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Eliminating gender in education is one of the SDGs’ (Sustainable 

Development Goals) targets in which previous research has 

examined gender in its correlation to achievement, learning 

outcomes, learning processes, and learning styles. One thing that is 

necessary but has not been investigated by previous researchers is 

the factor causing the differences in the correlation significance in the 

form of ways of learning and self-awareness as part of Self-Regulated 

Learning. This research was conducted to investigate the causal 

relationship between the Self-Regulated Learning of the students of 

the Department of Primary School Teacher Education of a state 

university in Surakarta in the 2022/2023 academic year and their 

genders. This research used a quantitative approach with a 

comparative research type. The population in this study were all the 

students of the Department of Primary School Teacher Education in 

the 2022/2023 academic year using Cluster Random Sampling as a 

sampling technique. Data collection techniques used closed and 

direct questionnaires. The data analysis technique used was 

descriptive statistical analysis and inferential statistical analysis. 

Based on the calculation results of the Independent Sample T-Test, a 

significant value of 0.267 > 0.05 was obtained, and the t count was 

1.125 < F table of 1.717. The results showed that the Self-Regulated 

Learning ability of the students of the Department of Primary School 

Teacher Education in the 2022/2023 academic year has the same 

average, so the ability of Self-Regulated Learning cannot be 

differentiated according to gender. 
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1. INTRODUCTION 

Gender equality in education has become a common discussion in society. This is in line with 

one of the SDGs’ targets, i.e. eliminating gender disparities in education (Sudirman & Susilawaty, 2022). 

Gender has several meanings. First, gender is a word that comes from English and has a biological 

meaning of sex (Echols & Sadhily, 1983). Second, gender is a person's identity in a society in terms of 
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masculine and feminine traits (Fatimah, Sili, & Asanti, 2019). As it is generally known, the recognized 

gender in Indonesia consists of men who are synonymous with masculinity and women who are 

synonymous with femininity. Both have different physical and psychological characteristics, which 

lead to different roles and habits that are commonly practised (Kartini & Maulana, 2019). 

The concept of gender is used to identify differences in sociocultural influences between men and 

women. It is a form of social engineering (social construction) and is not a natural form (Afandi, 2019). 

The formation of gender differences is formed through a very long process, socialized, strengthened, 

and socially and culturally constructed by many people through the state and religious teachings 

(Fatmawati, 2020). Schwartz and Blair (2020) exemplified that men have to be strong and aggressive 

because of the social construction of gender. The same thing applies to women who have to be gentle. 

Such things are considered a nature that must be fulfilled in society. However, these are merely strong 

constructions made by society. 

Gender-related studies concerning the impact of different characteristics between men and women 

have been extensively conducted in education. According to previous research, it is known that gender 

shows a strong influence on student achievement because the structure and function of male and female 

brains have slight differences (Utami & Yonanda, 2020). Apart from that, there are also significant 

differences in problem-solving skills between men and women (Rianto, 2021). This difference is caused 

by natural differences in which men tend to think more logically. Besides, generally, they are physically 

stronger, while women are more dominant in using feelings because of their role as mothers (Saeful, 

2019). Despite having some differences, there is a less significant correlation between male and female 

students in terms of their creative skills (Masril et al., 2020), their communication skills (Diandita et al., 

2017), and their learning style (Arief et al., 2018; Fitri et al., 2017). 

Previous research examined gender in its correlation in the field of education associated with 

achievement, learning outcomes, learning processes, and learning styles, as well as skills. One thing 

that is necessary but has not been investigated is the factor of the difference in the correlation 

significance. These factors can be in the form of learning methods because they are positively related to 

student achievement (Ernita & Fatimah, 2016) and self-awareness. After all, they are positively related 

to students’ learning outcomes (Fitri et al., 2017). The concept of ways of learning and self-awareness in 

education has been covered in the concept of Self-Regulated Learning.  
The concept of Self-Regulated Learning itself is the use of a process or way of learning that includes 

thinking skills, thinking process behaviors, and motivated feelings that are continuously pursued to 

achieve learning goals (Schunk & Zimmerman, 1998). Pintrich and De Groot (1990) characterize Self-

Regulated Learning as a continuous adjustment of one's cognitive activities and processes to the 

demands of a particular learning situation. Zimmerman found that students who have Self-Regulated 

Learning abilities are characterized by being able to set goals that can be achieved proximally; not 

performance oriented but on learning; having an understanding that different learning tasks require 

different strategies; using the most appropriate strategy effectively; having high self-efficacy; 

controlling their performance through strategies such as imaginary, self-instruction, and concentration; 

being able to observe the results of the learning process; being able to accurately attribute learning 

outcomes to the causes of performance; and finally, being open to adapting their learning strategies to 

the immediate requirements of each particular learning situation (Schunk & Zimmerman, 1998). 

This definition refers to Pravesti et al. (2022), who examined the importance of Self-Regulated 

Learning in college students. This study investigates the level of Self-Regulated Learning in students 

and how it influences their facilitation. Subsequent research (Saraswati, 2019) found that achievement 

goals, personality openness, and personality conscientiousness influence Self-Regulated Learning. 

Furthermore, research conducted by (Carvalho, 2016) shows that gender variability influences academic 

achievement. Meanwhile, the novelty of this study is that the researchers combine two previous 

research variables, namely gender in Self-Regulated Learning. 

Based on this statement, it can be concluded that Self-Regulated Learning is important because it 

can be beneficial to achieve learning goals and has a positive effect on learning outcomes and 
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achievement (Harahap, 2020; Ramadhany & Rosy, 2021; Saihu & Umar, 2021). Therefore, it is necessary 

to research to determine the correlation between gender through self-regulation in learning. This 

research examines the relationship between gender and Self-Regulated Learning in college students. 

2. METHODS 

The design of the research is comparative research using a quantitative approach. Comparative 

research essentially compares two groups to conclude the two groups (Coccia & Benati, 2018). This 

study investigates students’ Self-Regulated Learning by gender. The research sample was taken using 

a cluster random sampling technique. A sample consisting of 44 students with 22 male students and 22 

female students, was obtained. 

The data collection techniques in this study used closed and direct questionnaires for Self-

Regulated Learning. A self-regulated Learning questionnaire scale was prepared using a Likert scale 

with five alternative answers which were separated into favorable and unfavorable statements. The 

Self-Regulated Learning instrument was validated by experts (expert judgment) in terms of content 

and construct validity. Initially, there were 57 items. However, after being validated, 5 items were 

considered failed, so the valid items that were used for the research were 52 items after the expert 

judgment was carried out. 

The reliability test is an instrument test that is carried out to know the level of confidence in the 

instrument items to measure the variables to be studied (Sucuru & Maslakci, 2020). An instrument can 

be considered reliable if the instrument is used several times and produces the same research data. 

Interpretation of reliability with a value of 0.824 means that the reliability of the Self-Regulated 

Learning questionnaire instrument is high (Taber, 2018). The results of the alpha Cronbach reliability 

of the Self-Regulated Learning questionnaire instrument are listed in Table 1 below.  

 

Table 1. Results of the Self-Regulated Learning Reliability Test 

Group Number of Items Cronbach's Alpha 

Self-Regulated Learning 52 0,849 

 

The data analysis technique used is descriptive statistics and inferential statistics. Descriptive 

statistics are used to determine the overall percentage value of Self-Regulated Learning and are 

differentiated according to gender, which is categorized according to the criteria presented by Azwar 

(2012) as follows: 

 

Table 2. Categorization of the Research Data 

Value Category 

X > M+1SD High 

M–1SD ≤ X < M+1SD Medium 

X< M–1SD Low 

Source: (Azwar, 2012) 

 

After being analyzed using descriptive analysis, the data were tested using inferential statistics. 

This inferential statistical test was sequentially carried out with the Kolomogorov-Smirnov prerequisite 

test for normality, the homogeneity prerequisite test, followed by hypothesis testing using the 

Independent Sample T-Test with the help of the SPSS program. 

3. FINDINGS AND DISCUSSION 

The research results obtained are related to students’ Self-Regulated Learning. The research data 

obtained were analyzed descriptively. Then, it was used to categorize the value of Self-Regulated 
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Learning. The categorization of students' Self-Regulated Learning scores with the frequency 

distribution was obtained as follows.  

 

Table 3. Frequency Distribution of Self-Regulated Learning 

Category Frequency Percentage 

High 7 15,9 % 

Medium 30 68,2 % 

Low 7 15,9 % 

 

Table 3 showed that from the 44 samples, 15.9% of them, or 7 students, had high and low Self-

Regulated Learning abilities. Meanwhile, the other 30 students had moderate Self-Regulated Learning 

abilities with a percentage of 68.2%. The data in Table 3 showed that the average Self-Regulated 

Learning ability was at a moderate level. 

From the sample, on average, male students have Self-Regulated Learning abilities in the 

moderate category with an average of 156.23 (N = 22). Specifically, 77% of the male students were in 

the moderate category. Furthermore, only 9% of the male students had a high category and 14% had a 

low category, as shown in Figure 1. 

 

Figure 1. The Ability Level of Self-Regulated Learning in Male Students 

 

The average ability of female students' Self-Regulated Learning was in the medium category but 

with a lower average score of 152.91 (N = 22). Furthermore, 68% of female students had moderate Self-

Regulated Learning abilities. The percentage of female students who had low and high Self-Regulated 

Learning abilities was at the same percentage, namely 16%. The results of the presentation are explained 

in Figure 3 below.  

14%

68%

18%

Rendah Sedang Tinggi
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Figure 2. Level of the Ability of Self-Regulated Learning in Female Students 

 

The Self-Regulated Learning ability of students who are in the moderate category can be 

influenced by several factors, including individual, behavioral, and environmental factors. Individual 

factors are closely related to students’ self-efficacy, while behavioral factors are interrelated with self-

observation, self-judgment, and self-reaction. Environmental factors can be in the form of physical 

environments and social environments, such as family environments, school environments, social 

environments, and various social supports from the parties involved (Zimmerman, 1990). This is in line 

with Bronfenbrenner's ecological theory which states that in the microsystem environment, in this case, 

family, friends, and teachers also have an active role in individual development (Santrock, 2009). After 

conducting descriptive analysis, the data were tested for normal distribution by using the normality 

test as one of the conditions before testing the hypothesis. The distribution of normality test results is 

described in Table 4 below.  

 

Table 4. Results of the Normality Test of Self-Regulated Learning 

Group Significance value Significance level Decision 

Self-Regulated 

Learning 
0,200 0,05 Normal 

 

The test results in Table 4 show that the significance value of the normality value of Self-

Regulated Learning at a significant level of 5% is 0.200. A significant value of 0.200 which is greater 

than 0.05 (0.200 > 0.05) indicates that students’ Self-Regulated Learning is normally distributed. The 

distribution of Self-Regulated Learning data which is proven to be normal is one of the requirements 

for the next test, namely the homogeneity test. The homogeneity test of male and female students' Self-

Regulated Learning is described in Table 5.  

 

Table 5. Results of the Homogeneity Test of Self-Regulated Learning 

Group Significance value Significance level Decision 

Self-Regulated 

Learning 
0,140 0,05 Homogenous 

 

Table 5 shows that the test result of a significance value is 0.140 at a significance level of 0.05. The 

significance value that is greater than the significance level (0.140 > 0.05) explains that the variance of 

14%

68%

18%

Rendah Sedang Tinggi
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the male and female students' Self-Regulated Learning data is homogeneous. The Self-Regulated 

Learning data which shows that the data is normally distributed and homogeneous meets the 

requirements for hypothesis testing. The results of hypothesis testing with the Independent Sample T-

Test are described in Table 6 below.  

Table 6. The Hypothesis of Test Results 

Group   
Significance. 

(2-tailed) 
t 

Equal variances 

assumed 
0,267 1,125 

 

Table 6 explains that the significance (2-tailed) of 0.267 is greater than 0.05. The t value of 1.125 

has a smaller value than the t-table of 1.717. The results of the significance (2-tailed) and t-count shows 

that the ability of Self-Regulated Learning of male and female students is on the same average (H0 is 

accepted, Ha is rejected). 

The results of data processing state that the dependent variable, Self-Regulated Learning, cannot 

be differentiated based on gender roles. This result is related to the theory of Schunk and Ertmer (1999) 

which states that self-regulated learning is a rotating process. This phase is described by Zimmerman 

(1998) with three phases. The first phase is the forethought phase. It is a process that occurs before the 

action is taken and can have a major impact on the action process by making plans and learning 

objectives. Second, the performance (volitional) control phase. It is a process that takes place during the 

implementation of the action and has an impact on the planning carried out and on the actions taken. 

This phase describes the metacognitive awareness of various aspects during the learning process. Third, 

the self-reflection phase, which is the process that occurs after the action and influences their 

experience. If one of the three phases is disrupted, the other phases will also be disrupted and cannot 

process smoothly. These three phases explain that gender roles are not related to students' Self-

Regulated Learning abilities. The Self-Regulated Learning phase includes planning, monitoring, 

evaluation, and reflection activities. 

The metacognitive abilities of male and female students are equal in terms of declarative 

knowledge, procedural knowledge, conditional knowledge planning, monitoring, and assessment, as 

emphasised by Carr & Jessup (1997). In Febrina & Mukhidin (2019), the authors break down 

metacognitive abilities into metacognitive knowledge and metacognitive control based on the work of 

Flavel, Brown, and Shraw & Dennison. Individual procedural knowledge in managing cognitive 

processes based on planning, monitoring, evaluation, and modification is called metacognitive 

regulation. There is no correlation between gender and performance on tests of planning, monitoring, 

evaluating, and reflecting, which are all part of the stages of Self-Regulated Learning.Self-efficacy, 

motivation, and objectives are the three key components that drive Self-Regulated Learning, according 

to Schunk and Schwartz (1993). A person's self-efficacy is their confidence in their own capacity to 

acquire and effectively use knowledge and abilities (Wang, 2004). Meanwhile, as stated by (Bandura, 

1991), motivation is what pushes people to work towards their goals in the belief that they will achieve 

those achievements. In contrast, objectives are measurable standards that help students evaluate their 

own performance. 

These three factors, goals, motivation, and self-efficacy are interrelated with Self-Regulated 

Learning. Self-efficacy reflects the belief in one's ability to complete a task. It will affect the goals 

(whether orientation to learning goals or performance). High self-efficacy will motivate individuals to 

increase self-regulation so that individuals can learn by implementing more Self-Regulated Learning 

strategies, which ultimately affect their academic achievement (Bandura, 1991). 

Based on the cognitive, social perspective expressed by Bandura, Self-Regulated Learning is 

determined by 3 factors, namely personal or individual factors, behavioral factors, and environmental 

factors (Schunk & Zimmerman, 1998). Personal factors explain that individuals can use personal 

processes to set behavioral strategies and learning environments. This factor explains that in a person, 
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there is a belief about the ability to organize and complete a task that is needed to achieve certain results 

in various forms and levels of difficulty. Personal factors involve self-efficacy which refers to an 

individual's assessment of his or her ability to perform a task, achieve a goal, or overcome obstacles in 

learning. Individuals who have high self-efficacy will make efforts to achieve goals. 

Pachón-Basallo et al. (2022) revealed that behavioral factors influence how hard an individual 

tries to regulate their learning process so it will increase his or her Self-Regulated Learning. Behavioral 

factors occur when Self-Regulated Learning in individuals achieves the expected goals. This will make 

the individuals continue to do or improve Self-Regulated Learning behavior so that it becomes their 

inseparable behavior. Since the environment is a site for learning activities that can be a support or a 

hindrance, environmental factors become important influences in the process of Self-Regulated 

Learning, as proposed by Bandura (1991). Students who are having difficulty learning are given 

information on environmental influences in situations where both the individual and the environment 

will interact. kids with learning disabilities will have low self-esteem and gravitate towards other kids 

with learning disabilities in peer groups. In contrast, people who believe in their own abilities to 

accomplish goals and take charge of their lives are less likely to experience this outcome (Schunk & 

Zimmerman, 2009).  

There is no difference in self-regulated learning between male and female categories. This is also 

due to the beginning of the disappearance of gender role stereotypes, and in today’s modern era, the 

belief in gender roles begins to gradually disappear (Yanuar, 2021). The difference between men and 

women is no longer a problem. This view is supported by research conducted by Pajares & Valiante 

which revealed that gender differences in academic variables are a function of gender stereotype 

beliefs, not gender itself (Noviolla, 2014). When gender role stereotypes are controlled, gender 

differences in academic variables usually do not exist. Furthermore, in support of the results of research 

on the categorization of men and women equally high is the impact of the factors that support it (Barry 

J. Zimmerman, 2012). Factors that support it start from individual factors, students are able to create 

strategies on their learning process. Furthermore, the environmental factors of female and male 

students are able to determine good environmental conditions for the smoothness of their learning 

process. In addition, the behavioral factors between male and female students are equally able to 

motivate themselves in every learning process (Barry J. Zimmerman, 2012). 

Some other studies also support this finding, Ruminta, Tiatri, & Mularsih (2018) finding that there 

was no significant difference in the level of self-regulation between female and male students.  

Penelitian Bidjerano (2005) revealed whether female students outperform male students in their ability 

to use several self-regulated strategies, such as, rehearsal, organization, metacognitication, time 

management skills, elaboration and effort, but there were no statistically significant gender differences 

with respect for learning with peers, seeking help, and critical thinking skills. Supported, research from 

Yukselturk & Bulut (2009) concluded that there was no significant difference in SRL levels between 

female and male students. There were no significant differences that included the variables of self-

learning, motivational beliefs and objective orientation towards gender. 

The opinions of Pintrich and DeGroot (in Lau, 2015) found no gender differences in cognitive 

strategies (exercise, organization, strategy, and elaboration), metacognitive strategy (planning, 

processing, and monitoring), and instrumental interest in learning science. According to the research 

of Weinstein & Mayer (in Koto & Nirwana, 2019) revealing if a person who has a good self-regulation 

in his learning process will be able to more easily to empower various SRL strategies in particular on 

metacognitive and cognitive strategies so that high academic achievements will be misrepresented with 

someone who can not empower this. The results of the research and discussion show that gender is not 

an important factor affecting students' ability to Self-Regulate Learning. 

4. CONCLUSIONS 

The results of the descriptive statistical analysis showed that the self-regulated abilities of the 

students of the Department of Primary School Teacher Education of Universitas Sebelas Maret 
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Surakarta in the 2022/2023 academic year were at a moderate level with a percentage of 77% for males 

and 68% for female respectively. The hypothesis test showed that the significant value was 0.175 > 0.05 

and the t-count was 1.125 < t-table which was 1.717. These results indicate that the ability of Self-

Regulated Learning was on the same average between male and female students. It can also be said 

that gender does not affect students' Self-Regulated Learning. 

The results of this study can be additional knowledge regarding students’ Self-Regulated Learning 

in terms of gender. There is a finding that the Self-Regulated Learning of female and male students are 

in the same category: moderate. Therefore, the researchers suggest not differentiating male and female 

students in education. The limitations of this research include the measurement of Self-Regulated 

Learning which only uses gender roles. Additional research needs to be conducted on other important 

factors. 

 

REFERENCES 

Afandi, A. (2019). Bentuk-Bentuk Perilaku Bias Gender. LENTERA: Journal of Gender and Children 

Studies, 1(1), 1–18. 

Arief, M., Sihkabuden, & Ulfa, S. (2018). Hubungan gaya belajar berdasarkan gender dengan hasil 

belajar pada mahasiswa teknologi pendidikan Universitas Negeri Malang. Jurnal Kajian Teknologi 

Pendidikan, 1(1), 53–61. 

Azwar, S. (2012). Penyusunan Skala Psikologi. Yogyakarta: Pustaka Pelajar. 

Bandura, A. (1991). Social Cognitive Theory of Self-Regulation. Organizational Behavior and Human 

Decision Processes, 50, 248–27. 

Bidjerano, T. (2005). Gender Differences in Self-Regulated Learning. Annual Meeting of the Northeastern 

Educational Research Association, 1–8. 

Carr, M., & Jessup, D. L. (1997). Gender Differences in First-Grade Mathematics Strategy Use: Social 

and Metacognitive Influences. Journal of Educational Psychology, 89(2), 318–328. 

https://doi.org/10.1037/0022-0663.89.2.318 

Carvalho, R. G. G. (2016). Gender differences in academic achievement: The mediating role of 

personality. Personality and Individual Differences, 94, 54–58. 

https://doi.org/https://doi.org/10.1016/j.paid.2016.01.011 

Coccia, M., & Benati, I. (2018). Comparative Studies. In Global Encyclopedia of Public Administration, 

Public Policy, and Governance (pp. 1–7). Cham: Springer International Publishing. 

https://doi.org/10.1007/978-3-319-31816-5_1197-1 

Diandita, E. R., Johar, R., & Abidin, T. F. (2017). Kemampuan Komunikasi Matematis dan 

Mmetakognitif Siswa SMP pada Materi Lingkaran Berdasarkan Gender. Jurnal Pendidikan 

Matematika, 11(2), 79–97. https://doi.org/10.22342/jpm.11.2.2533. 

Echols, J. M., & Sadhily, H. (1983). Kamus: Inggris - Indonesia. Jakarta: Gramedia. 

Ernita, T., & Fatimah, R. A. (2016). Hubungan Cara Belajar Dengan Prestasi Belajar Siswa Dalam Mata 

Pelajaran Pkn Pada Siswa Kelas X Sma Negeri 1 Banjarmasin. Jurnal Pendidikan Kewarganegaraan, 

6(1), 971–979. https://doi.org/http://dx.doi.org/10.20527/kewarganegaraan.v6i11.747 

Fatimah, S., Sili, S., & Asanti, C. (2019). The Masculinity and Femininity Traits of Female Character in 

Roth’S Insurgent Novel. Jurnal Ilmu Budaya, 3(4), 404–412. 

https://doi.org/http://dx.doi.org/10.30872/jbssb.v3i4.2295 

Fatmawati, I. (2020). Pernikahan Anak di India. IJouGS: Indonesian Journal of Gender Studies, 1(1), 29–40. 

https://doi.org/10.21154/ijougs.v1i1.2064 

Febrina, E., & Mukhidin. (2019). Metakognitif sebagai Keterampilan Berfikir Tingkat Tinggi pada 

Pembelajaran Abad 21. Edusentris, Jurnal Ilmu Pendidikan Dan Pengajaran, 6(1), 25–32. 

https://doi.org/https://doi.org/10.17509/edusentris.v6i1.451 

Fitri, J., Jalmo, T., & Marpaung, R. R. T. (2017). Identifikasi Gaya Belajar Berdasarkan Gender dan 

Hubungan dengan Hasil Belajar Siswa SMP Kelas VII IPA Sekecamatan Labuhan. Jurnal 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 4049-4058 4057 of 4058 

 

Roy Ardiansyah et al. / Analysis of Students’ Self-Regulated Learning on Prospective Elementary School Teachers’ Gender Differences 

Bioterdidik, 5(5), 1–11. 

Harahap, A. C. P. (2020). Covid 19: Self Regulated Learning Mahasiswa. Al-Irsyad, 10(1), 36–42. 

https://doi.org/10.30829/al-irsyad.v10i1.7646 

Kartini, A., & Maulana, A. (2019). REDEFINISI GENDER DAN SEKS. An-Nisa’ : Jurnal Kajian Perempuan 

Dan Keislaman, 12(2), 217–239. https://doi.org/10.35719/annisa.v12i2.18 

Koto, T., & Nirwana, H. (2019). Perbedaan pengaturan diri dalam belajar pada mahasiswa pria dan 

wanita. Artikel Ilmiah, 1–12. 

Lau, C. (2015). Developmental and Gender Differences in Elementary Students’ Self-Regulation, Self-Efficacy, 

and Sources of Self-Efficacy in Mathematics: An Exploratory Study. 

Masril, M., Dakhi, O., Nasution, T., & Ambiyar, A. (2020). Analisis Gender dan Intelectual Intellegence 

terhadap Kreativitas. Edukasi: Jurnal Pendidikan, 18(2), 182. 

https://doi.org/10.31571/edukasi.v18i2.1847 

Noviolla, C. (2014). Perbedaan Self Regulated Learning di Bidang Matematika pada Siswa SMA Kristen Satya 

Wacana (Laboratorium) Salatiga Ditinjau dari Jenis Kelamin (Vol. 415). 

Pachón-Basallo, M., de la Fuente, J., González-Torres, M. C., Martínez-Vicente, J. M., Peralta-Sánchez, 

F. J., & Vera-Martínez, M. M. (2022). Effects of factors of self-regulation vs. factors of external 

regulation of learning in self-regulated study. Frontiers in Psychology, 13(2), 1–16. 

https://doi.org/10.3389/fpsyg.2022.968733 

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and Self-Regulated Learning Components of 

Classroom Academic Performance. Journal of Educational Psychology, 82(1), 33–40. 

https://doi.org/10.1037/0022-0663.82.1.33 

Pravesti, C. A., Mufidah, E. F., Farid, D. A. M., & Lathifah, M. (2022). Pentingnya Self-Regulated 

Learning pada Mahasiswa. SNHRP, 3(4), 8–18. 

Ramadhany, D., & Rosy, B. (2021). Pengaruh Self Regulated Learning dan Minat Belajar terhadap Hasil 

Belajar PKK di SMKN 10 Surabaya. Journal of Office Administration: Education and Practice, 1(2), 

164–178. 

Rianto, A. (2021). Examining gender differences in reading strategies, reading skills, and English 

proficiency of EFL University students. Cogent Education, 8(1), 1–21. 

https://doi.org/10.1080/2331186X.2021.1993531 

Ruminta, R., Tiatri, S., & Mularsih, H. (2018). Perbedaan Regulasi Diri Belajar Pada Siswa Sekolah Dasar 

Kelas Vi Ditinjau Dari Jenis Kelamin. Jurnal Muara Ilmu Sosial, Humaniora, Dan Seni, 1(2), 286. 

https://doi.org/10.24912/jmishumsen.v1i2.1463 

Saeful, A. (2019). Kesetaraan Gender dalam Dunia Pendidikan. Tarbawi, 1, 17–30. 

Saihu, M., & Umar, N. (2021). The Humanization of Early Children Education. AL-ISHLAH: Jurnal 

Pendidikan, 13(1), 173–185. https://doi.org/10.35445/alishlah.v13i1.419 

Santrock, J. W. (2009). Educational Psychology, diterjemahkan oleh Diana Angelica. Jakarta: Salemba 

Humanika. 

Saraswati, P. (2019). Kemampuan Self Regulated Learning Ditinjau dari Achievement Goal dan 

Kepribadian pada Remaja di Kota Malang. Indigenous: Jurnal Ilmiah Psikologi, 4(2), 69–78. 

https://doi.org/10.23917/indigenous.v4i2.7209 

Schunk, D. H., & Schwartz, C. W. (1993). Goals and Progress Feedback : Effects on Self-Efficacy and 

Writing Achievement. Contemporary Education Psychology, 18(3), 337–354. 

Schunk, D., & Zimmerman, B. J. (2009). Motivation and Self-Regulated Learning. Theory, Research and 

Applications. New York: Routledge. 

Schunk, D.H., & Ertmer, P. A. (1999). Self Regulatory Process During Computers Skill. Journal of 

Educational Psychology, 91(2), 251–260. 

Schunk, Dale H, & Zimmerman, B. J. (1998). Self-Regulated Learning: From Teaching to Self-Reflective 

Practice. New York: Guilford Press. 

Schwartz, J. A., & Blair, C. W. (2020). Do Women Make More Credible Threats? Gender Stereotypes, 

Audience Costs, and Crisis Bargaining. International Organization, 74(4), 872–895. 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 4049-4058 4058 of 4058 

 

Roy Ardiansyah et al. / Analysis of Students’ Self-Regulated Learning on Prospective Elementary School Teachers’ Gender Differences 

https://doi.org/10.1017/S0020818320000223 

Sucuru, L., & Maslakci, A. (2020). VALIDITY AND RELIABILITY IN QUANTITATIVE RESEARCH. 

Business & Management Studies: An International Journal, 8(3), 2694–2726. 

https://doi.org/10.15295/bmij.v8i3.1540 

Sudirman, F. A., & Susilawaty, F. T. (2022). KESETARAAN GENDER DALAM TUJUAN 

PEMBANGUNAN BERKELANJUTAN (SDGs): SUATU REVIUW LITERATUR SISTEMATIS. 

Journal Publicuho, 5(4), 995–1010. https://doi.org/10.35817/publicuho.v5i4.41 

Taber, K. S. (2018). The Use of Cronbach’s Alpha When Developing and Reporting Research 

Instruments in Science Education. Research in Science Education, 48(6), 1273–1296. 

https://doi.org/10.1007/s11165-016-9602-2 

Utami, N. E. S., & Yonanda, D. A. (2020). Hubungan Gender Terhadap Prestasi Belajar Siswa. Seminar 

Nasional Pendidikan, FKIP UNMA, 2(2), 144–149. 

Wang, C. (2004). Self -regulated learning strategies and self-efficacy beliefs of children learning English 

as a second language. ProQuest Dissertations and Theses, (1986), 254. 

Yanuar, N. (2021). Perbedaan Self Regulated Learning Pada Mahasiswa Ditinjau Dari Jenis Kelamin Selama 

Belajar Dari Rumah (BDR). Retrieved from https://repository.uksw.edu/handle/123456789/22606 

Yukselturk, E., & Bulut, S. (2009). Gender differences in self-regulated online learning environment. In 

Educational Technology and Society (Vol. 12). 

Zimmerman, B. J. (1998). Theories of Self-Regulated Learning and Academic Achievement: An Overview and 

Analysis. Mahwah, NJ: Lawrence Erlbaum Associates, Inc. 

Zimmerman, Barry J. (1990). Self-Regulated Learning and Academic Achievement: An Overview. 

Educational Psychologist, 25(1), 3–17. https://doi.org/10.1207/s15326985ep2501_2 

Zimmerman, Barry J. (2012). Goal setting: A key proactive source of academic self-regulation. In Schunk, D.H. 

& Zimmerman, B.J. (Eds.), Motivation and Self-Regulated Learning Theory, Research, and Applications. 

New York: NY: Routledge Taylor & Francis Group. 

 


