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Character education in Social Studies is often constrained by 

textbook-centered instruction, limiting the incorporation of local 

heritage as a meaningful context for value formation. This study 

investigates the integration of Tentara Genie Pelajar (TGP) struggle 

values into local-history-based learning to enhance students’ 

character development. A qualitative case study design, supported 

by descriptive statistics, was conducted at SMP Negeri 4 Pare 

involving four Social Studies teachers and 140 seventh-grade 

students. Data were collected through in-depth interviews, 

participatory observations, and Likert-scale questionnaires. The 

analysis employed thematic techniques for qualitative data and 

descriptive percentages for quantitative responses. The integration of 

TGP local history positively influenced students’ character 

development. Approximately 78% of students demonstrated 

improved understanding of struggle values, 72% exhibited increased 

cooperative behavior, and 69% showed strengthened nationalism. 

Key supporting factors included the availability of authentic 

historical artifacts and high levels of student engagement. However, 

challenges were identified, particularly the lack of structured 

instructional modules and limited teacher training in heritage-based 

pedagogy. The findings highlight the effectiveness of contextualizing 

Social Studies learning through local history to foster character 

education. Integrating heritage-based content not only enhances 

cognitive understanding but also promotes affective and social 

competencies. Despite implementation challenges, the study 

provides practical insights for educators and underscores the need 

for systematic support, including teacher training and curriculum 

development. Future research should examine comparative contexts 

and long-term impacts to optimize the sustainability of local-history-

based character education. 
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1. INTRODUCTION 

The integration of TGP values in Social Studies learning is not merely a nostalgic journey into the 

past, but a strategic effort to build student resilience in the modern era. In the context of the independent 

curriculum (Kurikulum Merdeka), these values align closely with the Profil Pelajar Pancasila, 

specifically in the dimensions of global diversity and mutual cooperation (gotong royong). This 

research found that when students study local history like the TGP struggle in Pare, they do not just 

memorize dates; they internalize the spirit of 'unyielding struggle' which is crucial for facing 21st-

century challenges such as digital disruption and cultural erosion. Furthermore, the use of museum-

based learning and local historical sites as pedagogical tools bridges the gap between abstract textbook 

theories and the lived realities of the students' environment. This approach fosters a deeper emotional 

connection to their identity as Indonesian citizens, which is often missing in standardized national 

history curricula. 

Character education is a key priority in Indonesian education policy, particularly under the 

Kurikulum Merdeka, which emphasizes the development of the Profil Pelajar Pancasila. This 

framework encourages moral, civic, and social development alongside academic learning, 

encompassing moral knowing, moral feeling, and moral action (Lickona, 1991). Previous studies 

indicate that connecting learning to students’ immediate social and cultural environments enhances the 

effectiveness of character education. Research on place-based and museum-based pedagogies has 

shown that local heritage and historical artifacts can increase students’ engagement, civic awareness, 

and moral understanding (Gruenewald, 2003; Sobel, 2004; Hooper-Greenhill, 2007; Stolare, Ludvigsson, 

& Trenter, 2021; Monteagudo-Fernández, Gómez-Carrasco, & Chaparro-Sainz, 2021). Stolare et al. 

(2021) highlight the educational potential of heritage sites in fostering civic and moral learning, while 

Monteagudo-Fernández et al. (2021) provide a validated model of heritage education processes that 

guide effective classroom implementation. 

In Indonesia, prior studies have explored the integration of general cultural values or symbolic 

traditions into learning to support character formation; however, these studies have largely focused on 

curriculum-level discussions or conceptual frameworks, and rarely provide empirical evidence of 

classroom-level implementation, particularly using specific local military heritage. 

Moreover, while previous studies have highlighted the benefits of heritage-based learning, there 

remains a noticeable gap in examining specific local military heritage, such as TGP, in contemporary 

classroom practice. Most research in Indonesia tends to focus on cultural festivals, traditional arts, or 

symbolic national events rather than the integration of historical military units into daily learning. This 

gap limits understanding of how tangible historical experiences can influence students’ moral 

reasoning, civic responsibility, and cooperative behavior. By documenting the classroom-level 

application of TGP values, this study addresses the scarcity of empirical evidence on heritage-based 

character education that directly leverages local historical artifacts. 

Additionally, considering global discussions on character education, integrating local military 

heritage aligns with international calls for contextualized and experiential learning. UNESCO (2023) 

emphasizes the importance of connecting students to their immediate socio-cultural environment to 

foster ethical citizenship and social responsibility. Heritage-based learning, therefore, not only serves 

national priorities under Kurikulum Merdeka but also resonates with international pedagogical 

standards emphasizing experiential, place-based, and reflective learning. 

This study further investigates teacher-mediated strategies, highlighting how instructional 

scaffolding, guided reflection, and project-based learning facilitate students’ internalization of struggle 

values. By exploring both teacher practices and student experiences, the research contributes to 

bridging theoretical discourse and practical application, offering insights that can inform curriculum 

design, teacher training programs, and policy initiatives in Indonesia. Moreover, documenting the 

challenges and supportive conditions provides actionable recommendations for schools seeking to 

replicate TGP-based character education, emphasizing sustainability, scalability, and institutional 

integration. 
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2. METHODS 

This study employed a qualitative case study design with descriptive quantitative support. This design 

was chosen to allow an in-depth exploration of how the struggle values of the Tentara Genie Pelajar (TGP) 

were understood and implemented in classroom settings, while descriptive quantitative data were used 

only to support and reinforce qualitative findings. A case study approach was appropriate because the 

research focused on a single institution, SMP Negeri 4 Pare, which houses a TGP mini-museum and 

monument, providing unique historical resources for character education. 

Participants consisted of four Social Studies teachers and 140 seventh-grade students. The teachers 

were selected using purposive sampling, as they were directly involved in planning and implementing 

Social Studies instruction related to local history and character education. Teachers acted as the primary 

sources of qualitative data, while students provided complementary descriptive data regarding their 

understanding and internalization of TGP struggle values. Ethical considerations were observed throughout 

the study, including voluntary participation, informed consent from all participants, and parental consent 

for students, and anonymity of respondents. 

Data were collected using three instruments: questionnaires, interviews, and observations. The 

questionnaire included 15 Likert-scale items ranging from strongly disagree to strongly agree and was 

administered to students to provide supporting descriptive data on their understanding of TGP values, 

cooperative behavior, and nationalism. These data were not intended for inferential statistical analysis, but 

to reinforce qualitative findings. Semi-structured interviews were conducted with all four teachers, each 

lasting approximately 30–45 minutes. Interviews explored teachers’ understanding of TGP values, 

instructional strategies, and perceived benefits and challenges in implementing heritage-based learning. 

Classroom and site-based observations focused on teaching strategies, student engagement, collaborative 

activities, and value-related behaviors. Observations were conducted across two instructional cycles, 

including classroom instruction and visits to the TGP mini-museum and monument. 

To ensure the trustworthiness of the qualitative data, triangulation was employed by comparing 

information from interviews, observations, and questionnaires. Member checking was conducted with 

teachers to confirm the accuracy of interpreted themes. Thematic analysis followed systematic coding, 

categorization, and cross-verification among researchers to enhance reliability. Quantitative descriptive data 

were validated by checking response consistency and calculating percentages based on the total number of 

respondents, ensuring that results accurately reflected students’ engagement and understanding. 

Furthermore, this study addresses a notable gap in local research on classroom-level implementation 

of TGP values. While existing literature often emphasizes cultural or symbolic heritage in general, empirical 

evidence documenting teacher strategies, student experiences, and measurable character outcomes using 

specific local military heritage is scarce. By situating the study in SMP Negeri 4 Pare, this research provides 

concrete insights into how heritage-based learning can be operationalized in Indonesian junior secondary 

schools. 

Finally, the study emphasizes the practical significance for Kurikulum Merdeka and Profil Pelajar 

Pancasila, as it offers a model for integrating local historical resources into character education, promoting 

moral, civic, and cooperative competencies among students. These methodological considerations ensure 

that the research not only contributes to academic knowledge but also provides actionable 

recommendations for teachers, schools, and policy-makers aiming to replicate heritage-based learning 

initiatives. 
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Table 1. Data Collection Instruments and Observation Cycles 

Instrument / Cycle Objective Description / Procedure 

Questionnaire 

Measure students’ understanding of 

TGP values, cooperative behavior, 

and nationalism 

15 Likert-scale items (1 = 

strongly disagree, 5 = strongly 

agree), administered to all 140 

students 

Teacher Interviews 

Explore teachers’ understanding of 

TGP values, instructional strategies, 

benefits and challenges 

Semi-structured, 30–45 minutes 

per teacher, 4 teachers 

interviewed 

Classroom Observations 

Document teaching strategies, 

student engagement, collaborative 

activities, and value-related 

behaviors 

Two instructional cycles: (1) 

classroom lessons, (2) 

museum/monument visits 

Observation Focus Areas Ensure consistency across cycles 

Student participation, group 

interactions, use of historical 

artifacts, reflective discussions 

All instruments were used to collect qualitative and descriptive quantitative data from seventh-grade 

students and teachers at SMP Negeri 4 Pare. Observation cycles included classroom lessons and 

museum/monument visits. Cycle 1 focused on guided discussions, introduction to TGP history, and 

reflective questions, while Cycle 2 involved students exploring TGP artifacts, engaging in group analysis, 

and connecting historical events to contemporary civic responsibilities. 

3. FINDINGS AND DISCUSSION 

3.1 Findings 

3.1.1 Theme 1: Teachers’ Understanding of TGP Values 

Findings from teacher interviews indicate that Social Studies teachers at SMP Negeri 4 Pare 

possessed a clear and shared understanding of the struggle values embodied by the Tentara Genie Pelajar. 

Teachers consistently identified core values such as nationalism, discipline, responsibility, cooperation, 

courage, and resilience as central moral lessons derived from TGP history. One teacher explained: 

“TGP is not only about military history; it represents students who were disciplined, courageous, and willing 

to sacrifice for the nation. These are values that are still very relevant for our students today.” (Teacher 2) 

Teachers viewed TGP values as closely aligned with the Profil Pelajar Pancasila, particularly dimensions 

related to nationalism, cooperation (gotong royong), and responsible citizenship. Observational data 

confirmed that teachers deliberately emphasized these values when explaining historical narratives and 

during reflective classroom discussions.  

Students’ responses to TGP-based learning are summarized in Table 2. 

Table 2. Students’ Responses to the Implementation of TGP Values 
 

Aspect Measured Percentage (%) 

Increased understanding of TGP history 78 

Increased cooperative attitudes 72 

Strengthened sense of nationalism 

 
69 

Students’ engagement with TGP heritage through discussions, projects, and museum exploration is 

presented in Figure 1 
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Figure 1. Learning activities at SMP Negeri 4 Pare related to TGP-based learning: (a) classroom 

discussions on TGP history; (b) project-based learning through posters and documentary videos; (c) 

students’ exploration of artifacts in the TGP mini-museum; and (d) museum visits as part of heritage-

based instruction. 

Figure 1 illustrates the learning activities through which TGP values were implemented in Social 

Studies classrooms. 

3.1.2 Theme 2: Pedagogical Practices in Heritage-Based Learning 

Classroom observations and interviews revealed that teachers implemented TGP values through 

three interconnected pedagogical practices: guided classroom discussions, project-based learning, and 

the use of authentic historical resources. Teachers introduced TGP history through contextual discussions 

supported by guiding questions and reflective prompts that encouraged students to connect historical 

events with present-day civic responsibilities. 

Project-based learning activities—such as poster creation and documentary video production—

enabled students to collaboratively reinterpret TGP history. One teacher noted: 

“When students work on projects, they don’t just memorize history. They discuss, argue, and finally 

understand why those values matter.” (Teacher 1) 

The use of the school’s TGP mini-museum and monument further strengthened learning experiences. 

During site visits, students actively observed artifacts, uniforms, photographs, and historical displays. 

Observational notes showed high student engagement, particularly when students were allowed to ask 

questions and discuss artifacts in small groups. 

The findings of this study reinforce place-based learning theory, which emphasizes the importance 

of contextualized learning environments in shaping students’ civic and moral development (Gruenewald, 

2003; Sobel, 2004). Students’ increased engagement and value internalization suggest that learning 

grounded in local heritage provides meaningful experiential contexts. In line with museum-based 

learning literature, direct interaction with artifacts in the TGP mini-museum allowed students to actively 

construct historical understanding and emotional connections, as suggested by Hooper-Greenhill (2007). 

These results extend previous studies by demonstrating how school-based heritage sites can function as 

effective pedagogical spaces for character education at the classroom level. 

3.1.3 Theme 3: Student Responses and Character Development 

Student responses demonstrated positive cognitive and affective outcomes. Questionnaire data 

showed that 78% of students reported increased understanding of TGP struggle values, 72% indicated 

improved cooperative attitudes, and 69% expressed a stronger sense of nationalism. These descriptive 

findings were reinforced by student interviews and classroom observations. 

One student stated: 

“Seeing the real objects in the museum made history feel real. It’s easier to understand than just reading a 

textbook.” (Student 5) 

Teachers also observed changes in students’ behavior, including greater confidence during group 

presentations, improved collaboration, and increased willingness to express opinions respectfully. These 

observations suggest that heritage-based learning supported both character development and social 
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skills. 

In addition to observed student engagement and value internalization, the study found that 

students’ reflective practices played a critical role in consolidating character development. During guided 

reflection sessions, students articulated personal connections between TGP history and contemporary 

civic issues, indicating a deeper internalization of struggle values. This aligns with recent research on 

reflective experiential learning, which suggests that deliberate reflection enhances moral reasoning and 

prosocial behavior (Oldham & McLoughlin, 2025). 

The study also highlights the importance of collaborative learning environments. Project-based 

activities such as poster creation and documentary production fostered peer-to-peer interaction, 

negotiation, and shared problem-solving. These practices not only enhanced understanding of historical 

content but also strengthened cooperative attitudes, aligning with Profil Pelajar Pancasila’s emphasis on 

gotong royong. Teachers reported that collaborative projects were particularly effective in engaging 

students who typically exhibit low participation in traditional lecture-based instruction. 

Institutional and policy implications are equally significant. Schools can leverage local heritage and 

historical artifacts to develop contextualized character education programs. Support from school 

administration, availability of structured teaching modules, and professional development for teachers 

emerged as critical enablers. Policy-makers are encouraged to provide resources, training, and guidelines 

to scale heritage-based learning initiatives, promoting equity in character education across diverse 

Indonesian schools. 

3.1.4 Theme 4: Institutional Supports and Constraints 

Several institutional factors supported the successful implementation of TGP-based learning. The 

presence of authentic historical resources within the school environment was the most significant 

enabling factor. Administrative support also played an important role by providing scheduling flexibility 

and access to facilities. One teacher remarked: 

“Without support from the school leadership, it would be difficult to bring students to the museum 

regularly.” (Teacher 3) 

However, the study also identified inhibiting factors. Teachers reported limited availability of 

structured teaching modules specifically focused on TGP history, insufficient professional development 

in heritage-based pedagogy, and minimal collaboration with external institutions such as museums and 

universities. Observational data confirmed that teachers often relied on self-developed materials, leading 

to variations in instructional quality. 

3.2 Discussion 

The findings of this study align strongly with Lickona’s (1991) framework of character education, 

particularly the integration of moral knowing, moral feeling, and moral action. Through classroom 

discussions and project-based activities, students developed moral understanding of TGP values (moral 

knowing), emotional connections through museum experiences (moral feeling), and cooperative 

behaviors during group work (moral action). This confirms previous assertions that character education 

is most effective when values are embedded in meaningful learning experiences rather than taught 

explicitly as moral instruction. 

From the perspective of place-based learning theory (Gruenewald, 2003; Sobel, 2004), the use of local 

military heritage positioned learning within students’ lived environments. Unlike abstract national 

narratives often presented in textbooks, TGP history offered a concrete and relatable context that 

strengthened students’ civic identity. This finding supports international research suggesting that local 

heritage enhances relevance and student engagement (Lloyd, Truong, & Gray, 2018). No significant 

contradictions with place-based learning literature were identified; instead, this study extends the theory 

by demonstrating its application within a school-based military heritage context. 

The results also resonate with museum-based learning literature, which emphasizes the pedagogical 

value of authentic artifacts in fostering deeper historical understanding and emotional engagement. 
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Students’ testimonies and observational evidence confirmed that interaction with physical artifacts 

enhanced memory retention and motivation. These results extend previous studies by demonstrating 

how school-based heritage sites can function as effective pedagogical spaces for character education at 

the classroom level (Hooper-Greenhill, 2007; Li & Zhang, 2025; Dordio, Lancho, Merchán, & Merchán, 

2024; Miralles & Molina, 2020; Marcus & Levine, 2021). 

Supporting empirical evidence further indicates that collaborative projects foster peer-to-peer 

interaction, negotiation, and shared problem-solving, enhancing cooperative attitudes and moral 

reasoning. Specifically, museum educator questioning and guided interactions have been shown to 

increase student engagement (Tigert, Fotouhi, & Kirschbaum, 2021), museum leaders’ facilitation of civics 

activities promotes civic understanding and participation (Munn & Wickens, 2021), and historical 

empathy developed during museum visits deepens students’ moral reasoning and perspective-taking 

(Savenije & de Bruijn, 2017). Oldham & McLoughlin (2025) also confirm that structured collaborative 

learning experiences significantly strengthen cooperative behaviors and group problem-solving skills. 

Li & Zhang (2025) highlight how game-based museum learning can increase student engagement, 

motivation, and cooperative behavior, providing a constructivist framework for experiential learning. 

Dordio et al. (2024) demonstrate that technologies such as extended reality (XR) can enrich heritage 

education, offering immersive experiences that enhance understanding and retention of historical 

knowledge. Miralles & Molina (2020) provide empirical evidence that integrating heritage resources in 

history teaching positively influences students’ comprehension and moral reasoning. Marcus & Levine 

(2021) show that site-based learning experiences foster deeper emotional connections and social skills, 

aligning with the aims of character education. 

The effectiveness of the TGP context can be explained pedagogically by three factors: the authenticity 

of learning resources, the emotional resonance of youth participation in historical struggle, and the 

alignment of TGP values with contemporary character education goals. These elements created a 

powerful learning environment where history functioned as both cognitive content and moral narrative. 

Furthermore, the active role of teachers in guiding reflective discussions, scaffolding project-based 

activities, and connecting historical artifacts to students’ personal and social experiences strengthened the 

internalization of TGP values. Students were observed to reflect on their learning both individually and 

collaboratively, deepening their sense of civic responsibility and cooperation. Integrating local military 

heritage not only enhanced academic understanding but also reinforced the school’s identity and culture, 

illustrating how contextualized character education can foster holistic student development. 

These findings have practical implications for educators and school administrators. Teachers can 

incorporate local-history-based heritage learning to enhance character development, fostering students’ 

civic responsibility, cooperation, and resilience. Schools can adopt project-based, game-based, and 

museum-based activities as part of their regular curriculum to strengthen student engagement. Policy-

makers may consider supporting teacher training and providing resources to replicate such strategies in 

other schools, ensuring wider impact on character education. 

 

4. CONCLUSION 

This study demonstrates that integrating Tentara Genie Pelajar (TGP) values into Social Studies 

through a local-history-based approach effectively promotes character education among junior 

secondary students, as evidenced by improved historical understanding, strengthened nationalism, 

and enhanced cooperative and leadership behaviors. The findings suggest that experiential and 

heritage-based learning, paired with project-based activities and authentic resources, not only helps 

students internalize moral and civic values but also fosters their cognitive and socio-emotional 

development. However, the study is limited by its focus on a single school context and the use of 

descriptive data without inferential statistical analysis, which constrains the generalizability of the 

results. Future research should therefore adopt more robust mixed-method and longitudinal designs, 

expand to diverse educational settings, and explore the integration of digital technologies and socio-

emotional dimensions to provide a more comprehensive and generalizable understanding of the 



 
Al-Ishlah: Jurnal Pendidikan, Vol. 18, 1 (March 2026): 776-784 783 of 784 

 

Ririn Wahyuni, et.al / Integrating Tentara Genie Pelajar Values into Local-History-Based Social Studies: A Qualitative Case Study of 

Character Education in an Indonesian Junior Secondary School 

effectiveness of heritage-based character education . 
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