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ARTICLE INFO ABSTRACT

The increasing use of artificial intelligence (Al) in English language
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learning has generated growing interest in its pedagogical benefits
Al-mediated language and sociocultural implications. However, limited attention has been
learning; given to how students from local cultural communities interpret and
cultural identity; negotiate Al use within their cultural contexts. This study explores
student agency; how Toraja students engage with Al in English language learning
EFL learners; and how such engagement relates to cultural identity and student
sociocultural learning agency. A qualitative case study design was employed involving

nine Toraja undergraduate students with prior experience using Al
tools in English learning. Data were collected over eight weeks
through student assignment artifacts, semi-structured interviews,

. . learning diaries, and focus group discussions. The data were
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analyzed using thematic analysis to identify recurring patterns of
Received 2025-11-21 practice, meaning-making, and cultural negotiation. The findings
Revised 2026-05-05 reveal four major themes. First, Al functioned as a learning partner
Accepted 2026-05-30 that supported linguistic development, idea generation, writing
organization, revision, and learner confidence. Second, students used
Al as a source of global knowledge while recognizing its limited and
often superficial representation of Toraja culture. Third, learners
actively modified and enriched Al-generated content by adding local
knowledge, correcting inaccuracies, and preserving cultural
authenticity. Fourth, students expressed ambivalence toward Al,
appreciating its efficiency while remaining concerned about
dependency, cultural bias, and ethical use. The study shows that Al-
mediated language learning is not culturally neutral but shaped by
learners’ identities, values, and local knowledge. It highlights the
importance of integrating critical AI literacy and culturally
responsive pedagogy in English language teaching.
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1. INTRODUCTION

The emergence of generative artificial intelligence (Al), such as ChatGPT, has transformed the global
landscape of language learning. In higher education, Al has evolved from a mere technical aid to a
cognitive partner that facilitates thought processes, language development, and text production
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(Stockwell, 2024). This change positions Al as a significant component of contemporary learning
ecosystems, wherein students engage with diverse digital resources to enhance their academic and
linguistic skills (Lier, 2004).

The advantages of Al include better writing quality, faster revision processes, and support for self-
regulated learning (Mekheimer, 2025; Jasim et al., 2024), have een extensively reported. However,
discussions regarding its pedagogical and ethical implications remain open. Certain researchers argue
that Al may promote creativity and offer immediate support (Lin & Chen, 2024; Oktafia et al., 2025;
Wiyono et al., 2024). On the other side, others emphasize concerns regarding dependency, cultural
representation bias, and the possible loss of authenticity in the learning process (Werdiningsih et al.,
2024). This debate shows that understanding Al use is not limited to its technical performance. It also
involves how users interpret meaning, identity, and values in their interactions with technology.
However, existing studies have largely overlooked how these sociocultural dimensions are shaped within
specific local contexts.

InIndonesia, research on Al in English learning is growing rapidly. However, the majority of studies
concentrate on linguistic aspects, including grammar, vocabulary, and writing quality (e.g., Pryma et al.,
2025; Dja’far & Hamidah, 2024). While these studies provide valuable insights into the effectiveness of
Al they pay limited attention to how learners engage with Al within their sociocultural environments.
Research examining Al within socio-cultural contexts remains limited, particularly in regional cultural
communities. The utilization of Al by Toraja students occurs within an integrated cultural identity,
unique collective values, and epistemological perspectives that may diverge from the global viewpoints
frequently replicated by Al models. This indicates the necessity for research that evaluates both the
linguistic efficacy of Al and its operation within particular cultural contexts.

This limitation becomes more evident in culturally specific contexts such as Toraja. Toraja students
engage with Al within a framework of strong cultural identity, collective values, and localized knowledge
systems that may differ from the global perspectives embedded in Al models. Previous studies have
shown that Toraja cultural values—such as kapatonganan, kasiuluran, tengko situru’, kabassaran, and
longko’/siri’—play a significant role in shaping educational practices and reinforcing students’ identities
(Tandikombong et al., 2024). Additionally, learners often express cultural identity through references to
local landscapes, cuisine, and Indigenous symbols in their English writing (Siumarlata & Arrang, 2023).
However, these studies mainly focus on teacher-centered practices and do not explore students as active
users of technology.

Despite these contributions, it seems that something is missing. Little is known about how students
negotiate their cultural identities when interacting with Al technologies that operate on globally
dominant data and perspectives. This gap is important because Al is not culturally neutral; it may shape,
reinforce, or even marginalize local knowledge and identities. Therefore, it is necessary to examine how
learners interpret and use Al within their own cultural frameworks. This study addresses this gap by
focusing on Toraja students as both technology users and cultural actors, exploring how they engage with
and make sense of Al in English language learning.

This study contributes to the growing body of literature on Al in English Language Teaching. It
happens by shifting the focus from technical effectiveness to sociocultural engagement. It highlights how
global technologies are negotiated within local cultural contexts. It also demonstrates that Al use involves
not only language development but also the construction and negotiation of cultural identity. The
findings emphasize four key aspects: Al as a linguistic partner, Al as a site of cultural representation, the
negotiation of local identity, and the ethical and emotional ambivalence in human—Al interaction.

This study seeks to address the primary question: “In what ways do Toraja students engage with
and understand the role of Al in English learning?” This research is significant as it expands the discourse
on Al in English Language Teaching from a technical perspective to encompass sociocultural
understanding, identity, and cultural agency. This study enhances the literature on place-based learning
by demonstrating the negotiation of global technologies within a local cultural context (Gruenewald,
2003).
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2. METHODS

This study employs a qualitative case study design. This design is suitable for in-depth exploration
of context-specific phenomena, particularly when the boundaries between the phenomenon and its
context are not clearly defined (Yin, 2018). It enables a nuanced understanding of how Toraja students
engage with Al in English language learning within their sociocultural environment. Qualitative case
studies are also appropriate for capturing the complexity of participants’ lived experiences through
multiple data sources (Merriam & Tisdell, 2016; Yin, 2018).

Nine students from Toraja participated in this study. They ranged in age from 19 to 23 years old
and consisted of five female and four male students. All participants were undergraduate students
enrolled in English-related courses. Their English proficiency levels ranged from intermediate to upper-
intermediate, based on classroom performance and lecturer assessment. Participants were selected
using purposive sampling, with the main criterion being prior experience using Al tools (e.g., ChatGPT)
in English language learning. Rather than relying on sample size alone, this study adopts the concept
of information power (Malterud et al., 2016), which suggests that the more relevant and rich the data,
the fewer participants are required. Given the study’s focused aim, specific sample, and depth of data
collected from multiple sources, the number of participants was considered adequate to generate
meaningful insights.

Data were collected over a period of eight weeks. This study employed four data sources to ensure
triangulation: (1) student assignment artifacts, (2) semi-structured interviews, (3) learning diaries, and
(4) focus group discussions (FGDs). A total of nine individual interviews were conducted, each lasting
approximately 30-45 minutes. In addition, two FGDs were carried out, each involving 4-5 participants
and lasting around 60 minutes. The interviews and FGDs were guided by open-ended questions
designed to explore students’ experiences, perceptions, and reflections on Al use. Examples of guiding
questions included: (a) “How do you use Al tools in your English learning process?” (b) “How does Al
influence the way you express your ideas or identity?” (c) “Do you think AI reflects your cultural
background? Why or why not?” Learning diaries were collected weekly to capture students” ongoing
reflections, while assignment artifacts provided evidence of Al-mediated language production. This
multimodal approach allows for a comprehensive understanding of students’ practices and
interpretations (Bond et al., 2020).

The data were analyzed using thematic analysis following the six phases proposed by Braun &
Clarke 2006). The analysis was conducted manually to allow close engagement with the data. In
addition, Al-assisted tools (ChatGPT) were used as a supplementary analytical aid to help organize
initial codes, identify potential patterns, and facilitate data reduction. The use of Al was limited to
supporting analytical efficiency, while the interpretive process remained fully grounded in the
researcher’s judgment and contextual understanding.

First, all interview transcripts, diaries, and artifacts were read repeatedly to achieve data
familiarization. Second, initial codes were generated inductively based on meaningful units of data.
For example, statements such as “Al helps me organize ideas faster” were coded as Al as cognitive
support, while expressions like “Al doesn’t reflect my culture” were coded as cultural
misrepresentation. Third, codes were grouped into broader categories to identify potential themes.
These categories were then reviewed and refined through iterative comparison across data sources. For
instance, codes related to Al assistance, feedback, and idea generation were combined into the theme
Al as a linguistic partner. Similarly, codes reflecting tension, doubt, or discomfort were developed into
the theme ethical and emotional ambivalence.

To enhance trustworthiness, the researcher maintained a coding log and conducted a peer
debriefing with a colleague familiar with qualitative research. This process helped ensure consistency
and reduce subjective bias (Nowell et al., 2017).

Ethical considerations were strictly observed throughout the study. All participants provided
informed consent prior to data collection and were informed about the purpose of the study, their
voluntary participation, and their right to withdraw at any time. To ensure confidentiality, pseudonyms
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were used in place of participants’ real names, and all identifiable information was removed from the
data. The data were securely stored and accessed only by the researcher. This study was conducted
following institutional ethical guidelines and received approval from the relevant academic authority
at the researchers’ institution.

3.  FINDINGS AND DISCUSSION
3.1 Findings

The analysis of four data sources —interviews, task artifacts, learning diaries, and FGDs — revealed
four primary themes that describe how Toraja students engage with and interpret the use of Al in
English learning. The four themes include: (1) Al functioning as a learning partner for linguistic and
cognitive reinforcement, (2) Al serving as a conduit for global knowledge and a reflection of Toraja
representation, (3) the negotiation of local authenticity and cultural agency, and (4) ambivalence
characterized by admiration, doubt, and ethical vigilance. This presentation outlines the findings for
each theme derived from participant data.

3.1.1 Theme 1: Al as a Learning Partner for Linguistic & Cognitive Empowerment

Table 1. The Summary of Theme 1, Code, and Subtheme

Theme Sub-Theme Initial Codes + Data Sources
1.Alasa Al as a provider of “Al helps brainstorming” (W1); “Al gives writing structure” (A3);
Learning Partner  structure & ideas “easier to find ideas” (LD2); “Al organizes the flow of writing” (A6);
for Linguistic & Al helps with outlining” (W4); “Al assists with word choice” (A8)
Cognitive Alasa “Not afraid of making mistakes with AI” (W2); “Al helps with
Empowerment nonjudgmental grammar” (A4); “ Al improves my complex sentences” (LD5); “Al is a
language tutor safe practice space” (W6); “learning new vocabulary” (LD7)
Al strengthening “Al speeds up revision” (Al); “learning independently with AI” (W3);
self-regulation “double-checking before submitting” (LD6); “managing time better”
(W8); “Al helps me reflect on the material” (LD9)
Efficiency & “more confident after checking with AI” (W7); “saves time” (LD4);
confidence “writing looks neater” (A2); “ Al boosts my confidence in English”
(FGD)

Students engaged with Al as both a linguistic and cognitive partner in their English learning
process. Rather than merely using Al for surface-level correction, they relied on it to generate ideas,
organize writing structure, and support revision. Al also functioned as a nonjudgmental learning space,
allowing students to practice English without fear of making mistakes. As one participant noted, Al
“helps find ideas and organize the flow of writing” (A6), while another described it as “a study friend
who is always ready to help” (W2).

Beyond these functional benefits, this finding suggests a shift in how students conceptualize
learning support. Al is not only perceived as a tool but as a form of cognitive scaffolding that enhances
self-regulated learning. Students demonstrated increased autonomy by using Al to plan, monitor, and
evaluate their own work. The nonjudgmental nature of Al also appears to reduce language anxiety,
which is often a barrier in second language acquisition. This indicates that Al contributes not only to
linguistic development but also to affective dimensions of learning, particularly confidence and
motivation.

3.1.2 Theme 2. Al as a Window to Global Knowledge & a Mirror of Toraja Representation
Table 2. The Summary of Theme 2, Code, and Subtheme

Theme Sub-Theme Initial Codes + Data Sources
2. Alasa Al as a source of Al opens new perspectives” (W5); “seeing international standards”
Window to global discourse (LD1); “broader access to information” (A9)
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Global Al’s representation of ~ “Al describes Toraja in a touristic way” (W2); “explanations are too
Knowledge & a  Toraja globally general” (A4); “Al only displays tongkonan & rambu solo” (FGD);
Mirror of Toraja “lack of deeper cultural values” (LD3)
Representation Al as a trigger for “I become aware of how outsiders see Toraja” (W7); “learning to explain
cultural reflection my own culture” (LD8); “Al makes me correct cultural information”
(A7)
Medium for “comparing Al with my own experiences” (W1); “adding local details”
comparing local—- (A6); “correcting inaccurate parts” (LD2)
global knowledge

Students used Al to access broader global knowledge while simultaneously reflecting on how their
local culture is represented. Al-enabled exposure to international perspectives and standards. On the
other hand, students also recognized that its representation of Toraja culture was often generalized or
superficial. For example, participants noted that Al tends to focus on well-known cultural symbols
while overlooking deeper values.

This dual role positions Al as both a source of knowledge and a site of critical reflection. Rather
than passively accepting Al-generated information, students actively compared it with their own lived
experiences. This suggests that learners are not merely consumers of global knowledge but evaluators
who negotiate between global narratives and local realities. The findings highlight an emerging critical
awareness, where students begin to question the cultural limitations embedded in Al systems.

3.1.3 Theme 3: Negotiating Local Authenticity & Students’ Cultural Agency
Table 3. The Summary of Theme 3, Code, and Subtheme

Theme Sub-Theme Initial Codes + Data Sources

3. Students as cultural “correcting Al's cultural explanations” (W3); “Al needs adjustment for
Negotiating correctors of Al Toraja context” (A5); “rejecting incorrect information” (FGD)
Local Adding local context “adding customary details” (LD6); “including local terms” (A3);
Authenticity ~ for accuracy “explaining the meaning of rituals” (W8)
& Students’ Cultural-Al “combining Al ideas with personal experience” (A7); “Al as a partner for
Cultural collaboration writing about Toraja” (W4); “Al helps explain culture to outsiders”
Agency (FGD)

Awareness of cultural  “must protect our own culture” (LD9); “afraid of explaining rituals

values & responsibility  incorrectly” (W6); “proud to introduce Toraja” (A1)

The findings show that students actively negotiated cultural authenticity when interacting with
Al They did not simply adopt Al-generated content but modified, corrected, and enriched it with local
knowledge. In some cases, students explicitly rejected inaccurate representations and added culturally
specific details to ensure accuracy.

This behavior reflects students’ roles as cultural agents rather than passive users of technology.
Their actions demonstrate a sense of responsibility in preserving and accurately representing their
cultural identity. The interaction with AI becomes a space for cultural negotiation, where global
technological outputs are reinterpreted through local epistemologies. This suggests that Al use can
reinforce, rather than diminish, cultural awareness when learners engage critically with its outputs.

3.1.4 Theme 4: Ambivalence: Admiration, Doubts, and Ethical Literacy
Table 4. The Summary of Theme 4, Code, and Subtheme

Theme Sub-Theme Initial Codes + Data Sources
4. Admiration for Al's  “Al is very smart” (W2); “fast & neat results” (A3); “more effective than
Ambivalence: intelligence ordinary browsing” (LD4)
Admiration, Concerns about “afraid of becoming too dependent” (W7); “worried I won't improve”
Doubts, and dependency (LD1); “must still use my own abilities” (FGD)
Ethical Literacy = Caution toward “Al doesn’t understand Toraja context” (A9); “explaining rituals
cultural bias incorrectly” (W3); “Al feels too Western” (FGD)
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Ethical reflectionin  “must verify first” (LD5); “Al is only a tool” (W1); “don’t copy-paste”

using Al (A2); “must use responsibly” (FGD)

Mixed emotions “admiring but also afraid” (W9); “Al makes me happy but unsure” (LD7);
“uncertain whether it’s fully allowed” (FGD)

Students expressed ambivalent attitudes toward Al, characterized by both admiration and concern.
On one hand, they appreciated its efficiency, accuracy, and ability to support learning. On the other
hand, they voiced concerns about overdependence, potential loss of critical thinking, and cultural bias.
One participant described feeling “amazed but also afraid” of relying too much on AI (W9).

This ambivalence reflects a developing form of ethical and critical digital literacy. Students are not
only aware of Al's benefits but also its limitations and risks. Their cautious approach —such as verifying
information and avoiding direct copying —indicates an emerging ethical stance toward Al use. This
suggests that interaction with Al does not lead to blind dependence but can foster reflective and
responsible learning practices.

3.2 Discussion

The findings of this study answer key research questions about how Toraja students practice and
interpret the use of Al in English language learning. In general, the results show that students not only
use Al as a technical tool, but also as a learning partner who interacts with their cultural identity and
personal experiences. The following discussion links those findings to previous literature and explains
the contribution of this study in a broader context.

3.2.1 Theme 1: Al as a Learning Partner for Linguistic & Cognitive Empowerment

The role of Al as a linguistic and cognitive partner highlights a shift in how learning support is
conceptualized. Previous studies have framed Al as a form of cognitive and linguistic scaffolding
(Bhatti, 2025; Pangestu & Suwartono, 2024), particularly in supporting writing development and
language accuracy. Similarly, research has shown that Al can enhance self-regulated learning,
especially in academic contexts that require independent writing (Abdallah, 2024; Vieriu, 2025).

This study extends these perspectives by demonstrating that Al also plays a significant role in the
affective dimension of learning. Consistent with Aly et al. (2025), the perception of Al as a
nonjudgmental environment reduces language anxiety. However, in the Toraja context, this affective
support appears to be more pronounced, as students navigate both linguistic challenges and social
expectations. Al thus functions as a form of affective-cognitive scaffolding, where emotional safety
becomes integral to learning effectiveness. In other words, Al functions as an alternate learning
environment that is customizable and devoid of social evaluation.

3.2.2 Theme 2: Al as a Window to Global Knowledge & a Mirror of Toraja Representation

Students are able to use artificial intelligence as a worldwide source of knowledge, but they are
also aware of the limitations of Al when it comes to representing Toraja culture. Previous studies have
demonstrated that artificial intelligence models frequently repeat dominant global knowledge and are
not always accurate in the local context (Bender & Mcmillan-major, 2021; Peterson, 2025). According
to the findings of this study, which are consistent with previous research, artificial intelligence has a
tendency to provide a description of Toraja that is more touristic and shallow. For instance, it frequently
emphasizes tongkonan and rambu solo’.

That issue, however, is expanded upon by the study, which demonstrates that college students
are not only aware of these prejudices but actively use them as a source of reflection material in order
to gain an understanding of how their culture is represented on a worldwide scale. Due to the fact that
it demonstrates that interaction with Al can stimulate cultural awareness, this is a significant
contribution in the context of Al-mediated language learning. This is an issue that has not previously
been extensively covered in Al studies for English Language Teaching (ELT).
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While this study confirms those limitations, it further shows that students actively engage with
these constraints. Rather than passively accepting Al-generated content, they critically evaluate and
compare it with their own cultural knowledge. This suggests that Al-mediated learning can foster
critical cultural awareness. In the Toraja context, this awareness becomes particularly significant, as
students recognize discrepancies between global narratives and lived cultural realities. Thus, Al
functions not only as a knowledge provider but also as a catalyst for reflexive cultural understanding.

3.2.3 Theme 3: Negotiating Local Authenticity & Students’ Cultural Agency

The negotiation of cultural authenticity illustrates that students function as active cultural agents
in their interaction with Al This finding aligns with place-based learning theory, which emphasizes
the importance of local identity and experience in shaping learning processes (Gruenewald, 2003). It is
also consistent with previous research in the Toraja context, which highlights the role of local culture
as a meaningful resource in English language learning (Siumarlata & Arrang, 2023).

However, this study extends these perspectives by showing how such cultural engagement occurs
within Al-mediated environments. Students do not simply incorporate Al into their learning; they
actively reshape Al outputs to align with local epistemologies. This reflects a form of digital cultural
agency, where learners negotiate between global technological knowledge and local cultural values. In
this sense, Al does not replace local knowledge but becomes a space where cultural authenticity is
actively constructed and maintained.

3.2.4 Theme 4: Ambivalence: Admiration, Doubts, and Ethical Literacy

The ambivalence expressed by students reflects a nuanced understanding of Al use that goes
beyond simple acceptance or rejection. Previous studies have identified ethical concerns related to
dependency, bias, and academic integrity in Al use (Eaton, 2025; Yan et al., 2025). Similarly, the
importance of digital literacy and information verification has been emphasized in studies on
technology-mediated learning (Bond et al., 2020).

This study supports these findings but also reveals a culturally specific dimension of ethical
awareness. In the Toraja context, students’ concerns are not limited to academic performance but
extend to the accurate representation of cultural knowledge. Their cautious approach to Al use reflects
a form of culturally embedded ethical awareness, where ethical considerations are shaped by both
digital literacy and cultural responsibility. This highlights the importance of understanding Al ethics
not only as a technical issue but also as a culturally situated practice.

3.3 Implications of the Research

A number of significant implications can be drawn from the findings of this study. At this point,
the interactions that students have with artificial intelligence are not just cognitive-linguistic, but also
cultural. This is a process that has not been well investigated in the literature on Al technology for
language learning. Second, the research highlights the importance of a pedagogy that promotes critical
cultural responsibility. This pedagogy should be one in which students are led to investigate, correct,
and communicate their local opinions concerning the use of artificial intelligence.

Overall, this study demonstrates that the interaction between Al and language learners is not
neutral but deeply shaped by cultural context. In the case of Toraja students, Al becomes a site where
global knowledge, local identity, and ethical considerations intersect. This finding contributes to the
broader discourse on Al in education. This shows that learners are not passive recipients of technology
but active interpreters who negotiate meaning, identity, and values in their engagement with Al

4. CONCLUSION

This study demonstrates that Al functions not merely as a technological tool but as a sociocultural
mediator in English language learning among Toraja students, supporting linguistic, cognitive, and
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affective development while simultaneously shaping learners’ cultural awareness and identity
construction. The findings reveal that students actively engage with Al through processes of reflection,
meaning negotiation, and critical evaluation of cultural representations, positioning themselves as
cultural agents rather than passive recipients of Al-generated content. These results underscore the
importance of integrating culturally responsive and critical Al literacy into English Language Teaching,
enabling learners to use Al effectively while critically examining its cultural assumptions and
limitations. Nevertheless, the study is limited by its small sample size, context-specific focus, and
relatively short observation period. Future research should employ longitudinal and comparative
approaches across diverse cultural settings to further examine the long-term influence of Al-mediated
learning on language development, cultural identity, and learner agency.

Acknowledgments: The writers are incredibly grateful to all of the students who took part in the study and gave
their time and energy to help gather data. Their cooperation in submitting learning artefacts, filling out learning

diaries following each Al-interaction session, taking part in the focus group discussion, and recall interviews was
crucial to the success of this study. Their openness and dedication elevated the study's overall quality and breadth.

Conflicts of Interest Statement: The authors declare no conflict of interest. The authors have no financial, personal,
or professional affiliations that could be perceived as influencing the interpretation or presentation of the research
findings in this article.

REFERENCES

Abdallah, M. M. S. (2024). Using Self-Regulated Learning Supported by Artificial Intelligence ( Al')
Chatbots to Develop EFL Student Teachers ’ Self-Expression and Reflective Writing Skills.
Academic Journal of Faculty of Education, Assiut University, 40(9), 1-60.

Aly, A. H,, Nurhamidah, D., Pakuan, U., & Hidayatullah, U. I. N. S. (2025). EXPLORING THE
IMPACT OF ARTIFICIAL INTELLIGENCE ON (INDONESIA AND ENGLISH ). NDRUMI:
Jurnal llmu Pendidikan Dan Humaniora, 8(1), 28-45.
https://doi.org/https://doi.org/10.57094/ndrumi.v8i1.2907

Bender, E. M., & Mcmillan-major, A. (2021). On the Dangers of Stochastic Parrots : Can Language
Models Be Too Big ? Proceedings of the 2021 ACM Conference on Fairness, Accountability, and
Transparency (FAccT), 610-623. https://doi.org/10.1145/3442188.3445922

Bhatti, A. (2025). Al as an Impediment to Linguistic Creativity in English Language Learners : A
Comprehensive Review of a Literature. World Journal of English Language, 15(6), 289-301.
https://doi.org/10.5430/wjel.v15n6p289

Bond, M., Buntins, K., Bedenlier, S., Zawacki-richter, O., & Kerres, M. (2020). Mapping research in
student engagement and educational technology in higher education : a systematic evidence
map. International Journal of Educational Technology in Higher Education, 17(2), 1-30.
https://doi.org/https://doi.org/10.1186/s41239-019-0176-8

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/https://doi.org/10.1191/1478088706qp0630a

Dja’far, V. H., & Hamidah, F. N. (2024). The Effectiveness of Al Technology in Improving Academic
English Writing Skills in Higher Education. JOLLS: Journal of Language and Literature Studies, 4(3),
579-593. https://doi.org///doi.org/10.36312/jolls.v4i3.2031

Eaton, S. E. (2025). Global Trends in Education : Artificial Intelligence , Postplagiarism , and
Future - focused Learning for 2025 and Beyond — 2024 — 2025 Werklund Distinguished Research
Lecture. International Journal for Educational Integrity, 6. https://doi.org/10.1007/s40979-025-00187-
6

Viktor Siumarlata et al. / Negotiating Culture and Agency: Toraja Students” Engagement with Al in English Language Learning



Al-Ishlah: Jurnal Pendidikan, Vol. 18, 2(June 2026): 1754-1763 1762 of 1763

Gruenewald, D. A. (2003). The Best of Both Worlds : A Critical Pedagogy of Place. Educational
Researcher, 32(4), 3-12. https://doi.org/https://doi.org/10.3102/0013189X032004003

Jasim, Y., Mohammed, Musa, H., Zainab, A. A., & Rawdhan Salman, A. (2024). Developing EFL
Writing with Al: Balancing Benefits and Challenges. Technology Assisted Language Education
TALE, 2(2), 80-93. https://doi.org/https://doi.org/10.22126/tale.2024.10953.1052

Lier, L. van. (2004). The Ecology and Semiotics of Language Learning: A Sociocultural Perspective. Kluwer
Academic Publishers. https://doi.org/https://doi.org/10.1007/1-4020-7912-5

Lin, H., & Chen, Q. (2024). Artificial intelligence ( Al ) -integrated educational applications and
college students ’ creativity and academic emotions : students and teachers * perceptions and
attitudes. BMC Psychology, 12(487), 1-16. https://doi.org/https://doi.org/10.1186/s40359-024-
01979-0

Malterud, K., Siersma, V. D., & Guassora, A. D. (2016). Sample Size in Qualitative Interview Studies:
Guided by Information Power. Qualitative Health Research, 26(13), 1753-1760.
https://doi.org/10.1177/1049732315617444

Mekheimer, M. (2025). Generative Al - assisted feedback and EFL writing : a study on proficiency ,
revision frequency and writing quality. Discover Education. https://doi.org/10.1007/s44217-025-
00602-7

Merriam, S. B, & Tisdell, E. J. (2016). A Guide to Design and Implementation (4th ed.). ossey-Bass.

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic Analysis : Striving to Meet
the Trustworthiness Criteria. International Journal of Qualitative Methods, 16, 1-13.
https://doi.org/10.1177/1609406917733847

Oktafia, N., Latifah, A. M., Dafa, A., & Haris, E. (2025). Mahasiswa dan Al : Transformasi Cara
Berpikir Kritis dan Penyelesaian Masalah di Era Digital. Prosiding Konseling Kearifan Nusantara
(KKN), 10-33. https://doi.org/https://doi.org/10.29407 /vpnfq046

Pangestu, H. P., & Suwartono, T. (2024). Exploring the Role of Artificial Intelligence ( Al ) Support in
Assisting Students * English -Speaking Skills. English Education, Linguistics, and Literature Journal,
3(2), 134-147.

Peterson, A. J. (2025). Al and the problem of knowledge collapse. Al & Soc, 40, 3249-3269.
https://doi.org///doi.org/10.1007/s00146-024-02173-x

Pryma, V., Pelivan, O., Teletska, T., Tsobenko, O., & Zagrebelna, N. (2025). Al Writing Assistants and
Student Competence: A Linguistic Aspect. Arab World English Journal (AWE]) Special Issue on
Artificial Intelligence 2025, 319-329. https://doi.org/https://dx.doi.org/10.24093/awej/Al.18

Siumarlata, V., & Arrang, ]J. (2023). Local Culture Topics for Prewriting and Drafting in Teaching
Essay Writing at English Department UKI Toraja. Jurnal Onoma: Pendidikan, Bahasa, Dan Sastra,
9(2), 1035-1043. https://doi.org/10.30605/onoma.v9i2.2842

Stockwell, G. (2024). Technology in Language Teaching & Learning ChatGPT in Language Teaching
and Learning : Exploring the Road We ’ re Travelling. Technology in Language Teaching &
Learning, 6(1), 1-9. https://doi.org/https://doi.org/10.29140/tltl.v6n1.2273

Tandikombong, M., Kinda, S. R., & Siumarlata, V. (2024). INTEGRATING TORAJA CULTURAL
VALUES INTO ENGLISH LANGUAGE TEACHING: A COMPREHENSIVE ANALYSIS.
Exposure: Jurnal Pendidikan Bahasa Inggris, 13(May), 54—69.

Vieriu, A. M. (2025). The Impact of Artificial Intelligence ( Al ) on Students ~ Academic Development.
Education Sciences, 15(3), 1-12. https://doi.org/https://doi.org/10.3390/educscil5030343

Werdiningsih, 1., Marzuki, & Rusdin, D. (2024). Balancing Al and authenticity: EFL students’
experiences with ChatGPT in academic writing. Cogent Arts &amp; Humanities, 11(1).
https://doi.org///doi.org/10.1080/23311983.2024.2392388

Viktor Siumarlata et al. / Negotiating Culture and Agency: Toraja Students” Engagement with Al in English Language Learning



Al-Ishlah: Jurnal Pendidikan, Vol. 18, 2(June 2026): 1754-1763 1763 of 1763

Wiyono, E., Setyawan, A., & Mucholifah, U. H. (2024). IMPROVING THE QUALITY OF LEARNING
WITH AI AS A LEARNING ASSISTANT. Proceedings of International Conference on Applied Social
Science in Education 2024, 01(01), 661-666. https://doi.org/https://doi.org/10.31316/icasse.v1i1.6931

Yan, Y., Liu, H,, & Chau, T. (2025). A Systematic Review of Al Ethics in Education: Challenges, Policy
Gaps, and Future Directions. Journal of Global Information Management, 3(1), 1-50.
https://doi.org/10.4018/JGIM.386381

Yin, R. K. (2018). Case Study Research and Applications: Design and Methods (6th ed.). Sage Publication,
Inc.

Viktor Siumarlata et al. / Negotiating Culture and Agency: Toraja Students” Engagement with Al in English Language Learning



	1. INTRODUCTION
	2. METHODS
	3. FINDINGS AND DISCUSSION
	3.1 Findings
	Students engaged with AI as both a linguistic and cognitive partner in their English learning process. Rather than merely using AI for surface-level correction, they relied on it to generate ideas, organize writing structure, and support revision. AI ...
	Beyond these functional benefits, this finding suggests a shift in how students conceptualize learning support. AI is not only perceived as a tool but as a form of cognitive scaffolding that enhances self-regulated learning. Students demonstrated incr...
	3.1.2 Theme 2. AI as a Window to Global Knowledge & a Mirror of Toraja Representation
	Students used AI to access broader global knowledge while simultaneously reflecting on how their local culture is represented. AI-enabled exposure to international perspectives and standards. On the other hand, students also recognized that its repres...
	This dual role positions AI as both a source of knowledge and a site of critical reflection. Rather than passively accepting AI-generated information, students actively compared it with their own lived experiences. This suggests that learners are not ...
	3.1.3 Theme 3: Negotiating Local Authenticity & Students’ Cultural Agency
	The findings show that students actively negotiated cultural authenticity when interacting with AI. They did not simply adopt AI-generated content but modified, corrected, and enriched it with local knowledge. In some cases, students explicitly reject...
	This behavior reflects students’ roles as cultural agents rather than passive users of technology. Their actions demonstrate a sense of responsibility in preserving and accurately representing their cultural identity. The interaction with AI becomes a...
	3.1.4 Theme 4: Ambivalence: Admiration, Doubts, and Ethical Literacy
	Students expressed ambivalent attitudes toward AI, characterized by both admiration and concern. On one hand, they appreciated its efficiency, accuracy, and ability to support learning. On the other hand, they voiced concerns about overdependence, pot...
	This ambivalence reflects a developing form of ethical and critical digital literacy. Students are not only aware of AI’s benefits but also its limitations and risks. Their cautious approach—such as verifying information and avoiding direct copying—in...
	3.2 Discussion

	3.2.2 Theme 2: AI as a Window to Global Knowledge & a Mirror of Toraja Representation
	Students are able to use artificial intelligence as a worldwide source of knowledge, but they are also aware of the limitations of AI when it comes to representing Toraja culture.  Previous studies have demonstrated that artificial intelligence models...
	That issue, however, is expanded upon by the study, which demonstrates that college students are not only aware of these prejudices but actively use them as a source of reflection material in order to gain an understanding of how their culture is rep...
	While this study confirms those limitations, it further shows that students actively engage with these constraints. Rather than passively accepting AI-generated content, they critically evaluate and compare it with their own cultural knowledge. This s...
	3.2.3 Theme 3: Negotiating Local Authenticity & Students’ Cultural Agency
	The negotiation of cultural authenticity illustrates that students function as active cultural agents in their interaction with AI. This finding aligns with place-based learning theory, which emphasizes the importance of local identity and experience ...
	However, this study extends these perspectives by showing how such cultural engagement occurs within AI-mediated environments. Students do not simply incorporate AI into their learning; they actively reshape AI outputs to align with local epistemologi...
	3.2.4 Theme 4: Ambivalence: Admiration, Doubts, and Ethical Literacy
	The ambivalence expressed by students reflects a nuanced understanding of AI use that goes beyond simple acceptance or rejection. Previous studies have identified ethical concerns related to dependency, bias, and academic integrity in AI use (Eaton, 2...
	This study supports these findings but also reveals a culturally specific dimension of ethical awareness. In the Toraja context, students’ concerns are not limited to academic performance but extend to the accurate representation of cultural knowledge...
	3.3 Implications of the Research
	A number of significant implications can be drawn from the findings of this study.  At this point, the interactions that students have with artificial intelligence are not just cognitive-linguistic, but also cultural. This is a process that has not b...
	Overall, this study demonstrates that the interaction between AI and language learners is not neutral but deeply shaped by cultural context. In the case of Toraja students, AI becomes a site where global knowledge, local identity, and ethical consider...
	4. CONCLUSION
	REFERENCES

