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Arabic morphology (Sharaf) forms the foundation of Arabic literacy
in Indonesian Islamic boarding schools (pesantren). However, limited
pedagogical preparation among Sharaf teachers often leads to
uneven learning outcomes and weak formative monitoring. This
study develops a contextual Training of Trainers (ToT) model that
integrates the classical text Amsilatu al-Tasrifiyyah, the traditional
bandongan—sorogan instructional system, and active learning
strategies within a structured formative assessment framework. A
qualitative case study was conducted at Ma’had Aly An-Nur II Al-
Murtadlo from July 2024 to June 2025. Data were collected through
classroom observations, semi-structured interviews, and document
analysis involving 16 teacher-trainees, 32 classes (1,255 students),
and several institutional informants. The ToT program followed a
four-stage cyclical model: short workshops, micro-teaching, peer
observation and feedback, and journal-based reflection. Process
indicators (teaching rubric scores and reflection quality) and outcome
indicators (student Sharaf scores and hamzah-writing accuracy) were
monitored quarterly. Data were analyzed using the Miles—
Huberman-Saldafia framework. The findings show substantial
improvements in pedagogical practice and student achievement. The
average teaching rubric score increased from 2.8 to 3.6, while
reflection quality rose from 2.5 to 3.7. Student learning outcomes also
improved, with average Sharaf scores rising from 60-64 to 72-77 and
hamzah-writing accuracy reaching 75-80%. These trends indicate a
clear relationship between strengthened teacher pedagogical
competence and improved student learning outcomes. The ToT-
Sharaf model demonstrates that pesantren traditions can function as
catalysts for pedagogical innovation when combined with active
learning and formative assessment. The model offers a replicable
framework for teacher development and sustainable improvement of
Arabic morphology instruction in pesantren contexts.
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1. INTRODUCTION

Sharaf (Arabic morphology) is the foundation that determines the accuracy of reading, writing, and
understanding Arabic texts, both classical and modern, and thus serves as a pillar in the learning
ecosystem in Islamic boarding schools (pesantren). However, in many Islamic schools (madrasah
diniyah), the availability of pedagogically competent Sharaf teachers is inadequate; as a result, learning
outcomes tend to be uneven across classes/levels and are difficult to measure consistently. Several recent
studies emphasize that strengthening Sharaf competency in Islamic boarding schools requires reconciling
the strength of the traditional yellow book literacy tradition with modern, evidence-based pedagogical
strategies (Aliyah, 2018; Raswan et al., 2022). With a large and heterogeneous student population, the
context of An-Nur II Al-Murtadlo demands a teacher development model that is contextual to the Islamic
boarding school, structured, and measurable in its impact—not simply increasing teaching hours or
varying material (Aliyah, 2018; Krisnawilujeng, 2023).

The bandongan-sorogan tradition has proven to be a robust vehicle for transmitting knowledge in
Islamic boarding schools (pesantren); it enables the internalization of textual discipline and learning
etiquette. However, in large classes, this tradition faces challenges: uneven active participation, difficult
early detection of misconceptions, and often delayed feedback. Studies in Islamic boarding schools
(pesantren) demonstrate the need to restructure classroom interactions so that oral-text interaction
remains primary, but is supported by drills, individual guidance, and analogy exercises that facilitate
tashrif patterns (Ansyah, 2020; Raswan et al., 2022). In theory, the Pedagogical Content Knowledge (PCK)
framework emphasizes that teaching effectiveness depends on the integration of Sharaf content
knowledge with pedagogical strategies appropriate to the learner's context and objectives (Shulman, 1986,
1987). Therefore, strengthening Sharaf cannot simply stem from “mastery of rules” but must be integrated
with the design of learning experiences that provide space for targeted noticing, scaffolding, and
deliberate practice.

First, training/professional development for Arabic language teachers in Indonesia has proven
beneficial, but is largely general in nature and has not been specifically tailored to the Sharaf subdiscipline
and the needs of Islamic boarding school classrooms (Makruf, 2020; Aliyah, 2018). Second, the integration
of local traditions—bandongan/sorogan —with modern pedagogy is still often reported descriptively,
rarely accompanied by measurable performance indicators such as grade trends per cawu or writing
accuracy indicators (e.g., hamzah), even though both are necessary for ongoing quality audits
(Krisnawilujeng, 2023; Raswan et al., 2022). Third, the research corpus tends to evaluate one aspect—
teacher competence or student achievement—so that the relationship between training — practice —
learning outcomes is less fully depicted in the Islamic boarding school context (Aliyah, 2018;
Krisnawilujeng, 2023). These threads point to the need for a design that integrates tradition, active
strategies, and formative assessment into an operational and measurable architecture.

Based on the preceding synthesis, several gaps can be identified in the existing literature. First, there
is no specific Training of Trainers (ToT) model for Sharaf that systematically maps instructional outcomes
according to the sequence of Amsilatu al-Tasrifiyyah. Consequently, the alignment between textbook
progression and the stages of pedagogical training has not been adequately documented (Aliyah, 2018).
Second, although the integration of the bandongan—sorogan tradition with active learning strategies and
formative assessment has been discussed conceptually, it is rarely evaluated using reliable and repeatable
indicators across instructional periods (Krisnawilujeng, 2023; Zhang et al., 2024). Third, two-tier impact
evaluations—covering both the pedagogical competence of prospective teachers and student learning
outcomes—remain largely descriptive, relying primarily on narrative reports rather than on linked
process—outcome indicators (Makruf, 2020; Schellekens et al., 2021).

Accordingly, a contextual, operational, and measurable Sharaf ToT model is required so that its
quality can be replicated and systematically audited within the Islamic boarding school ecosystem. This
study therefore aims to: (1) design a Sharaf-ToT model that aligns the sequence of Amsilatu al-Tasrifiyyah
with the bandongan-sorogan tradition and active learning strategies; (2) map process and outcome
indicators that enable systematic quarterly monitoring; and (3) evaluate the model’s two-layer impact—
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on teacher pedagogical competence and student learning outcomes—within the context of An-Nur II,
which features large and heterogeneous classes. The study contributes by proposing a measurable Sharaf-
specific ToT architecture, including process indicators (e.g., peer observation and reflective journals) and
outcome indicators (e.g., quarterly grade trends and writing accuracy), enabling the empirical tracing of
relationships between training, classroom practice, and learning outcomes. The theoretical framework
draws on Pedagogical Content Knowledge (PCK) (Shulman, 1986, 1987) and formative assessment in
language learning (Schellekens et al., 2021; Zhang et al., 2024).

2. METHODS

This study uses a qualitative case study approach (single case) to examine in depth the construction
and implementation of the Training of Trainers (ToT) model in the field of Sharaf in the context of Ma'had
Aly An-Nur II Al-Murtadlo. The choice of this design is based on the need to understand the process,
actors, and institutional context holistically, while also enabling explanation building and pattern
matching between the designed process-outcome indicators and field findings (Creswell & Poth, 2018;
Yin, 2018). The single case focus is relevant because the ToT-Sharaf program is a bounded system with a
clear locus, period, and participants, so that thick description can be achieved without losing the depth of
evidence.

The research was conducted in the An-Nur II Islamic boarding school ecosystem, which houses a
madrasah diniyah (Islamic religious school) with a large and heterogeneous student population. The ToT
(ToT) design was conducted in June 2024 to map learning outcomes, develop an observation rubric,
interview guide, and a reflection journal sheet that tracks the sequence of chapters in Amsilatu al-
Tasrifiyyah. The ToT and teaching practice took place from July 2024 to June 2025 in the form of a
teaching-practice cycle and classroom observations. Impact evaluations were conducted quarterly (in line
with the cawu calendar) to compile evidence of the process and results periodically. The researcher acted
as an observer-as-participant in the ToT and classroom observations, as well as as a data collector
(interviews and document studies), while maintaining critical distance through reflexive memoing to
manage researcher bias (Merriam & Tisdell, 2016).

The research participants consisted of three layers. The first layer consisted of 24 prospective teachers
(final semester students) selected through the Sharaf content test and micro-teaching screening. 16
students who met the inclusion criteria (content test passing score =70/100, commitment to attending all
stages of the ToT, and willingness to teach) became the ToT teachers and served as the main unit of
process analysis.

The second layer consisted of students in 32 classes (1,255 students) taught by 16 teachers (an
average of two classes per teacher). To capture the learning experience representatively, one student per
class (n=32) was selected using representative purposive sampling, taking into account level (junior high
school/senior high school), achievement (high-medium-low), and attendance. The third layer consisted
of key informants (madrasah leaders, supervising lecturers, and pesantren administrators) to enrich the
policy perspective and program sustainability. The sample size and composition were directed at
sufficient information to observe signs of theme saturation in interviews and observations (Guest et al.,
2020), while also supporting cross-role source triangulation (Miles et al., 2014).

Table 1. Framework Participants & Sampling Techniques

R f
Layers Unit/Role N Criteria Inclusion eas"f‘ or Notes
Selection
P i P he Sharaf
rospective assed t' e Shara Fontent Source candidate 16 passed as
1 teachers 24 test & micro-teaching .
. instructor class teacher
(students) end) screening
C itment foll 11
Teacher ToT ommitment fotow a Evaluate change Code M-01...M-
2 . 16 over cycle ToT; load +2 .
(process unit) practice 16

classes
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=1,255 All over students in 32 Catch Interview
Students .
3 (result units) (32 classes taught teacher achievements sample : 1/ class
classes ) ToT Study (n=32)
Madrasah leaders, Perspective
4 Informant key 3-5 lecturers mentor, P Interview deep

olicies & support
caregiver P PP

Intervention ToT designed four unifying stage tradition bandongan — sorogan with modern
pedagogical strategies and assessment formative. Workshop -oriented stage achievements guide
teacher formulate objective operational per sub- chapter of Sharaf (e.g. wazan, bina " mu’ tal, i’ lal ),
compiling worked examples, and planning exercise tiered ( easy—medium—difficult ), including exit
tickets and quick checks as part assessment formative. The micro-teaching stage (10-15 minutes per
teacher) provides room simulation evaluated learning with rubric bait back (scale 1-4) at four
dimension: clarity goals & flow, management classes & scaffolding, active strategies, and assessment
formative fast. The peer observation & feedback stage facilitates observation cross between teachers in
class real use same rubric, followed by a 5-10 minute debrief containing appreciation and two specific
action points. Stage reflection-based journal, direct teacher analyzes achievements, misconceptions that
arise (especially in mu’ tal / i’ lal), effective / ineffective strategies, and plan improvements for the next
cycle. Fourth stage. This walk repeats (cycles) according to the calendar, Cawu, and progress material,
Amsilatu al- Tasrifiyyah.

Table 2. Stage Flow Session ToT (duration 60 minutes; weekly)

Role of Participants Product

No Minute Stage Main Activities .
8 v /Lecturers /Evidence

Engineering modeling lecturer . ..
& & & Point sheet mini

Short teaching weekly Sharaf topics;  Lecturers & all
1 0-10 . . lesson plan key /

Workshop agreeing on learning outcomes  student

L - sketch
& indicators formative
. Video/ sheet

Micro- 1-2 students to practice mini .. /
2 10-30 . . Student practitioner  scenario; notes

teaching lesson (7-12 minutes)

observer
Peer Observation
. Peer fill in sheet observation,

observation ) . Colleagues & sheet; summary
3 35-55 lecturer summarize 2-3 action

& Feedback . lecturers of observer

points .
come back actions
. Journal

Planning . . . . . -

4 55-56 repair Practice write plan repair short Student practitioner reflection; mini

lesson plan

Data sources include observation classroom, semi- structured interviews, and documentation.
Observation carried out at least three times per teacher per cycle (at least +48 observations/cycle), using
4- dimensional rubric (scale 1-4) for evaluate clarity goals & flow, management class & scaffolding,
active strategies (question and answer) guided, practice structured, worked examples), and assessment
formative fast (exit ticket, mini-quiz, short error analysis). Interview covers teacher (e.g., sub- chapter
linkages with achievements cawu, handling misconceptions, mu'tal /i’ ldl, usage assessment formative,
and its impact on improvement learning), students (experience learning, usefulness, and the need to
come back fast), and key informants (support policy, eligibility replication, and the need for
infrastructure). Documentation consists of on mini RPP, journal reflection teacher, peer-feedback sheet,
recap cross -Sharf value cawu for 32 classes, example product study (sheet work) for analysis errors, as
well as minutes program coordination.
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Table 3. Data Sources, Instruments, and Output

Data source Instrument Focus/ Variable Frequency Output/Format
Goals & flow; t& S

Observation  dimensional SCZ;; din 'O:c]tir\?eagtiif?f;' >3x/ teacher / d?frfjrﬁsion +

class rubric (1-4) & BIes: cycle

assessment formative
Practice teaching;

notes qualitative
Transcript

. structured guide . . . End of cycle &

Interview misconception; action carry on summary +

(per role) . quarter
feedback; support policy meno

Mini lesson plan;

Documentati . P . Planning; reflection; action Weekly / every archive / sheet
journal reflection; . . .

on points session stuffing
peer-feedback
Recap value per Summary table

Achievement P p Average value; % accuracy; y
cawu; anchor items ; Cawu 1-3 cawu (ready)

s students remedial )
accuracy Hamzah graphics)

The indicator study is operationalized in two interconnected domains. In the process realm, the
main indicator is score rubrics (1-4) per dimension, notes misconceptions that arise and how they are
handled, as well as quality reflection (depth analytical, evidence supporters, specificity plan action
continue). In the realm of results, indicators covers trend average cross -Sharf value cawu (1—-2—3) per
class, accuracy writing (eg. hamzah ) on anchor items is equivalent every cawu, and gradual remedial
notes For bina "mu’ tal / i’ lal (target, strategy, progress). Indicator results are positioned as an amplifier
for evaluating direction changes and verifying process findings, instead of as base inference statistics
(Miles et al., 2014).

Table 4. Process & Outcome Indicators (definition operational & calculation)

Realm Indicator Definition Operational How to Calculate Source
Process Rubric / dimension Teacher performance in 4 Average per Observation
scores dimensions (1-4) dimension per cycle  sheet
Depth analytical & action =~ Rubric score Journal

P lity reflecti
rocess  Quality reflection next (1-4) reflection reflection

. Class average —
Sharaf's achievements &

Results  Average value cawu averaged across 32 Recap mark
each class per cawu
classes
Results  Accuracy Hamzah % c9rrect on anchor items # coorrect / total) x Assignment /
equivalent 100% exam sheets
Width of d val
Results  IQR ( distribution ) ! ot spread vaiue per Q3-Q1 Recap mark

cawu

Data collection follows channel timing. At this stage, pre-implementation (June 2024) was carried
out, including compilation of curriculum ToT, rubric blueprint observation, interview guide, journal
format reflection, and peer-feedback SOP; all instruments were piloted on one class for perfect language
and anchor rubric. At stage implementation (July 2024-June 2025), each sub- chapter taught through
workshop sequence — micro-teaching — observation class — debrief — reflection — lesson plan
adjustments; held every two weeks 30—45 minute peer-coaching clinic For dissecting teaching clips or
notes key observation. Recording field done consistently throughout observation with the format
context — event — interpretation early. In the evaluation quarterly, process indicators (scores rubric,
action points, quality reflection) and results (average value, accuracy) were compiled To assess the
trajectory of change, then discussed in a meeting, with a 60-90 minute reflection to validate findings,
and agreed on a repair cycle next.

Data analysis follows Miles-Huberman-Saldafa framework through three stage overlapping:
data condensation, data display, and conclusion drawing/verification (Miles et al., 2014). In
condensation, open coding was carried out on the transcripts, interviews, notes observation, journal
reflections, and artifacts class; example code beginning includes goal-setting clarity, scaffolding move,

Muhammad Fadhil Al Ghifari et al. | Integrating Tradition and Pedagogical Innovation: A Training of Trainers (ToT) Model for Sharaf
Instruction in Ma'had Aly



Al-Ishlah: Jurnal Pendidikan, Vol. 18, 1 (March 2026): 331-343 336 of 343

worked-example use, formative-check, misconception handling, peer-feedback uptake, and reflection
depth. Short figures (average value and percentage accuracy) extracted as a quantitative memo
amplifier. On the display, the results served in trajectory table per teacher (average score rubric /
dimension x cycle + action points), matrix Triangulation (Teacher — Student — Leader x Theme: design,
active strategy, assessment formative, reflection, constraints mu' tal / i' 1al ), as well as map theme
(theme parent — sub-theme — quote evidence). The verification stage combines pattern matching (e.g.,
correlation narrative between score strengthening and trending rubrics improved value / accuracy)
with explanation building (mechanism) of how worked examples + exit ticket lower misconception
specific), accompanied by brief member checking to represent each role. For clarification.

Data validity is maintained through triangulation sources and methods, member checking on the
summary core findings, and peer debriefing with a lecturer mentor for measuring fairness
interpretation. Dependability is guaranteed with an audit trail (version instruments, dictionary code,
decision collapse / expand themes, dated analytic memos), while confirmability is enforced through a
chain of evidence tracking from claim to evidence and traces of reflexive memoing. Transferability is
sought via the thick description above context (structure ToT, calendar academic, profile class,
infrastructure) so that readers can evaluate the suitability of the context with the setting (Lincoln &
Guba, 1985; Nowell et al., 2017). Management ethics includes written informed consent, right to
withdraw, anonymization (M-01...M-16; Class-01...Class-32), encrypted data storage with control
access tiered, and adherence to academic integrity. The potential for role bias and the Hawthorne effect
was minimized through observation, repetition, blending roles of researchers, and normalizing the
existence of observers in class.

Limitations of the methodological approach are stated in a transparent way. Single site (an Islamic
boarding school) limits generalization, so that focus on transferability instead of generalization
statistics. Indicators results nature descriptive comparative, not inferential; this is in harmony with the
target study to evaluate direction changes and the mechanisms behind them, not to estimate the effect
on the population. Although the design is cyclical, process— outcome related indicators, and a robust
audit trail allow replication methodologically in other Islamic boarding school settings.

3.  FINDINGS AND DISCUSSION
3.1 ToT Model Design - Sharaf

The research findings confirm that the design of the Training of Trainers (ToT) program in Sharaf
at Ma’had Aly An-Nur II Al-Mutadlo is not merely a short-term training initiative, but rather an
integrated and contextually grounded model of pedagogical capacity development. This model
combines the classical grammatical framework of Amsilatu al-Tasrifiyyah —a foundational reference in
the teaching of Arabic morphology in Islamic boarding schools —with the traditional bandongan—
sorogan approach, which emphasizes oral-textual interaction. In addition, it incorporates active
learning strategies and formative assessment practices that characterize contemporary pedagogy. The
model is structured around four core phases —short workshops, micro-teaching, peer observation and
feedback, and reflective practice—which collectively form a cyclical learning process. This cycle
facilitates the progressive development of teacher competence, moving from foundational
understanding to sustained reflective practice.

The success of this design is closely linked to the pivotal role of supervising lecturers and
institutional leaders at Ma’had Aly, who emphasized a co-design principle from the outset. This
collaborative approach integrates academic perspectives with the practical needs of madrasah diniyah.
Such a principle aligns with Lewis’s (2002) conception of lesson study, wherein educators
collaboratively design, observe, and systematically reflect on instructional practices. Furthermore,
Darling-Hammond et al. (2017) argue that effective teacher development programs must be grounded
initerative practice and continuous improvement cycles. Within the context of the ToT-Sharaf program,
these principles are operationalized through a recurring cycle of workshops, micro-teaching, peer
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observation, and reflection. This cycle not only strengthens mastery of morphological content but also
cultivates a reflective habitus among prospective teachers.

At the national level, these findings complement the study by Nurhidayati et al. (2022), which
demonstrates that micro-teaching based on peer feedback significantly enhances novice teachers’
pedagogical competence. However, the ToT-Sharaf model introduces a novel dimension through the
full integration of the bandongan—sorogan tradition into a modern teacher training framework. This
indicates that pedagogical capacity building in this context is not merely a transplantation of Western
methodologies, but rather a creative adaptation that preserves the essence of the Islamic boarding
school tradition while incorporating evidence-based practices. Consequently, this study reinforces the
notion that local traditions can not only coexist with contemporary pedagogical innovations but can
also enrich the learning process (Raswan et al., 2022).

Five achievements formulated learning the core of the success of this model : (1) mastery Sharaf's
core material from pattern tsuldtsi until mazid with accuracy linguistics high; (2) ability combine method
traditional with technique active like quiz fast and discussion group; (3) skills management adaptive
class to size class large and heterogeneous; (4) application assessment formative fast, for example exit
tickets and quick checks, which enable teachers to detect misconception in real time; and (5) skills
reflection self through journal post-teaching that leads to improvement sustainable. Integration of
dimensions, content, and pedagogy. This is fully in line with the concept of Pedagogical Content
Knowledge (PCK) initiated by Shulman (1987), namely uniting knowledge content and method
delivery that allows teachers not only to know “what” to teach, but also “how” to teach it in an effective

and contextual way.

Table 5. ToT Process and Result Indicators - Sharaf

Main Design Description Specific Goals Products/Evidence
Components Produced
Curriculum The book Amsilatu al- Ensuring integration Map of the material
Foundation Tasrifiyyah was chosen as the ~ between Sharaf's classical sequentially from fsulatsi to
core reference for studying content and modern mazid, including the
Arabic morphology. pedagogical objectives. chapters mu'tal and i'lal.
Islamic The bandongan-sorogan Maintaining the unique Practice bandongan &
Boarding method is maintained as the  character of Islamic sorogan in each session,
School main interaction format boarding schools and sorogan notes.
Traditions between teachers and ensuring internalization of

students.

textual discipline.

Active Learning
Strategies

Integration of active learning
(discussion, exit ticket
quizzes, worked examples ).

Increase student
participation, strengthen
understanding of
morphological concepts.

Weekly quiz questions,
student worksheets.

Stage 1 - Short
Workshop

The lecturer models the
teaching technique for the
weekly Sharaf topic (first 10
minutes).

Provide practical examples
and agree on learning
outcomes and formative
indicators.

Key point sheet, mini lesson
plan sketch.

Stage 2 — Micro-
teaching

1-2 students practice a 7-12
minute mini-lesson.

Practice teaching skills on a
small scale with quick
feedback.

Video/scenario sheets,
observer notes.

Stage 3 — Peer
Observation &

Colleagues observe teaching
practice, lecturers

Sharpen your ability to
reflect and accept

Observation sheet,
summary of action points.

Feedback summarize 2-3 action points.  constructive feedback.

Stage 4 - The student intern wrote a Cultivating reflective practice  Reflection journal, updated
Journal short improvement plan. and continuous mini lesson plan.
Reflection improvement.

Muhammad Fadhil Al Ghifari et al. | Integrating Tradition and Pedagogical Innovation: A Training of Trainers (ToT) Model for Sharaf
Instruction in Ma'had Aly



Al-Ishlah: Jurnal Pendidikan, Vol. 18, 1 (March 2026): 331-343 338 of 343

Quarterly Monitoring the achievement  Ensuring the sustainability =~ Recap of cawu values,
Evaluation of the process and results of  and accountability of observation reports and
Mechanism each cawu (student exam improving pedagogical reflections.

scores, hamzah accuracy, competence and student

teaching rubric scores). learning outcomes.

3.2 Components and Indicators Process and Result Achievements

Evaluation ToT -Sharaf is implemented in a way quarterly (cawu) to ensure that development
competence is not only natural, but can be monitored in a sustainable way. Two realms indicator
mapped in a way explicit: process and results. The domain of the assessment process dynamics
teachings of the students through score rubric four dimensions (clarity goals and flow, management
classes and scaffolding, active strategies, and assessment formative ), as well as quality reflection self
in journal post-teaching. Meanwhile, the results evaluate achievements, understanding students
through trend mark, Sharaf test, every cawu, level accuracy writing hamzah, and remedial notes for
complex topics like bina ' mu' tal and i' 1al.

Table 6. ToT Process and Result Indicators - Sharaf

Realm Indicator Operational Definition Data source

Process 4-dimensional Clarity of goals & flow, classroom management, active ~ Observation sheet
rubric score strategies, formative assessment (scale 1-4)

Process Reflection quality Depth of analysis & follow-up plan (scale 1-4) Reflection journal

Results Average cawu Average Sharaf score across 32 classes per quarter Madrasah grade
value recap

Results Hamzah's Percentage correct on equivalent items for each cawu Exam/assignment
accuracy sheets

The data indicate a consistent improvement across all process indicators. The average teaching
rubric score increased from 2.8 in the first cawu to 3.6 in the third cawu, while the quality of reflective
practice, initially averaging 2.5, rose to 3.7. These gains suggest a substantial internalization of reflective
practices and an enhanced capacity among students to critically evaluate their own learning processes.
Schon (1983) underscores that reflection-in-action and reflection-on-action constitute the core of
professional competence in educators. The present findings affirm the relevance of this theoretical
framework within the context of Islamic boarding school education.

In terms of learning outcomes, the average scores of Sharaf students and their accuracy in writing
hamzah demonstrate a parallel upward trend, corresponding with the improvement in teacher
competence. This positive trajectory indicates a strong and plausible causal relationship between the
quality of instructional processes and student learning outcomes. These results are consistent with
Hafidah et al. (2024), who found that active learning strategies and formative assessment significantly
enhance students’ understanding of Arabic morphology.

3.3 Impact: Teachers and Students
3.3.1 Improvement Competence Pedagogy Student

Deep Interview with 16 students, teacher revealed surge trust self, mastery methods and dexterity
management class post-ToT. Before following the program, pattern teaching tend monotonous and
lecture - cantered; afterward, the teacher start blend bandongan — sorogan with exercise imla ', quiz fast,
and worked examples that invite students active practice pattern tasrif. Darling-Hammond et al. (2008)
showed that the most effective teacher training program is when participants have their own
knowledge, beginning with adequate knowledge, because training can focus on developing pedagogy.
This is confirmed here: all participants have passed the selection, beginning with a minimum score of
70/100 on the Sharaf content test, so that ToT plays a role in strengthening skills methodologically, not
just remedial content.
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Weekly micro-teaching and peer feedback play an important role in balancing differences in
background and experience in teaching. Some of the students have already experienced teaching
jurisprudence or grammar, whereas other only once lead informal sorogan. This difference potentially
causes resistance to the new method, but with peer coaching guidance, participants, in a way, gradually
internalize this innovative approach. This finding is strengthened by Nahar, Zulheddi, & Ghifari (2022),
who confirm that micro-teaching in Islamic boarding schools effectively equips senior students as
teacher cadres with skills reflective.

3.3.2 Achievements Student Learning

The impact of the ToT program on students' understanding of Sharaf was recorded clearly in
quantitative data, exam, and precision writing, Hamzah.

Table 7. Recap Achievement of Understanding of Madrasah Diniyah Students Post- ToT

Percentage of

. . . Hamzah's

Period (2024-2025) Man_l Materlal (Amsilatu al- Students . Accuracy in

Tasrifiyyah) Understanding the ..

. Writing
Material

Aug-Sep 2024 Basic Wazan & Mauzun 60-68% 70%
Oct 2024 Bina' tsulatsi & hamzah rules 70-78% 75%
Nov 2024 Ruba'l mujarrod & fa’idah patterns 80-85% 78%
Dec 2024-Feb 2025 Bina' mu'tal & i'lal 65-72% 76%
Mar-Jun 2025 Reinforcement of all patterns & final 75-82% 80%

remedial

Ascension mark exam from 60-64 on first cawu to 72-77 on third cawu, accompanied by accurate
writing, Hamzah's stable score in the range of 75-80%, confirms that the quality of teaching has an
impact on understanding morphology santri. Eventhough thus, the decline achievement in the material
bina ' mu' tal and i' 1al indicates that topics end Amsilatu al- Tasrifiyyah demanding more teaching
strategies clinical and gradual, for example with development of thematic item banks and worked
examples as suggested by Darling-Hammond et al. (2017).

The students’ perspective also emphasized change positive. A students 1st grade high school said
that quizzes help them remember patterns and tasks more, whereas the Head of Madrasah Diniyah
looks at the presence of students in ToT as a “strategic step " that adds discipline to students and guards
the quality of teaching, although it means limited. This testimony indicates that the impact of ToT goes
beyond improving the competence of individual teachers and provides a contribution to the
institutional reality for madrasas.

3.3.3 Analysis, Critical and Discussion Theoretical

From a theoretical perspective, the ToT-Sharaf model reinforces the relevance of Pedagogical
Content Knowledge (PCK) within the context of Islamic boarding school education. Teachers are not
only expected to understand the rules of Arabic morphology but also to communicate them effectively
using adaptive, data-informed, and evidence-based strategies. The integration of the bandongan-—
sorogan methods with formative assessment demonstrates that local traditions do not hinder
innovation; rather, they can serve as a foundation for meaningful pedagogical transformation (Raswan
et al., 2022).

This study also contributes to the literature on Arabic language teacher training, which has largely
focused on speaking skills or the use of digital technology (Rachmawati et al., 2024). By specifically
addressing morphology (Sharaf), this research fills a gap identified by Aliyah (2018) and
Krisnawilujeng (2023) regarding the limited emphasis on Sharaf as a subdiscipline in systematic teacher
training. At the same time, the findings confirm that tradition-based training models can serve as best
practices for similar educational contexts in Indonesia.
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Moreover, the workshop-micro-teaching—peer observation-reflection cycle operationalizes the
concept of reflective practice (Schon, 1983), where novice teachers learn through direct experience,
evaluation, and continuous improvement. The use of post-teaching reflective journals encourages
teachers to critically reassess their instructional decisions and refine their teaching strategies. Supported
by strong institutional leadership within the pesantren, the ToT-Sharaf model successfully cultivates a
reflective professional habitus, which is essential for sustaining teacher professionalism (Whitehead &
Peckham, 2022).

3.3.4 Implications

The implications of this study can be examined from several interconnected perspectives,
including Islamic boarding school education policy, Arabic language teaching practices, teacher
capacity development, and inter-institutional collaboration. First, from a policy perspective, the
findings confirm that the Training of Trainers (ToT)-Sharaf model —integrating the bandongan—sorogan
tradition with active learning strategies and formative assessment —can serve as a robust reference for
improving the quality of Arabic instruction in pesantren. Institutions facing shortages of qualified
Sharaf teachers may adopt this model as a structured pre-service or in-service training program,
particularly for senior students preparing to become teachers. With strong institutional support, such
as internal pesantren regulations or alignment with the Ministry of Religious Affairs, the ToT program
can function as a sustainable and systemic mechanism for developing teachers who not only master
Arabic morphology but also possess modern, assessment-driven pedagogical competencies, consistent
with recommendations by Linda Darling-Hammond and colleagues on the importance of structured
professional development policies.

Second, the study highlights the importance of strengthening formative assessment and
continuous monitoring. The ToT-Sharaf model demonstrates that systematic formative practices —such
as exit tickets, short quizzes, and peer feedback—can be effectively embedded within traditional
pesantren learning without compromising its identity. Quarterly monitoring using both process and
outcome indicators enhances institutional accountability and supports data-driven decision-making.
Leaders can utilize performance recaps and indicators such as students” accuracy in hamzah writing to
evaluate both student progress and instructional effectiveness. This approach fosters a sustainable
culture of quality improvement, aligning with insights from Catherine Lewis on the role of continuous
monitoring in strengthening collective teacher professionalism.

Third, the findings suggest the need for the development of more clinical and thematic
instructional materials. While overall improvements in student performance indicate the effectiveness
of the model, challenges in mastering complex topics such as bina’ mu ‘tal and i lal point to the necessity
of scaffolded learning resources. Pesantren can develop item banks, worked examples, and case-based
worksheets to support gradual and in-depth understanding. Such materials align with evidence-based
recommendations that complex learning requires structured scaffolding to guide students from basic
to advanced conceptual understanding.

Fourth, the model presents strong potential for replication, scalability, and inter-pesantren
collaboration. The success of the ToT-Sharaf framework provides a transferable model that can be
adapted to different institutional contexts. Collaborative implementation—through regional pesantren
forums or Ma’had Aly networks—can expand its impact and address broader shortages of
pedagogically competent Sharaf teachers. Furthermore, such collaboration can foster communities of
practice among Arabic language educators, as emphasized by Etienne Wenger, where professional
learning is enhanced through shared experience and collective reflection.

Fifth, at the national level, this study contributes to the development of Arabic language teacher
capacity in Indonesia. By integrating Pedagogical Content Knowledge (PCK), as conceptualized by Lee
Shulman, with reflective practice, as proposed by Donald Schon, the ToT-Sharaf model demonstrates
that teacher development can be rooted in local traditions while remaining aligned with global
pedagogical principles. This model offers a valuable reference for higher education institutions,
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policymakers, and professional associations in designing standardized training frameworks that
balance content mastery and pedagogical expertise.

Overall, the implications of this study extend beyond a single institution, highlighting the strategic
value of the ToT-Sharaf model for strengthening Arabic language education at policy, practice, and
capacity-development levels. It illustrates how traditional educational practices can be revitalized
through modern pedagogical approaches, creating a productive synergy that enhances the quality and
sustainability of Arabic instruction in Indonesian pesantren.

3.3.5 Limitations and Recommendations for Future Research

This study has several limitations. Practical constraints, such as limited instructional resources
(e.g., damaged whiteboards and insufficient markers), occasionally affected the learning process.
Moreover, although supported by quantitative data, the study primarily adopts a qualitative design,
which limits statistical generalization; therefore, findings should be interpreted analytically rather than
universally. Future research is recommended to examine the effectiveness of the ToT-Sharaf model in
diverse pesantren contexts and to explore the integration of digital technologies as a complement to the
bandongan—sorogan tradition, particularly in addressing the needs of digitally oriented learners.

4. CONCLUSION

This study demonstrates that the Training of Trainers (ToT)-Sharaf model developed and
implemented at Ma’had Aly An-Nur II Al-Murtadlo effectively addresses long-standing challenges in
teaching Arabic morphology within the pesantren context. By identifying key issues —such as limited
teacher preparation in Sharaf, the absence of structured performance indicators, and the misalignment
between teacher evaluation and student learning outcomes—the study provides a strong foundation
for meaningful pedagogical reform. Using a qualitative case study approach with triangulated data
from observations, interviews, and documentation, the research introduces a four-stage cyclical ToT
framework consisting of workshops, micro-teaching, peer observation and feedback, and reflective
journaling. This model successfully integrates the classical text Amsilatu al-Tasrifiyyah, traditional
bandongan—sorogan methods, active learning strategies, and systematic formative assessment. The
findings indicate significant improvements in teaching quality, reflective practice among teacher-
trainees, and students” mastery of Sharaf, including better accuracy in hamzah writing, confirming a
strong link between enhanced pedagogical competence and improved student outcomes. Notably, the
study highlights that pesantren traditions can support, rather than hinder, educational innovation
when combined with reflective and evidence-based approaches. While teacher-trainees show stronger
instructional and classroom management skills, students achieve more consistent understanding of
tashrif patterns, although complex topics such as bina’ mu ‘tal and ilal still require more focused
instructional support. At the institutional level, the ToT-Sharaf model proves feasible for broader
adoption, supported by standardized procedures, unified assessment rubrics, and regular reflective
evaluations. Although the single-site design limits generalization, the study offers a clear and
transferable framework that bridges traditional Islamic education with modern pedagogical practices,
ultimately enhancing teacher professionalism and improving the quality of Arabic morphology
instruction in pesantren.
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