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This study investigates the efficacy of coping strategies for English 

language anxiety among lecturers and students within religious and 

general study programs, employing a mixed-methods approach that 

integrates quantitative T-tests and qualitative interviews. Results 

indicate significant differences in the anxiety-coping strategies 

between lecturers and students, with distinct variations across the 

two types of study programs. While strategies among religious and 

general program lecturers showed no significant differences, a 

marked contrast was observed between students of these programs, 

highlighting the influence of disciplinary context on anxiety 

management. The study reveals that lecturers and students 

successfully use tailored strategies to mitigate language anxiety, 

suggesting the importance of contextualized approaches. Based on 

these findings, it is recommended that educational institutions 

develop specific training programs that enhance the capability of 

educators and students to manage language anxiety effectively. Such 

programs should focus on communication techniques, psychological 

resilience, and cultural awareness, which are crucial in diverse 

academic environments. The implications of this research support a 

differentiated approach to language education policy, advocating for 

interventions sensitive to the unique challenges and needs of various 

academic disciplines. 
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1. INTRODUCTION 

Language anxiety is a prevalent issue among non-native English speakers, significantly impacting 

their learning and use of the language in academic settings. This anxiety affects not only students but 

also lecturers, shaping their teaching experiences and academic interactions. While various studies 

have explored English language anxiety, the coping mechanisms employed across different academic 

disciplines remain less understood, especially when comparing the experiences of lecturers and 

students (Horwitz et al., 1986). Language anxiety significantly impacts linguistic competence and 

academic performance among non-native English speakers. Horwitz et al. (1986) defined this 

phenomenon as a distinct anxiety affecting communication in a second language, which has since been 

substantiated by subsequent studies (MacIntyre & Gardner, 1994). Research indicates that both 
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students and lecturers experience language anxiety, which can diminish their engagement and 

effectiveness in educational environments (Smith, 2017). 

English is a compulsory subject in several countries, including Indonesia (Meirovitz et al., 2022; 

Silalahi et al., 2022), and is taught from elementary school to university (D Cagas & Lorraine, 2022; 

Song, 2022). English is the first foreign language to be taught as a compulsory subject at all levels of 

education in Indonesia, except in primary school (Zein, 2017; Zein et al., 2020). The success or failure of 

English as a compulsory subject depends on affective factors (Hanafi & Adwitiya, 2023; Messadh & 

Khaldi, 2022), which play an essential role. One of the affective factors is anxiety (Inagaki & Nakaya, 

2022; K & Alamelu, 2020). Based on a study by Fourth & Education (2016), anxiety in foreign language 

students is caused by four factors, namely discomfort, fear, embarrassment, and worry. Naser Oteir 

and Nijr Al-Otaibi (2019) added that anxiety had been identified as a significant challenge for language 

learners, with more attention being paid to foreign language learning. Students are less interested in 

doing activities in foreign language learning (Le & Le, 2022). Even when lecturers ask students to 

submit assignments, most of the students complete the assignments reluctantly (Kruk et al., 2022). This 

may be due to several factors, including students' anxiety about foreign language learning (Zrekat & 

Al-Sohbani, 2022). This kind of feeling is natural, especially in English classes. Students needing more 

confidence in their English skills tend to need to prepare to participate in English learning (Basith et al., 

2019; Wahyuningsih & Afandi, 2020). Students need help speaking English for fear of making mistakes 

or needing help to follow instructions (Sayuti et al., 2020). It makes students feel restless or 

uncomfortable during class hours (Demir & Sönmez, 2021). 

 Anxiety among university students when learning English is a common occurrence. This means 

that foreign language anxiety experienced by students is considered normal. Sanders and Wills (2003) 

state that human nature is deeply embedded with the fear of being negatively evaluated or judged by 

others. Anxiety is easily coped with, rationalized, lived with, and accepted by many. A relaxed person 

giving a talk to hundreds of people may be nervous when meeting new people. Some research related 

to foreign language anxiety, such as studies by Chen (2020), Finch (2000), Fletcher and Langley (2009), 

He (2018), Heller (2015), Salehi and Marefat (2014), Sanders and Wills (2003). All these studies found 

that anxiety exists in foreign language learning in the classroom. A study conducted by Djafri and 

Wimbarti (2018) found that Japanese learners have the highest level of foreign language anxiety among 

several foreign language learners, followed by Arabic, French, Korean, and English learners. Reading 

and writing are closely interrelated, so a lack of ability in one will affect the other. At the beginning of 

learning, students must master three Japanese alphabets: Hiragana, Katakana, and simple Kanji.  

Comparative educational research reveals how different academic disciplines tackle common 

challenges such as language anxiety (Turner, 2012). Each discipline has unique linguistic demands and 

cultural settings that influence the nature of language anxiety experienced by participants (Green, 

2014). Understanding these variations can provide tailored strategies for each educational context 

(Jones & Smith, 2010). Research has consistently shown that English language anxiety can impede the 

academic and linguistic performance of individuals, influencing their class participation and their 

overall educational experience (MacIntyre & Gardner, 1994). Studies have also identified several coping 

strategies, such as seeking social support, using relaxation techniques, and positive self-talk, but these 

strategies vary widely in their effectiveness, depending on the individual and the context (Oxford, 

1999). 

Recent studies continue to emphasize the significant impact of English language anxiety on non-

native speakers, affecting both psychological well-being and academic success. According to Teimouri, 

Goetze, and Plonsky (2021), language anxiety not only decreases language proficiency outcomes but 

also negatively affects students' and lecturers' engagement and participation in language-intensive 

courses. This form of anxiety manifests differently across individual experiences and can vary 

significantly across different educational and cultural backgrounds, influencing the effectiveness of 

coping strategies employed (Dewaele & MacIntyre, 2016). Coping strategies for language anxiety have 

also evolved, with recent research highlighting the role of resilience and emotional intelligence in 
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managing anxiety (Alrabai, 2019). These studies suggest that individuals who develop a higher level of 

emotional intelligence are better equipped to employ effective coping strategies that mitigate the 

adverse effects of anxiety. Additionally, the integration of technology in education offers new avenues 

for coping, such as online support groups and digital language learning tools, which can provide 

personalized and less intimidating environments for language practice (Zhang & Rahimi, 2020). 

Further exploring these dimensions, a 2022 study by Lee and Lee investigated the differential 

impact of anxiety and coping strategies in various academic disciplines, finding that students in 

humanities programs may experience higher levels of anxiety but also develop more nuanced coping 

mechanisms compared to those in STEM fields. This underscores the importance of context-specific 

studies that consider the disciplinary nuances in coping with language anxiety (Lee & Lee, 2022). 

Research predominantly focuses on student language anxiety, with less known about lecturers' 

experiences (Miller, 2002). The dynamic between lecturers' and students' anxiety can significantly 

influence each other, affecting overall language performance and coping approaches in academic 

settings (Taylor, 2015). Exploring this interaction across various disciplines provides a comprehensive 

view of language anxiety in academia (Williams, 2018). The specific context of a discipline, such as the 

quantitative nature of Physics Education or the interactive emphasis in Early Childhood Education, 

affects the type and intensity of language anxiety experienced (Anderson, 2011). For instance, lecturers 

and students in religious studies might face challenges different from those in more quantitative fields, 

which influence their choice of coping strategies (Roberts & Peters, 2013).  

The condition is sometimes even worse because some students do not attend class to relieve 

anxiety (Akkakoson, 2016; Suleimenova, 2013). Horwitz (1986) states that to reduce students' anxiety, 

anxious students may avoid studying and, in some cases, students skip classes. Specifically, the 

presence of foreign language anxiety is characterized by the following: (1) when lecturers ask students 

to do English course activities collaboratively, students only rely on their group members; (2) when 

lecturers ask students to do English course activities, students feel nervous and tense; and (3) during 

speaking and writing activities, students do not complete the activities in class until the class is over 

and the lecturer has to ask students to complete the tasks at home. Anxiety makes it difficult for 

Indonesian students to express ideas about themselves when interacting with others (Katemba, 2013). 

It is despite English being a compulsory subject in Indonesia. As a result, research on English learning 

anxiety in an EFL context is fundamental. 

While there has been considerable research on language anxiety, significant gaps remain in 

understanding how it is experienced and managed across different academic disciplines, especially 

when comparing the experiences of lecturers and students. Previous studies have largely focused on 

single-discipline investigations or have not differentiated between the coping mechanisms of students 

and lecturers (Teimouri, Goetze, & Plonsky, 2021). Furthermore, there is limited research on the efficacy 

of coping strategies within the specific contexts of diverse academic fields such as Religious Studies, 

Early Childhood Education, and Physics Education. This study seeks to address these gaps by 

employing a comparative approach, examining both lecturers and students, and exploring the nuances 

of coping strategies in various disciplinary settings. The novelty of this research lies in its cross-

disciplinary and cross-population analysis, which can provide new insights into tailored strategies that 

effectively reduce language anxiety and enhance educational outcomes. This study aimed to prove the 

differences in English language anxiety between lecturers and students, and based on the study 

program, it further explored the strategies used by lecturers in English. 

 

2. METHODS  

2.1 Research Design 

A mixed-method research design is employed to achieve a comprehensive understanding of the 

research problem. The quantitative analysis, utilizing T-tests, systematically quantifies and compares 

the prevalence and effectiveness of coping strategies among different groups (lecturers vs. students; 

religious vs. general study programs), providing a statistical foundation for identifying significant 
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patterns across groups (Creswell, 2015). Simultaneously, the qualitative component, through semi-

structured interviews, delves into the subjective experiences and perceptions of participants, offering 

insights into personal and contextual factors influencing their coping strategies (Creswell, 2015). This 

dual approach confirms and expands upon quantitative trends and enriches the findings with detailed, 

personal narratives that elucidate why certain strategies are adopted in various academic 

environments. This integration of quantitative clarity and qualitative depth ensures a well-rounded 

analysis of English language anxiety and coping mechanisms, enhancing the study's applicability in 

developing tailored educational interventions (Creswell, 2015). 

 

2.2 Research Subject and Procedures 

This research was conducted at Raden Fatah State Islamic University Palembang, involving 

lecturers and students based on different study programs. Religious study program (Early Childhood 

Education), and general study program (Physics Education). This study used T-tests and semi-

structured interviews. The selection of Early Childhood Education and Physics Education programs 

for the study on English language anxiety and coping strategies is driven by their distinct academic 

characteristics and linguistic demands. Early Childhood Education, part of the humanities, emphasizes 

interpersonal communication and language use in nurturing and teaching environments. In contrast, 

Physics Education, representing the sciences, focuses more on precise and technical language usage, 

with less emphasis on frequent interactive dialogue. These contrasting profiles provide a diverse 

framework for exploring how language anxiety manifests and how different coping strategies are 

utilized across varied academic disciplines. This comparison aims to uncover discipline-specific 

challenges and coping mechanisms, offering insights that can guide more effective, tailored 

interventions to manage language anxiety in diverse educational contexts.  

The research subjects were ten lecturers (5 from religious study programs and five from general 

study programs), 240 student research subjects sourced from 4 classes of religious study programs, and 

four classes of general study programs, each class totaling 30 students. Students who became research 

subjects took English courses in the current semester. The selection of ten lecturers and 240 students in 

the study aims to ensure a robust and balanced analysis. Choosing ten lecturers, evenly split between 

two disciplines, allows for a representative look at coping strategies across the academic spectrum of 

humanities and sciences. The inclusion of 240 students, distributed across eight classes, ensures 

sufficient sample size to statistically validate the findings and enhance the reliability of the results. This 

number strikes a balance between comprehensive data collection and manageable analysis, facilitating 

depth in qualitative insights while maintaining practicality in data handling and processing. 

 

2.3 Data Collection  

The data collection for the study was structured in two primary phases to ensure a thorough and 

systematic approach: 

1. Quantitative Data Collection 

a. Scheduling: The collection of quantitative data was initiated at the beginning of the semester 

to capitalize on a fresh academic period when both lecturers and students were engaging with 

the course material. This timing helped to accurately capture their initial anxiety levels and 

coping strategies in response to English language tasks. 

b. Execution:  Students and lecturers from the selected classes (four from the Early Childhood 

Education program and four from the Physics Education program) were asked to complete a 

standardized scale via a Google Form. The form, based on adaptations from established scales 

by Horwitz (1986) and others, consisted of 53 items designed to measure various aspects of 

language anxiety and coping strategies. The distribution of these forms was done in a single 

session during regular class hours to ensure high participation rates and uniform response 

conditions. 

2. Qualitative Data Collection 
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a. Scheduling: Following the completion of the quantitative surveys, the qualitative phase was 

conducted over the subsequent two weeks. This allowed participants to reflect on their initial 

responses and provided a window to gather deeper insights during the mid-semester when 

participants were more immersed in their courses. 

b. Execution: Semi-structured interviews were conducted with a purposively selected subset of 

the participants: two lecturers and two students from each of the study programs, along with 

two English language lecturers. Each interview was scheduled individually and conducted in 

a quiet, controlled environment to encourage open and honest communication. The interviews 

were designed to explore in-depth the participants' personal experiences with English 

language anxiety and the nuances of their coping strategies. Each session lasted approximately 

30-45 minutes and was audio-recorded 

 

2.4 Data Analysis  

2.4.1 Integration of Quantitative and Qualitative Data: 

Data Triangulation: The study employs a mixed-methods triangulation design to integrate 

quantitative and qualitative findings. This approach involves parallel data collection for both types of 

data, followed by a comparison and merging of results in the analysis phase. The integration occurs at 

the point of data interpretation, where findings from the quantitative analysis (e.g., statistical 

differences in anxiety levels between groups) are explored and expanded upon with qualitative 

insights (e.g., personal experiences and coping mechanisms described during interviews). 

Drawing Comprehensive Conclusions: By overlaying the quantitative data (numerical measures 

of anxiety and efficacy of coping strategies) with qualitative findings (detailed narratives and context-

specific insights), the study aims to provide a more nuanced understanding of how English language 

anxiety is experienced and managed across different academic disciplines. This comprehensive 

analysis will help identify not only the 'what' and 'how much' but also the 'why' and 'how' behind the 

phenomena, leading to richer, more actionable conclusions that can inform educational practices and 

policies. 

2.4.2 Thematic Analysis of Qualitative Data: 

Derivation of Themes: The thematic analysis began with a meticulous transcription of the audio 

recordings from the interviews. The transcripts were read multiple times by a team of researchers to 

immerse themselves in the data. Initial codes were generated by identifying patterns and key phrases 

related to language anxiety and coping strategies. These codes were grouped into potential themes 

through an iterative process, constantly refining the codes and themes until they accurately represented 

the data (Cresswell, 2015). 

Inter-Rater Reliability: To ensure the reliability of the thematic analysis, multiple raters 

independently coded the data. Inter-rater reliability was assessed using Cohen’s Kappa coefficient, 

targeting a score that indicates substantial agreement among the researchers. Discrepancies in coding 

were discussed and resolved through consensus, ensuring that the final themes were robust and 

validated by multiple perspectives. 

 

3 FINDINGS AND DISCUSSION 

3.1 Findings  

Prerequisite Test Results Before Hypothesis Testing Normality and Homogeneity 

Table 1. Normality Test 

 Statistic Df Sig. 

Lecturers .217 10 .199 

Students .051 240 .200 
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Based on the One-Sample Kolmogorov-Smirnov Test, table 1 shows a significant value greater 

than 0.05 (0.1999 > 0.05) and (0.200 > 0.05), which indicates that the data in this study are typically 

distributed. 

Table 1. Test of Homogeneity of Variances 

 Levene Statistic df1 df2 Sig. 

Based on Mean .282 1 248 .596 

Based on Median .430 1 248 .513 

Based on the Median and with adjusted df .439 1 247.778 .513 

Based on trimmed mean .394 1 248 .531 

 

The result of the homogeneity test is a significant value greater than 0.05 (0.596> 0 05), which 

indicates a homogeneous relationship between the two variables. After doing the normality and 

homogeneity test, the subsequent analysis can be done, namely the T-test. 

Table 2. Differences in Anxiety Strategies of Lecturers and Students Based on Study Program 

 

The results of the T-test of English language anxiety strategies of lecturers and students based on 

study programs show results with a significant value smaller than 0.05 (0.000 < 0.05) and (0.004 < 0.05), 

so it can be concluded that there are differences in overcoming foreign language anxiety strategies in 

lecturers and students based on study programs. 

Table 3. Differences in Anxiety Strategies of Religious and General Lecturers 

 

The results of data analysis of the T-test of English language anxiety strategies of religious study 

program lecturers and general study program lecturers show results with a significant value greater 

than 0.05 (0.923> 0.05) and (0.924> 0.05), so it can be concluded that there is no difference in English 

language anxiety strategies of religious and general study program lecturers. 

 

Table 4. Differences in English Language Anxiety Strategies of Religious 

and General Study Program Students 

 

The result of the homogeneity test is a significant value greater than 0.05 (0.596> 0 05), which 

indicates a homogeneous relationship between the two variables. After the normality and homogeneity 

test is done, the subsequent analysis, namely the T-test, can be done. 

 

 

 

 F Sig. T Df Sig. (2-tailed) 

Equal variances assumed .282 .596 3.561 248 .000 

Equal variances not assumed   3.741 9.853 .004 

 F Sig. t df Sig. (2-tailed) 

Equal variances assumed .738 .415 .100 8 .923 

Equal variances not assumed   .100 5.688 924 

 F Sig. t df Sig. (2-tailed) 

Equal variances assumed .1667 .198 9.507 238 .000 

Equal variances not assumed   9.507 235.353 .000 
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Table 5. Differences in English Anxiety Strategies of Lecturers and Students of 

Religious Studies Program 

 

 

 

 

 

The results of the T-test of English language anxiety strategies of religious study program lecturers 

and religious study program students show results with a significant value greater than 0.05 (0.075> 

0.05) and (0.071 < 0.05), so it can be concluded that there is no difference in English language anxiety 

strategies in the religious study program lecturers and religious study program students. 

Table 6. Differences in English Language Anxiety Strategies of Lecturers 

and General Study Program Students 

 

 

 

 

 

The T-test results of English language anxiety strategies of the general study program lecturers 

and general study program students show results with a significant value smaller than 0.05 (0.000 <0.05) 

and (0.046 <0.05), so it can be concluded that there are differences in English language anxiety strategies 

of the general study program lecturers and general study program students. 

 

3.2 Discussion  

Based on the results of the analysis above, it can be concluded in the form of a diagram of the 

different test results as follows: 

 

 
Figure 1. Strategies to Overcome English Language Anxiety 

 

 F Sig. T Df Sig. (2-tailed) 

Equal variances assumed .225 .636 -1.793 123 .075 

Equal variances not assumed   -2.338 4.614 .071 

 F Sig. t Df Sig. (2-tailed) 

Equal variances assumed .312 .578 -3.935 123 .000 

Equal variances not assumed   -2.821 4.164 .046 
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Based on Figure 1 and the results of the first hypothesis research, it is proven that there are 

significant differences in English language anxiety strategies in lecturers and students based on study 

programs. The results of the second hypothesis showed there is no significant difference between 

religious study program lecturers and general lecturers; the third hypothesis showed there is a 

significant difference between religious study program students and general study program students; 

the results of the fourth hypothesis showed there is no difference between religious lecturers and 

religious students, the results of the fifth hypothesis there is a significant difference between general 

study program lecturers and general study program students.  

The results of the hypothesis are reinforced by previous research (Mushaathoni & Cekiso, 2022), 

which says that overcoming English language anxiety in lecturers and students requires a motivational 

strategy between lecturers and students or among fellow students in the university environment. One 

is by provoking students' interest and involvement in their practices and experiences in the context of 

English courses. In addition, showing a positive attitude can also play a role in anxiety strategies toward 

English. As a language of instruction, mastery in English can lead to results for students in the future, 

so when they have a positive attitude towards English, socializing with people who speak English well 

can improve their proficiency in English.  

Furthermore, the hypothesis is strengthened by previous research (Said, 2018), which explains that 

the impact of English language anxiety is students' difficulty in oral communication. The existence of 

lecturers also plays a role in considering students' affective filters in helping students through verbal 

or non-verbal strategies, with various levels of proficiency and environmental backgrounds 

appreciating lecturers and their strategies. It shows that the strategies carried out by teachers and 

students can complement each other not related to culture or environmental background or study 

program but with affective filters and learning skills that all humans have. 

The strategies carried out by students and lecturers proved successful in overcoming the anxiety 

of speaking English felt by lecturers and students. English is not a daily language in Indonesia, and the 

campus environment is only learned once a week, causing students or lecturers to experience anxiety 

when asked to speak English. For this reason, lecturers or students should continue to be encouraged 

to speak English, focusing on pronunciation, writing, and reading, and English lecturers should 

provide instructions using English (Saito et al., 2017). Another factor that causes students to be anxious 

about speaking English is the need for more vocabulary they have (Limeranto & Subekti, 2021). Solving 

this problem can be done with a reading strategy because when reading is not so anxious, it can solve 

several problems, including the lack of vocabulary (Zeynali et al., 2017; Yolcu & Dimici, 2021). In line 

with this, a study by Heru et al. (2023) identified five key reasons for students feeling anxious when 

learning English. These include insufficient preparation, a lack of self-confidence, inadequate English 

language skills, and aspects related to the students' personalities. 

Interviews with lecturers to find out the strategies used to reduce English language anxiety in 

students include giving students additional assignments, not criticizing directly, and building a good 

relationship between lecturers and students. In line with the results of the research (Saito et al., 2017) 

(Nijat et al., 2019). The results of the interview from one of the lecturers who randomly selected the 

strategies used were attending English courses, attending English language training, having a target to 

speak English, and continuing to motivate themselves to learn English. The existence of lecturers' 

efforts to improve English language skills is considered effective in overcoming English language 

anxiety; this is because English language proficiency is one of the factors that cause English language 

anxiety. 

To get more robust research results, researchers conducted interviews with lecturers selected 

randomly from religious and general study programs. The interview subjects were ZH (religious study 

program) and BD (general study program). ZH said the strategy was that: "There is a demand to have 

English language skills to continue my studies or just to be able to read English literature. In this case, 

I take English courses seriously and actively participate in English-speaking lecturer training. These 

activities are quite helpful in overcoming English language anxiety. From activities that can increase 
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my skills in English, I set a target to be able to speak English. For me, age is not a barrier even though, 

at this time, many students are more fluent in English. I do not feel inferior to continue learning 

seriously". 

The results of BD's interview stated the following strategies: "I follow the lecturer's English 

language training program, and I like to read international articles that can increase my English 

vocabulary. To speak English well, I make plans and implement and evaluate the achievements that 

have been obtained. The obstacle that often occurs is that the number of activities is often the target that 

can be less appropriate. However, even so, I keep motivating myself to continue to develop my 

English". 

The strategy used by religious and general study program lecturers is to take part in English 

courses and language training, have a target to speak English, and continue to motivate themselves to 

learn English.  

The following interview was conducted with students. The results of student interviews CA 

(religious study program) and DK (general study program)   

CA stated that the strategy was that: "The day before there is an English MK, I have practiced 

and repeated the previous material so that if asked and asked to speak English to the front, 

I am already fluent and not too nervous anymore. Besides that, when I am allowed to come 

forward, I avoid eye contact with my close friends who like teasing me, making me anxious 

when speaking English". 

The strategies carried out by DK are: "I feel very anxious when I want to speak English in front 

of the class. To reduce that anxiety before I come forward and speak English, I will pray 

and convince myself that I can speak English, when I start speaking English, I move my 

hands with normal movements to cover the anxiety of speaking English, and I do not just 

speak from one direction. However, I also change my speaking position in various 

directions". 

From the two subjects, the strategies used by religious study program students and general study 

programs are practicing before learning English, avoiding eye contact, breathing slowly, and doing 

regular physical movements. This strategy reduced English language anxiety in religious study 

program students and general study programs. 

English lecturers also try to reduce anxiety in students so that lecturers have strategies to 

overcome student anxiety, so interviews were conducted with two English lecturers from religious 

study programs and general study programs, FAOS (English lecturer in religious study programs) and 

HA (English lecturer in general study programs). The strategies are as follows: 

FAOS states:  

"I usually ask my students to work on projects such as interviewing classmates about student 

activities, analyzing song lyrics and singing along, preparing materials, and role-playing as the 

teacher does in class. These activities successfully reduce students' foreign language anxiety. 

Therefore, students enjoy speaking and learning English in my class. I also divide students into 

groups. This is how I reduce my students' anxiety about learning a foreign language. I want 

students to learn not only from me but also from fellow students. Working in groups has many 

benefits. One of them is that when confusion occurs, students can more readily ask others who know 

the project that needs to be done and help them understand it. 

 

Furthermore, yes, it helps students reduce the anxiety of college students for fear of making mistakes 

and lack of confidence. I usually give indirect corrections after I correct the student's assignment. 

Some mistakes will be explained to the student in the next meeting. However, I ask students' consent 

to be corrected for direct conversation. Do not be embarrassed or offended if I tell you that you should 

improve your English; it is for your good. I am occasionally joking around while studying, which is 

the best way to overcome tension and relieve stress. So, I usually make jokes. I always know my 
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students' nicknames and call them by their nicknames. A person will feel appreciated if he is 

recognized or called by his nickname, which will sound more familiar. 

 

Moreover, I prefer to make eye contact when I talk to my students. In addition, I usually clap my 

hands and give thumbs up to appreciate the good things the students have done. That reduces 

students' anxiety when learning English with me." 

 

HA stated:  

"I established a positive relationship with students at the beginning of the meeting. I give 

opportunities to students who want to talk about learning English in person or through WA chat. I 

do not want my students to be afraid when I teach, but I do not want to make them brash. In this 

way, it makes my students dare to speak in English and let me know what they face in learning 

English. Students' test or quiz scores should be kept confidential and not announced to the whole 

class. The results of the grades received by students greatly affect the enthusiasm and mood of 

students when studying. That is why I always keep it confidential. I only need to give students 

motivational sentences about whether the student gets good or bad grades. I usually immediately 

congratulate them and give additional motivational sentences for those who have not succeeded. I 

have also given free vouchers to students who can carry out their tasks well. I also give extra credit 

if students can and dare to try what I ask them to do. As long as I teach my English class, I usually 

give students games such as snowball, corner race, or stick games and provide realia or teaching 

media, such as using flashcards, microphones, and so forth. I can say that it can reduce students' 

anxiety. I can say it can reduce students' anxiety. It seems to be fun for the students to see the 

students' reactions during the teaching and learning session." 

 

So it can be concluded that the strategies used by English lecturers to overcome English language 

anxiety in their students are asking students to work on projects, building a learning community (group 

work) and a supportive classroom atmosphere, building lecturer-student relationships, providing 

indirect rather than direct correction, accepting students' needs for self-esteem protection, employing 

immediacy behavior, giving praise to students for their achievements, making agreements and 

negotiations. 

From the results of the distribution of the research scale, it was found that students used not only 

logical strategies in overcoming their foreign language anxiety but also illogical ones, such as 

pretending not to hear the lecturer's questions and instructions and pretending to disappear suddenly 

from online meetings with the excuse of losing internet signal, or often asking permission to go to the 

toilet, in line with previous research findings that students who experience English language anxiety 

tend to avoid or escape when lessons are in progress (Al-Jarf, 2022). In comparison, the results of student 

interviews show that the strategies used include preparing themselves before starting English students, 

avoiding eye contact, and speaking while using body language. The same thing was found in research 

conducted by (Meirovitz et al., 2022) (Gregersen, 2020); Abdurahman & Rizqi, 2020); (Eddie & Aziz, 

2020). Some students refrain from eye contact due to a lack of confidence and fear of being judged for 

making mistakes when speaking English. Besides that, students tend to use body language when 

speaking English as an attempt by students to emphasize the point they want to convey. The important 

thing is that if emotional intelligence is good, it will be good results for students and lecturers in the 

teaching and learning process.  
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Table 8. Summary of Students' Strategies to Overcome Their English Anxiety and Lecturers' Strategies  

 

 

4 CONCLUSION  

This study reveals significant differences in English language anxiety and coping strategies 

between lecturers and students in Early Childhood Education and Physics Education programs. It 

shows that while anxiety levels differ, the effectiveness of coping strategies is linked to the specific 

discipline. These findings emphasize the need for tailored educational practices to meet the unique 

linguistic and psychological needs of students and educators in various fields. Educational institutions 

should implement targeted training programs to help educators manage and reduce language anxiety. 

This could include professional development workshops on effective communication techniques, 

psychological resilience, and cultural awareness. Curriculum designers should integrate language 

anxiety management into course designs, especially in disciplines with higher anxiety levels. Future 

research should use longitudinal designs to track the evolution of anxiety-coping strategies over time, 

providing insights into their long-term effectiveness and impact on language proficiency. Expanding 

the study to include more disciplines and educational levels could uncover more generalized or 

specialized strategies, enhancing the research's applicability. The study suggests that educational 

policies should consider these nuances, promoting strategies that align with the specific demands of 

each discipline. Policy adjustments could include mandated anxiety management resources and 

training at all educational levels. This differentiated approach would better address the diverse needs 

of learners and educators in specific academic contexts. 

 

REFERENCES 

Abdurahman, N. H., & Rizqi, M. A. (2020). Indonesian students’ strategies to cope with foreign 

language anxiety. TEFLIN Journal, 31(1), 1–18. https://doi.org/10.15639/teflinjournal.v31i1/1-18 

Abdurahman, N. H., & Rizqi, M. A. (2020). Indonesian students’ strategies to cope with foreign 

language anxiety. TEFLIN Journal - A Publication on the Teaching and Learning of English, 31(1), 1. 

https://doi.org/10.15639/eflinjournal.v31i1/1-18 

Aguila, K. B., & Harjanto, I. (2016). Foreign language anxiety and its impacts on students’ speaking 

competency. ANIMA Indonesian Psychological Journal, 32(1), 29–40. 

Lecturers of Religious and 

General Study Programs  

Students of Religious and General 

Study Programs  

Lecturers of English 

 

Attend English courses,  Practice many times before 

speaking in front of the class  

Ask students to do projects  

Attend English training for 

lecturers  

Avoid eye contact with the 

audience   

Build a learning community 

(group work) and conducive 

circumstances  

Have a target of being able to 

speak English  

Have eye contact only to a certain 

person in the audience  

Build lecturer-student 

relationship  

Keep motivating myself to learn 

English  

 

Take a deep breath when I get 

nervous about speaking English. 

 

Do physical movements 

Provide indirect rather than direct 

corrections 

Accept students' need for 

protection  

   

Work out immediacy behavior 

Give praises for students’ 

achievements 

Make deals and negotiate with 

students 

https://doi.org/10.15639/teflinjournal.v31i1/1-18
https://doi.org/10.15639/eflinjournal.v31i1/1-18


Al-Ishlah: Jurnal Pendidikan,Vol. 16, 2 (June 2024): 1082-1096 1093 of 1096 

 

Dewi Warna, Muhamad Uyun / Coping Strategies for English Language Anxiety: A Comparative Study of Lecturers and Students Across 

Disciplines 

 

https://doi.org/10.24123/aipj.v32i1.582 

Akkakoson, S. (2016). Speaking anxiety in English conversation classroom among Thai students. 

Malaysian Journal of Learning and Instruction, 13, 63–82. 

Al-Jarf, R. (2022). Positive psychology in the foreign language and translation classroom. Journal of 

Psychology and Behavior Studies, 2(1), 50–62. https://doi.org/10.32996/jpbs.2022.1.6 

Alrabai, F. (2019). The influence of teachers' anxiety-reducing strategies on learners' foreign language 

anxiety. Innovation in Language Learning and Teaching, 13(3), 215-230. 

https://doi.org/10.1080/17501229.2018.1427286 

Ansari, M. S. (2015). Speaking anxiety in ESL/EFL classrooms: A holistic approach and practical study. 

International Journal of Educational Investigations, 2(4), 38–46. Retrieved from 

http://www.ijeionline.com/attachments/article/41/IJEIonline_Vol.2_No.4_2015-4-04.pdf 

Ayres, J., & Hopf, T. (1993). Coping with speech (2nd ed.). Ablex Publishing Corporation. 

Basith, A., Musyafak, N., Ichwanto, M. A., & Syahputra, A. (2019). Chinese learning anxiety on foreign 

students. European Journal of Educational Research, 8(4), 1193–1200. https://doi.org/10.12973/eu-

jer.8.4.1193 

Blanchard, R., Blanchard, D. C., Griebel, G., & Nutt, D. (2006). Handbook of anxiety and fear (Vol. 1999, 

Issue December). 

Chen, S. (2020). Understanding the effect of individual differences on second language acquisition: 

Focusing on personality (pp. 1–49). 

Creswell, J. W. (2015). A concise introduction to mixed methods research. Sage Publications. 

Daulay, I. M. (2022). The effects of emotional intelligence on the students’ learning outcomes in a state 

high school. Al-Ishlah: Jurnal Pendidikan, 14(4). https://doi.org/10.35445/alishlah.v14i4.1379 

D Cagas, & Lorraine, R. (2022). The use of TikTok videos in enhancing the speaking and grammar skills 

of higher education students. Language Education Forum, 3(1), 1–3. https://doi.org/10.12691/lef-3-1-1 

Dewaele, J. M., & MacIntyre, P. D. (2016). Foreign language enjoyment and foreign language classroom 

anxiety. In P. D. MacIntyre, T. Gregersen, & S. Mercer (Eds.), Positive Psychology in SLA (pp. 215-

236). Multilingual Matters. 

Demir, B., & Sönmez, G. (2021). Practical, technical, and affective aspects of teaching English online 

during the pandemic: Instructors’ voices. Shanlax International Journal of Education, 10(1), 1–9. 

https://doi.org/10.34293/education.v10i1.4257 

Djafri, F., & Wimbarti, S. (2018). Measuring foreign language anxiety among learners of different 

foreign languages: In relation to motivation and perception of teacher’s behaviors. Asian-Pacific 

Journal of Second and Foreign Language Education, 3(1), 17. https://doi.org/10.1186/s40862-018-0058-y 

Eddie, A. A., & Aziz, A. A. (2020). Developing primary students’ spoken interaction skills through 

communicative language teaching. International Journal of Academic Research in Business and Social 

Sciences, 10(2), 303–315. https://doi.org/10.6007/ijarbss/v10-i2/6931 

Finch, A. E. (2000). Attacking anxiety and depression. Journal of Clinical Psychology, 33(1). 

Fletcher, E., & Langley, M. (2009). Free yourself from anxiety. Book, 268. 

Gregersen, T. (2020). Dynamic properties of language anxiety. Studies in Second Language Learning and 

Teaching, 10(1), 67–87. https://doi.org/10.14746/ssllt.2020.10.1.4 

Hanafi, & Adwitiya, A. B. (2023). English language anxiety: Case study in early childhood education 

teachers. Journal of Early Childhood Education Research, 2(1), 351–357. 

Hazaymeh, W. A. (2021). EFL students' perceptions of online distance learning for enhancing English 

language learning during COVID-19 pandemic. International Journal of Instruction, 14(3), 501–518. 

https://doi.org/10.29333/iji.2021.14329a 

He, D. (2018). Foreign language learning anxiety in China. Springer Singapore. https://doi.org/10.1007/978-

981-10-7662-6 

Heller, S. (2015). The complete idiot guides: Conquering fear and anxiety. Syria Studies, 7(1), 37–72. 

Heru, M., Warna, D., & Amrina, D. (2023). Factors affecting EFL students’ English language anxiety at 

Pesantren in Palembang. 2nd International Conference on Education, Faculty of Education and Teacher 

https://doi.org/10.24123/aipj.v32i1.582
https://doi.org/10.32996/jpbs.2022.1.6
https://doi.org/10.1080/17501229.2018.1427286
http://www.ijeionline.com/attachments/article/41/IJEIonline_Vol.2_No.4_2015-4-04.pdf
https://doi.org/10.12973/eu-jer.8.4.1193
https://doi.org/10.12973/eu-jer.8.4.1193
https://doi.org/10.12691/lef-3-1-1
https://doi.org/10.34293/education.v10i1.4257
https://doi.org/10.1186/s40862-018-0058-y
https://doi.org/10.6007/ijarbss/v10-i2/6931
https://doi.org/10.14746/ssllt.2020.10.1.4
https://doi.org/10.29333/iji.2021.14329a
https://doi.org/10.1007/978-981-10-7662-6
https://doi.org/10.1007/978-981-10-7662-6


Al-Ishlah: Jurnal Pendidikan,Vol. 16, 2 (June 2024): 1082-1096 1094 of 1096 

 

Dewi Warna, Muhamad Uyun / Coping Strategies for English Language Anxiety: A Comparative Study of Lecturers and Students Across 

Disciplines 

 

Training, UIN Sulthan Thaha Saifuddin Jambi, 2. 

Horwitz. (1986). FLCAS. The Modern Language Journal, 39(6), 319–321. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern 

Language Journal, 70(2), 125-132 

Hulaifah, B. N. Z. (2019). Kecemasan berbahasa Inggris pada mahasiswa [English anxiety in college 

students]. Buletin Jagaddhita, 1(2), 1–4. https://buletin.jagaddhita.org/media/276798-kecemasan-

berbahasa-inggris-pada-mahasis-6721b1ee.pdf 

Hussain, S. Q., Akhtar, N., Shabbir, N., Aslam, N., & Arshad, S. (2021a). Causes and strategies to cope 

with English language speaking anxiety in Pakistani university students. Humanities & Social 

Sciences Reviews, 9(3), 579–597. https://doi.org/10.18510/hssr.2021.9358 

Hussain, S. Q., Akhtar, N., Shabbir, N., Aslam, N., & Arshad, S. (2021b). Causes and strategies to cope 

with English language speaking anxiety in Pakistani university students. Humanities & Social 

Sciences Reviews, 9(3), 579–597. https://doi.org/10.18510/hssr.2021.9358 

Inagaki, R., & Nakaya, M. (2022). Relationship between Japanese language anxiety, beliefs about 

learning, and language use in Japanese language classes. European Journal of Educational Research, 

11(3), 1327–1336. https://doi.org/10.12973/eu-jer.11.3.1327 

K, R., & Alamelu, C. (2020). A study of factors affecting and causing speaking anxiety. Procedia Computer 

Science, 172, 1053–1058. https://doi.org/10.1016/j.procs.2020.05.154 

Katemba, C. V. (2013). Anxiety level of Indonesian students and its relationship to academic 

achievement in English. Journal of Education and Practice, 4(27), 1–10. 

Kruk, M., Pawlak, M., Shirvan, M. E., Taherian, T., & Yazdanmehr, E. (2022). Potential sources of foreign 

language learning boredom: A Q methodology study. Studies in Second Language Learning and 

Teaching, 12(1), 37–58. https://doi.org/10.14746/ssllt.2022.12.1.3 

Le, X. M., & Le, T. T. (2022). Factors affecting students' attitudes towards learning English as a foreign 

language in a tertiary institution of Vietnam. International Journal of TESOL & Education, 2(2), 168–

185. https://doi.org/10.54855/ijte.22229 

Lee, J., & Lee, K. (2022). Contextual variations in language learning anxiety and coping strategies across 

disciplines. Studies in Higher Education, 47(1), 163-178. 

Limeranto, J. T., & Subekti, A. S. (2021). Foreign language reading anxiety among theology department 

students: Contributing factors and alleviating strategies. LLT Journal: A Journal on Language and 

Language Teaching, 24(2), 309–323. https://doi.org/10.24071/llt.v24i2.2962 

Liu, H., & Fang, F. (2022). Towards a global Englishes-aware national English curriculum of China. ELT 

Journal, 76(1), 88–98. https://doi.org/10.1093/elt/ccab040 

MacIntyre, P. D., & Gardner, R. C. (1994). The subtle effects of language anxiety on cognitive processing 

in the second language. Language Learning, 44(2), 283-305. 

Meirovitz, T., Russak, S., & Zur, A. (2022). English as a foreign language teachers' perceptions regarding 

their pedagogical-technological knowledge and its implementation in distance learning during 

COVID-19. Heliyon, 8(4), e09175. https://doi.org/10.1016/j.heliyon.2022.e09175 

Messadh, M. C., & Khaldi, K. (2022). Dealing with foreign language speaking anxiety: What every 

language teacher should know. Training, Language and Culture, 6(1), 20–32. 

https://doi.org/10.22363/2521-442X-2022-6-1-20-32 

Oxford, R. L. (1999). Anxiety and the language learner: New insights. In J. Arnold (Ed.), Affect in 

Language Learning (pp. 58-67). Cambridge University Press. 

Mushaathoni, M., & Cekiso, M. (2022). Students' perceptions of lecturers' motivational strategies and 

their attitudes towards the English language and an academic English module. Literator, 43(1), 1–9. 

https://doi.org/10.4102/lit.v43i1.1904 

Naser Oteir, I., & Nijr Al-Otaibi, A. (2019). Foreign language anxiety: A systematic review. Arab World 

English Journal, 10(3), 309–317. https://doi.org/10.24093/awej/vol10no3.21 

Nijat, N., Atifnigar, H., Chandran, K., Tamil Selvan, S. L., & Subramonie, V. (2019). Psychological factors 

that affect English speaking performance among Malaysian primary school pupils. American 

https://buletin.jagaddhita.org/media/276798-kecemasan-berbahasa-inggris-pada-mahasis-6721b1ee.pdf
https://buletin.jagaddhita.org/media/276798-kecemasan-berbahasa-inggris-pada-mahasis-6721b1ee.pdf
https://doi.org/10.18510/hssr.2021.9358
https://doi.org/10.18510/hssr.2021.9358
https://doi.org/10.12973/eu-jer.11.3.1327
https://doi.org/10.1016/j.procs.2020.05.154
https://doi.org/10.14746/ssllt.2022.12.1.3
https://doi.org/10.54855/ijte.22229
https://doi.org/10.24071/llt.v24i2.2962
https://doi.org/10.1093/elt/ccab040
https://doi.org/10.1016/j.heliyon.2022.e09175
https://doi.org/10.22363/2521-442X-2022-6-1-20-32
https://doi.org/10.4102/lit.v43i1.1904
https://doi.org/10.24093/awej/vol10no3.21


Al-Ishlah: Jurnal Pendidikan,Vol. 16, 2 (June 2024): 1082-1096 1095 of 1096 

 

Dewi Warna, Muhamad Uyun / Coping Strategies for English Language Anxiety: A Comparative Study of Lecturers and Students Across 

Disciplines 

 

International Journal of Education and Linguistics Research, 2(2), 55–68. 

https://doi.org/10.46545/aijelr.v2i2.117 

O’g’li, A. M. B., & Qizi, O. S. Z. (2022). Communicative method – A new approach in the practice of 

teaching foreign language. In Science and Innovation, 1(6). 

Otto, H. J. & Sanders, D. C. (1964). Elementary school organization and administration. New York: 

Macmillan Publishing Co., Inc. 

Patel. (2019). Anxiety: Thinking in action. 

Rondonuwu, J. (2021). University student strategies to cope with anxiety in learning English. UAD 

TEFL International Conference, 2, 195. https://doi.org/10.12928/utic.v2.5757.2019 

Said, M. M. (2018). English language anxiety and its impacts on students’ oral communication among 

Indonesian students: A case study. TESOL International Journal, 13(3). 

Saito, K., Dewaele, J.-M., Abe, M., & In’nami, Y. (2017). Motivation, emotion, learning experience and 

second language comprehensibility development in classroom settings: A cross-sectional and 

longitudinal study. Wiley Blackwell, 13(1), 104–116. 

Salehi, M., & Marefat, F. (2014). The effects of foreign language anxiety and test anxiety on foreign 

language test performance. Theory and Practice in Language Studies, 4(5). 

https://doi.org/10.4304/tpls.4.5.931-940 

Sanders, D., & Wills, F. (2003). Counseling for anxiety problems. Counseling in Practice. 

Santos, L. M. Dos. (2019). Bilingual English education: Expectation of parents who enroll their children 

in bilingual primary schools. International Journal of Instruction, 12(4), 747–766. 

https://doi.org/10.29333/iji.2019.12448a 

Sayuti, H. A. M., Ann, T. G., Saimi, W. M. S. A., Bakar, M. A. B., Dawawi, S. N. A., & Mohamad, M. 

(2020). Using gold standard project-based learning for intermediate year three pupils to enhance 

English speaking skill: A conceptual paper. Creative Education, 11(10), 1873–1889. 

https://doi.org/10.4236/ce.2020.1110137 

Silalahi, D. E., Siallagan, H., Munthe, B., Herman, H., & Sihombing, P. S. R. (2022). Investigating 

students’ motivation toward the use of Zoom meeting application as English learning media during 

covid-19 pandemic. Journal of Curriculum and Teaching, 11(5), 41. 

https://doi.org/10.5430/jct.v11n5p41 

Song, X. (2022). College English curriculum setting and evaluation based on language curriculum 

design model taking English translation course as an example. Frontiers in Educational Research, 

5(2). https://doi.org/10.25236/FER.2022.050210 

Spielberger, C. D. (1983). Manual for the State-Trait Anxiety Inventory. Palo Alto, CA: Consulting 

Psychologists Press. 

Suleimenova, Z. (2013). Speaking anxiety in a foreign language classroom in Kazakhstan. Procedia - 

Social and Behavioral Sciences, 93, 1860–1868. https://doi.org/10.1016/j.sbspro.2013.10.131 

Tran, T. T. T., Baldauf, R. B., & Moni, K. (2013). Foreign language anxiety: Understanding its status and 

insiders’ awareness and attitudes. TESOL Quarterly, 47(2), 216–243. https://doi.org/10.1002/tesq.85 

Teimouri, Y., Goetze, J., & Plonsky, L. (2021). Second language anxiety and achievement: A meta-

analysis. Studies in Second Language Acquisition, 43(4), 739-763. 

Tsiplakides, I., & Keramida, A. (2009). Helping students overcome foreign language speaking anxiety 

in the English classroom: Theoretical issues and practical recommendations. International 

Education Studies, 2(4), 39–44. 

Wahyuningsih, S., & Afandi, M. (2020). Investigating English speaking problems: Implications for 

speaking curriculum development in Indonesia. European Journal of Educational Research, 9(3), 

967–977. https://doi.org/10.12973/EU-JER.9.3.967 

Wells, A. (1999). Cognitive therapy of anxiety disorders: A practice manual and conceptual guide. 

Journal of Cognitive Psychotherapy, 12(4). https://doi.org/10.1891/0889-8391.12.4.350 

Yolcu, E., & Dimici, K. (2021). An analysis of foreign language oriented fifth grade English curriculum: 

Opinions of students, teachers, and administrators. Participatory Educational Research, 8(1), 48–

https://doi.org/10.46545/aijelr.v2i2.117
https://doi.org/10.4304/tpls.4.5.931-940
https://doi.org/10.29333/iji.2019.12448a
https://doi.org/10.4236/ce.2020.1110137
https://doi.org/10.5430/jct.v11n5p41
https://doi.org/10.25236/FER.2022.050210
https://doi.org/10.1016/j.sbspro.2013.10.131
https://doi.org/10.1002/tesq.85
https://doi.org/10.12973/EU-JER.9.3.967
https://doi.org/10.1891/0889-8391.12.4.350


Al-Ishlah: Jurnal Pendidikan,Vol. 16, 2 (June 2024): 1082-1096 1096 of 1096 

 

Dewi Warna, Muhamad Uyun / Coping Strategies for English Language Anxiety: A Comparative Study of Lecturers and Students Across 

Disciplines 

 

69. https://doi.org/10.17275/per.21.3.8.1 

Zeidner, M., & Matthews, G. (2011). Anxiety 101. Springer Publishing Company, LLC. 

Zein, S. (2017). Language-in-education policy on primary EFL: The case of Indonesia. International 

Journal of Pedagogies and Learning, 12(2), 133–146. 

Zein, S., Sukyadi, D., Hamied, F. A., & Lengkanawati, N. S. (2020). English language education in 

Indonesia: A review of research (2011–2019). Language Teaching, 53(4), 491–523. 

https://doi.org/10.1017/S0261444820000208 

Zeynali, S., Zeynali, S., Fariborz, S., & Motlagh, P. (2017). The effects of socio-affective strategy in the 

enhancement of reading comprehension among Iranian EFL learners. International Journal of 

Language and Linguistics, 4(2). https://doi.org/10.11648/j.ijll.s.2016040201.12 

Zhang, R., & Rahimi, M. (2020). Efficacy of multimedia technology in English language teaching: Effects 

on learners' anxiety and support. Journal of Educational Technology & Society, 23(1), 57-69. 

Zrekat, Y., & Al-Sohbani, Y. (2022). Arab EFL university learners’ perceptions of the factors hindering 

them to speak English fluently. Journal of Language and Linguistic Studies, 18(1), 775–790. 

https://doi.org/10.52462/jlls.219 

https://doi.org/10.17275/per.21.3.8.1
https://doi.org/10.1017/S0261444820000208
https://doi.org/10.11648/j.ijll.s.2016040201.12
https://doi.org/10.52462/jlls.219

