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Adequately student multicultural behavior was one of the indicators 

of successful schooling. Presumably, the students who lived in rural or 

small city areas had less opportunity to interact with culturally diverse 

peers. This study aimed to examine their multicultural behavior in the 

school environment. Using a survey procedure quantitative approach, 

involved 100 respondents selected randomly, consisting of 34 in 10th 

grade, 32 in 11th grade, and 34 in 12th graders in Batumarta, a small city 

in South Sumatera Province, Indonesia. Data of students’ multicultural 

behavior were obtained by administering a questionnaire, a self-report 

four scales of Likert. It consisted of 36 items assessing their expressing 

multicultural behavior in five dimensions.    For data analysis, after 

managing the ordinal data and converting them into interval data, we 

used a line chart to display the students’ multicultural behaviors 

according to their frequencies in each dimension and compared mean 

scores of multicultural behaviors based on gender and grade levels by 

using the analysis of variance method. In conclusion, we found most 

students have a moderate frequency in expressing multicultural 

behavior, male and female students had dissimilar multicultural 

behavior, there were no multicultural behavior differences among the 

three grade levels, and the predominantly ethnic students were not 

different from their peers. Finally, we recommended the school 

develop a multicultural behavior program. 
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1. INTRODUCTION 

In Indonesia, a country with an ethnically diverse population, one of the high school counselling 

concerns is how to facilitate students to have multicultural competencies since this matter has been a 

concerned today and in future society (Tirtosudarmo, 2022). With the availability of various 

communication devices, such as smartphones, tablets, and computers, the students should have had 

more opportunities to connect than before, resulting in more positive insight to diversity nationally 

and internationally. The presence of diverse ethnicities and their various cultures in schools makes 
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school counselors experience more challenges since students have achieved more advanced social-

cognitive development (Choudhury, 2006; Gillibrand et al., 2016; Zucker et al., 2018). They have to be 

more aware and curious about the nature of their own culture as well as other cultures (Zarbaliyev, 

2017). It means that to build a living together harmoniously in a environment, school counselors should 

be able to bridge differences wisely. Furthermore, to create a conducive academic atmosphere for 

supporting student learning, school counselors need to recognize student multicultural perspectives 

comprehensively. 

Everyone has his own culture and social identity built from multiple cultures that define how he 

has to behave in group and outgroup settings  (Brewer, 2010). When young people start attending high 

school, they have the opportunity to interact with culturally diverse peers (Schachner et al., 2021). 

Having adequate cultural competencies encompassing awareness of attitudes/beliefs, knowledge, and 

skills, they will be able to build such interaction (Henderson & White, 2008). They are expected to be 

able to appreciate different cultural insights and values to create a conducive academic atmosphere for 

successful learning. Schools as social institutions bring students into direct contact with a wider 

environment, to some extent resulting in student well-being (Govorova et al., 2020). Specifically, in 

Konan et al.’s perspective (2010), the cultural diversity of schools provides a fostering atmosphere 

where students can increase their learning performance. 

High school student role needs to be put in a broader cultural context since they will be part of 

the future nation. Their ethnic diversities are not only found in schools in urban areas but also in rural 

areas. In school, they interact directly or indirectly with peers, teachers, and others from different 

cultural backgrounds.  In Indonesia,  by 2021, there were approximately 5.1 million active senior high 

school students (BPS, 2021). The majority of them have schools in rural areas where culture is less 

diverse than urban’s.  However, wherever they go to school, they ought to contribute to society's 

dignity, sovereignty, and welfare for it exists forever. The future depends on their effort despite social 

change impact challenges (Budirahayu et al., 2018; Irawan, 2017; Muthahhari, 2017), and is an 

important asset for supporting the multiculturalism foundation of Indonesian (Kamil & Mukminin, 

2015). History noted cultural prejudice, bullying, conflict, offence, and discrimination among 

individuals, groups, and society (Aini, 2012; Nakaya, 2018), yet they will diminish if they can keep the 

founding fathers' vision of Indonesia as a multicultural country. From this perspectives, it is important 

for the young generation to have multicultural awareness and manifest it in productive behaviors. 

Multicultural behavior is driven by its sources, such as motivation, capability, and opportunity 

(Michie et al., 2011). So, every student can learn it with the help of family, school, or community. For 

its nature, school is the best institution for students to learn more about culture since they meet with 

culturally diverse peers. By guidance curriculum activities, the student may learn about various 

cultures intended not only to reduce prejudice and racism (Banks, 2000; Pica-Smith & Poynton, 2014) 

but also expand them to social class, religion, gender, or exceptionality (Convertino et al., 2013). 

Moreover, a designed multicultural curriculum must involve the concerned stakeholders such as 

parents, caregivers, families, and communities (Manning et al., 2017). To accomplish this goal, 

multicultural education specialists agree that changes must occur in multiple areas of schools, 

including course curricula, teaching materials, individual teaching styles, assessment procedures, 

overall school culture, and the attitudes, perceptions, and behaviors of the school staff (Banks, 2014).  

For successful multicultural education, it is believed that a school counsellor needs to arrange available 

resources to build a community learning system. 

It is essential to introduce students to the cultures that belong to others to prepare them to engage 

in the society that exists outside of their community. Educators in schools, particularly school 

counsellors, play a crucial role in facilitating the growth and development of multicultural students    

(Rowley et al., 2005). They may benefit from a psycho-pedagogical background and be ready to serve 

students from diverse cultural backgrounds. School counsellors, along with high school teachers, can 

provide multicultural education by using various strategies. However, they still face several dilemmas 

related to such provisions. As identified by Kamaruzzaman (2016),  the lack of opportunities to carry 

out guidance lessons for prevention and development programs was the main obstacle faced by school 
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counselors. Under the new curriculum, entitled by “Independent Curriculum” (Kemdikbud, 2022), 

implementing guidance lessons to students is under pressure since it does not allocate a regular 

schedule for school counselors to provide them. School counselors have to choose another strategy so 

that it keeps running.  

School counselors have a role in strengthening student multicultural behaviors through various 

activities, such as large-group guidance, group counseling, peer facilitation, and consultation (Merlin, 

2017; Myrick, 2011). These activities enable students to explore knowledge, attitudes, and beliefs about 

working with various peers, identifying the impact of family culture upon student learning, meeting 

all student needs (Henfield et al., 2014), increase their cultural competence, and facilitate their cultural 

awareness, knowledge, and skills (Ratts et al., 2016). In line with this role, it is believed that the 

multicultural academic atmosphere in high school reflects students' multicultural behavior, which is a 

manifestation of their multicultural attitudes and competencies. In terms of self-efficacy as 

predisposition of multicultural behavior, its process relates to several sources, such as enactive mastery, 

vicarious experience, social persuasion, and physiological and emotional arousal (Bandura, 1982; Usher 

& Pajares, 2009). 

Teaching multicultural behavior at the high school level is endeavor efforts since the nature of 

multicultural itself is dynamic. This has been considered by the Independent Curriculum, that 

promotes multicultural content as part of character education (Sufyadi et al., 2021). Of course, its 

effectiveness cannot be measured directly but after a period of time, such as  six to ten years (Gouëdard 

et al., 2020). Promoting multicultural behavior can give the students an advantage in building an 

academic atmosphere. In addition, it is also beneficial for achieving a successful future life in the 

challenging the interaction between globalization and culture (Raikhan et al., 2014). However, the 

density of the school counselling program in helping students express their culture and appreciate 

others’ culture is in questions as indicated by the scarcity of professional literature, resulting in 

inadequate information regarding student multicultural behavior in school settings.  

 Understanding student multicultural behavior in the Indonesian context is crucial, particularly 

as school population becomes more ethnically diverse. Several previous studies related to the what and 

how dynamic multicultural behavior in school settings have been reported . For instance, Fihayati et a. 

(2014) found that only half of their samples have a relationship with peers of other cultures. A finding 

of Moulita  (2019) revealed that students who had awareness or knowledge of their own culture and 

others tended to have good social skills in establishing intercultural interactions. Next, the study of 

Eun-ju and Kyung-Hwa (2021) showed a positive correlation between multicultural acceptance, self-

concept, and community consciousness among elementary and middle school students. Bayram et al. 

(2021) in their study concluded that over time adolescents, on average, became more open to diversity. 

Meanwhile, the study of Engels et al. (2020) regarding ethnic heterogeneity revealed more ethnic 

diversity in the classroom is beneficial for numerous outcomes, such as self-worth and perceptions of 

school safety. Those studies indicated that multicultural behavior was a complex phenomenon. In 

addition, information taken from such studies has not highlighted cultural behavior in other 

dimensions. So, the present study was intended to explore cultural behavior in more dimensions. Since 

this information will be related to the implementation of a new curriculum, investigating the 

multicultural behavior of high school students in a rural area where the school population was 

dominated by non-ingenious is urgent.  

 

2. METHOD 

 The current research used a survey procedure of quantitative method (Gall et al., 2003) to achieve 

its objectives. Specifically, it analyzed student multicultural behavior in cultural insight, 

communication, cultural value, cultural awareness, and flexibility dimensions. It, conducted in 

September 2022, involved students at a public senior high school (N=100) in Batumarta, a small city in 

South Sumatra, Indonesia. They became an analysis focus because they were in the transition stage of 

development to adulthood word. Parts of them were selected randomly as samples from 450 students. 

Demographically, they comprised 34 students in 10th grade, 32 students in 11th grade, and 34 students 
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in 12th grade. In terms of gender orientation, they consisted of 31 males and 69 females. Meanwhile, 

for ethnicity status, they were asked to identify according to their paternal lineage comprised of  

Javanese (77 students), Oganese (9 students), Balinese (5 students), Sundanese (5 students), Lampung 

(2 students), Malay (1 student), and Minang (1 student). Oganese were endogenous of South Sumatra, 

while the others came from other regions of Indonesia. The daily spoken languages in their family were 

Javanese (57 students), Bahasa (35 students), Oganese (3 students), Balinese (3 students), and 

Sundanese (2 students).  

 Researchers measured student multicultural behavior by utilizing 36 item-self-report 

questionnaire. The questionnaire, written based on a multicultural self-efficacy scale for high school 

students (Yosef et al., 2022), measured their behavior in five multicultural behavior dimensions in the 

school environment settings, namely cultural insight (8 items), communication (6 items), cultural 

values (8 items), cultural awareness (8 items), and flexibility (6 items). It required students to rate each 

item according to a Likert-type scale (Heppner et al., 2008), ranging from 1 (never), 2 (sometimes),  3 

(often), and 4 (always). Some item examples are: Discussing cultural tradition differences with other 

students openly; Avoid gestures that lead to misunderstanding; Avoid judging group member 

behavior based on one's cultural measures; Accepting criticism of one's tradition calmly; and Mingling 

with other students without feeling awkward (for complete items, see the annex). Two high school 

counselors evaluated their content validity using the content validity index (CVI) method (Polit & Beck, 

2006). So, the questionnaire items comprised acceptable item-CVI values ≤ 0.80 for two reviewers 

(Boateng et al., 2018; Davis, 1992). 

The researches utilized the descriptive analysis method to explain students’ multicultural 

behavior demographically. The SPSS version 27 was used to assist the analysis,. The first analysis is 

was intended to portrait students’ multicultural analysis in general. It encompassed displaying data 

descriptively according to the frequency both for all students, student ethnicity, and gender. 

Specifically for ethnicity, since the respondents were predominantly Javanese and the others were in 

small number, the descriptive analysis only addressing Javanese and non-Javanese. The second 

analysis was addressed to gender and grade level comparison since could give more detail the 

behavior. It compared the variance of gender and grade level by using an independent t-test. Since 

obtained data from the questionnaire had ordinal characteristics, before doing the t-test, they were 

transformed to interval data using the methods of successive intervals (MSI) so that it could be analyzed 

by employing factorial analysis.  

 

3. FINDINGS AND DISCUSSION 

3.1. Multicultural Behavior by Frequency 

The current study examined the students’ multicultural behaviors in the school environment. 

After administering the questionnaire to the students, managing the obtained data on the computer, 

and calculating them using the statistics software for advanced statistical analysis, the study has 

reached its goals where it found meaningful data to discuss. Figure 1 shows the descriptive data of 

their multicultural behaviors.  
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Figure 1. Frequency of students’ multicultural behavior 

 

In this figure, their behavior frequencies in five dimensions were scattered but not patterned. The 

sometimes frequency of cultural insight and flexibility dimensions are more dominant than other 

dimensions. They indicated that the students' multicultural behaviors are not linear across the 

dimensions. More analysis of the students’ behaviors by ethnics as displayed in Figure 2 revealed that 

the sometimes frequency of Javanese students are slightly higher than their peers of non-Javanese in 

all dimensions.  

 

.  

Figure 2. Students’ multicultural behavior by ethnics (%) 

 

It also gives the impression that the non-Javanese students are better than their peers shown by 

the always frequency in the flexibility dimension. Likewise, the frequency of non-Javanese students is 

lower than that of Javanese students across the dimensions. 

In addition to the above data, Figure 3 specifically displayed the descriptive data of students' 

multicultural behaviors by gender.  

 

0

10

20

30

40

50

60

70

Cultural Insight Communication Cultural Value Cultural Awareness Flexibility

Frequency of Multicultural Behaviors (%)

Never Sometimes Often Always

0,0

10,0

20,0

30,0

40,0

50,0

60,0

Cultural Insight Communication Cultural Value Cultural
Awareness

Flexibility

Multicultural Behavior Frequency by Ethnics (%)

J-Never J-Sometimes J-Often

J-Always NJ-Never NJ-Sometimes

NJ-Often NJ-Always



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 3167-3178 3172 of 3178 

 

Yosef et al. / Analysis of Multicultural Behavior of Senior High School Students 

 

 
Figure 3. Multicultural behavior by gender 

 

Focusing in the always, often, and sometimes frequency, it seems, female students are better in 

showing multicultural behaviors than males’ in all dimensions. In summary, the portrait of students’ 

multicultural behavior shows several trends. For instance, in behavior relating to cultural insight, 

students rated sometimes at 64% and always at 5%. Meanwhile, in behaviors relating to flexibility, the 

students always choose at 35.3% and never at 2.7%. Overall, the behavior frequency tended to the 

sometimes, meaning they are not so active in revealing multicultural behavior in the school 

environment. 

 

3.2. Multicultural Behavior in Comparison 

For more detailed analysis, the student's responses in ordinal data (1-4) were transformed into 

interval data by utilizing methods of successive intervals (MSI) so that the comparison of students' 

scores by grade levels was more meaningful. Table 1 and 2 display mean scores, standard deviations, 

and t-test results students multicultural behavior by gender. 

 

Table 1. Students’ Multicultural Behavior by Gender 

Dimension 

Male 

(n=31) 

Female 

(n-69) t-test* 

Mean SD Mean SD 

Cultural Insight 2.25 .37 2.50 .47 Sig. (2-tailed)=.010;  

t=-2.613 

Communicating 2.58 .45 2.90 .50 Sig. (2-tailed)=.003;  

t=-3.096 

Cultural Values 2.49 .46 2.87 .54 Sig. (2-tailed)=.001;  

t=-3.428 

Cultural 

Awareness 

2.41 .38 2.70 .59 Sig. (2-tailed)=.009;  

t=-2.681 

Flexibility 2.80 .48 3.21 .54 Sig. (2-tailed)=.000;  

t=-3.628 

Overall 2.51 .28 2.84 .39 Sig. (2-tailed)=.000;  

t=-4.249 

*The mean difference is significant at the 0.05. 

 

0,0

10,0

20,0

30,0

40,0

50,0

60,0

70,0

Cultural Insight Communication Cultural Value Cultural
Awareness

Flexibility

Multicultural Behaviors by Gender (%)

M-Never M-Sometimes M-Often

M-Always F-Never F-Sometimes

F-Often F-Always



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 3167-3178 3173 of 3178 

 

Yosef et al. / Analysis of Multicultural Behavior of Senior High School Students 

 

From Table 1 it reveals that overall there is a significant difference between multicultural behavior 

between males and females in which the Sig. (2-tailed) value of 0.000 is <0.05. However, in more detail, 

significant differences are found in communication, cultural values, and flexibility dimensions. 

 

Table 2. Students’ Multicultural Behavior by Grade Level 

Dimension 
10th Grade 11th Grade 12th Grade 

F*  
Mean SD Mean SD Mean SD 

Cultural Insight 2.25 .40 2.46 .40 2.56 .51 Sig.=.016;  

F=4.322 

Communication 2.70 .49 2.78 .55 2.92 .41 Sig.=.174;  

F=1.780 

Cultural Values 2.56 .57 2.75 .58 2.94 .41 Sig.=.015;  

F=4.403 

Cultural 

Awareness 

2.39 .49 2.73 .50 2.72 .52 Sig.=.008;  

F=5.098 

Flexibility 2.92 .64 3.12 .56 3.22 .41 Sig.=.090;  

F=2.469 

Overall 2.56 .38 2.77 .41 2.87 .31 Sig.=.004;  

F=5.979 

*The mean difference is significant at the 0.05. 

 

In terms of grade level, the analysis of variance in Table 2 indicates the Sigma values of 

communication and flexibility are greater than 0.05 meaning these groups are not significantly 

different. The other dimensions are different. However, looking at the overall values, students in 10th, 

11th, and 12th grade are significantly different in multicultural behavior. 

 

Discussion 

For the above data description, it is necessary to discuss the findings. Participants of the current 

study identify their ethnicity according to the paternal line. 77% are predominantly Javanese, while the 

other 23% are non-Javanese (Balinese, Sundanese, Minang, and Oganese). Since the numbers are not 

equal, the study tries to describe their multicultural behavior frequencies based on Javanese and non-

Javanese students. In extremity, data from Figure 2 reveal that multicultural behavior frequency of 

those two groups are slightly different in each dimension and overall as well. This finding suggests that 

students of both ethnic groups have appropriate multicultural behavior in terms of expressing or 

appreciating diverse cultures. This finding confirms that although significant differences among the 

ethnic groups in Indonesia are obvious  (Mangundjaya, 2013; Suharnomo & Syahruramdhan, 2018), 

they do not trigger massive ethnic conflict and mostly live in harmony (Ningrum, 2018), and have 

learned how to behave with a culturally diverse peer. 

Gender encompasses the socially and psychologically appropriate behavior for males and 

females approved by and desired within a society (Banks, 2016). The current study suggests 

multicultural behavior of females is higher than males in all dimensions. Since the high frequency is 

associated with the doer’s expressing multicultural behavior, it appears the former shows more 

frequent behavior compared to the latter. In detail, the frequencies of the always in males are lower 

than those of females, indicating females are more active conduct culturally. Males reveal higher 

frequencies in the never than those females. In the cultural insight dimension, females seem more 

engaged in learning cultural knowledge than males. A similar trend occurs in cultural awareness. Here, 

females are more aware of their multicultural behavior rather than males. Previous studies may give 

direction to compare the current findings. Gender is a prescription of how humans behave as an impact 

of cultural constructs. Culture arises a gender construct that expects how males and females have to 

conduct themselves. Gender inequality may thus be affected by who defines the conduct. It occurs in 

various settings (Puspa & Larasati, 2021; Wood, 2019) and has psychological consequences (Kinias, 

2012). Koenig (2018), for instance, gave more detail about what each gender has to be. He found that 
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women should be communal and avoid being dominant. Men should be agentic, independent, 

masculine in appearance, and interested in science and technology, but avoid being weak, emotional, 

shy, and feminine in appearance. These findings suggest that why the multicultural behavior of females 

is more active than that of males.  

The study further analyzed students' multicultural behaviors by grade level displayed in Table 

2. The analysis of variance across grades 10–12th shows that their multicultural behaviors are different 

(Sig.=.004, F=5.979). However, the data in all dimensions indicated that only in communication 

(Sig.=.174; F=1.780) and flexibility (Sig.=.090, F=2.469) was the difference significant. Descriptively, data 

in Table 2 informs that the mean scores of students in 12th grade are higher than those in 11th and 10th 

grades, and the mean score of students in 11th grade is higher than those in 10th grade. It inferred that 

the 12th graders are more active in expressing their multicultural behavior than their peers.  

Student grade levels are often assessed for their different values in certain variables, such as self-

regulated learning (Guo, 2020), academic achievement (Luo et al., 2021), and transition from elementary 

to high school, and school climate  (Bear et al., 2017). If they refer to school levels, such as middle and 

high school, the differences among students may be evident for their age groups are different. 

However, when determining those of high school students, one needs carefully to make conclusion 

since the difference by age may be insignificant. Making meaningful consideration the difference 

among the students of these levels has to be done with an assumption that the 12th graders will have 

more appropriate behavior than their peers of 10th and 11th because of more social experiences or 

maturity than their peers. A similar assumption should have been subject to the 10th and 11th graders in 

present study, in which the first were lower than the latter. However, the data analysis parametrically 

reveals the opposite. The mean scores among them seem similar. In confirming this finding, several 

previous studies ought to become references for the explanation. A comparison study in Islamic and 

public high school by Yosef (2022), for instance, did not find significant difference in multicultural self-

efficacy among students in grade 10th, 11th, and 12th. Referring to Zamroni et al (2021) that accounted 

for the traditionally higher exposures of social and cultural diversity students experience, plausible 

explanation of the similarity is that it is their previous experience that may shapes such behavior that 

mostly develops in family environment rather than current in-school experience. 

Students’ multicultural behavior can foremost be seen as an increased awareness and action to 

the dissimilar ways they relate to their socio-academic environments. The study provides abundant 

implications for multicultural practices in high school. The school counsellors have to provide different 

opportunities for the students of each grade level to feel meaningful and impressive experiences where 

they may practice cultural diversity through various school-based or community-based activities. To 

do this, they need to foster, maintain, and extend a comparable cultural focus in their professional 

development. In addition, they ought to arrange guidance and counseling programs for strengthening 

positive multicultural behavior. Responsive service may take action for those students who have a 

cultural concerns. Culturally-based responsive service may be provided to students who have more 

cultural concern. Despite the findings, the study acknowledges some limitations. Using a self-report 

for identifying students’ multicultural behavior even though still appropriate as mentioned by 

Demetriou et al.  (2015) and (Reimers et al., 2012), it may not give accurate data since stated personally 

is not based on the precisely occurring behavior. Future studies may address more students and use 

qualitative methods to deepen the meaning of the behavior. It will be beneficial for conducting future 

studies in high schools in areas that have a more diverse but balanced ethnic composition for grasping 

a deeper explanation. 

 

4. CONCLUSION 

Culture is one of the unseparated parts of a high school student's life, and according to 

developmental tasks, these adolescents have to achieve socially responsible behaviors and take into 

account the values of society. Since today and future society place multicultural as a critical value, they 

are expected to learn and internalize the values in their way of life, so that they can be part of the society. 

However, the endeavor to master the task is complicated and full of challenges. The current study 
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found how students’ multicultural behavior looks in in term of  their relationship with peers in  school 

environment. The findings revealed most students had moderate multicultural behavior. Specifically, 

females showed better multicultural behavior than that of their male peers. In terms of grade levels, the 

12th graders seemed to have better behavior compared to their peers in 10th and 11th grades. Future 

studies may involve more students and use other methods to deepen the meaning of the behavior. It 

will be beneficial for conducting future studies in high schools in areas that have a more diverse but 

balanced ethnic composition for grasping a deeper explanation. 

 
Acknowledgments: We are deeply grateful to all those who contributed to the success of this research project. First 

and foremost, we would like to thank our Rector of Sriwijaya University for his support and encouragement 

throughout the research project. We also would like to convey our deep and sincere gratitude toward the school 

counselors of the Public High School of Batumarta for providing invaluable support in collecting data for the 

completion and success of this study.  

 

Conflicts of Interest: All authors declare that there is no conflict of interest in the authorship of this article that 

may affect the representation or interpretation of the research results reported. 

 

REFERENCES 

 

Aini, N. (2012). Domestifikasi etnisitas: Pemekaran wilayah dan rutinisasi kekerasan antar etnis di 

Maluku Utara. Jurnal Pemikiran Sosiologi, 1(1). 

Bandura, A. (1982). Self-efficacy Mechanism in Human Agency. In American Psychologist (Vol. 37, Issue 

2, pp. 122–147). 

Banks, J. A. (2000). Approaches to Multicultural Curriculum Reform. In James E. Banks & Cherry 

McGee Banks (Ed.), Multicultural Education: Issues and Perspectives (4th ed., pp. 242–264). John 

Wiley & Sons, Inc. 

Banks, J. A. (2014). Multicultural Education and Global Citizen. In Benet-Martínez & Ying-Yi Hong 

(Eds.), Multicultural Education and Global Citizen (p. 561). Oxfor Library of Psychology. 

Banks, J. A. (2016). Issues and Concepts. In J. A. Banks & C. A. M. Banks (Eds.), Multicultural Education: 

Issues and Perspectives (9th ed., pp. 1–40). Wiley. 

Bayram, S., Metin, Ö., & Katja, Ö. (2021). How Does Adolescents’ Openness to Diversity Change Over 

Time? The Role of Majority-Minority Friendship, Friends’ Views , and Classroom Social Context. 

Journal of Youth and Adolescence, 50, 75–88. https://doi.org/https://doi.org/10.1007/s10964-020-

01329-4 

Bear, G. G., Yang, C., Mantz, L. S., & Harris, A. B. (2017). School-Wide Practices Associated with School 

Climate in Elementary, Middle, and High Schools. Teaching and Teacher Educatin, 63(April), 372–

383. https://doi.org/10.1016/j.tate.2017.01.012 

Boateng, G. O., Neilands, T. B., & Frongillo, E. A. (2018). Best Practices for Developing and Validating 

Scales for Health, Social, and Behavioral Research: A Primer. Fronties in Public Health, 6(June), 1–

18. https://doi.org/10.3389/fpubh.2018.00149 

BPS. (2021). Jumlah Sekolah , Guru , dan Murid Sekolah Menengah Atas ( SMA ) di Bawah Kementerian 

Pendidikan , Kebudayaan ,. Badan Pusat Statistik. 

https://www.bps.go.id/indikator/indikator/view_data_pub/0000/api_pub/a1lFcnlHNXNYMFlue

G8xL0ZOZnU0Zz09/da_04/1 

Brewer, M. B. (2010). Social Identity Complexity and Acceptance Identity. In R. Crisp (Ed.), The 

Psychology of Social and Cultural Diversity (pp. 11–33). Wiley-Blackwell. 

Budirahayu, T., Wijayanti, M. M., & Baskoro, K. (2018). Understanding the multiculturalism values 

through social media among Indonesian youths. Masyarakat, Kebudayaan Dan Politik, 31(4), 427–

439. https://doi.org/10.20473/mkp.v31i42018.427-439 

Choudhury, S. (2006). Social Cognitive Development during Adolescence. Social Cognitive and Affective 

Neuroscience. https://doi.org/10.1093/scan/nsl024 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 3167-3178 3176 of 3178 

 

Yosef et al. / Analysis of Multicultural Behavior of Senior High School Students 

 

Convertino, C., Levinson, B. A., & Gonzalez, N. (2013). Multicultural Education: Characteristics and 

Goals. In J. A. Banks & C. A. M. Banks (Eds.), Multicultural Education: Issues and Perspectives (8th 

ed., pp. 25–42). Wiley. 

Davis, L. L. (1992). Instrument review : Getting the most from a panel of experts. Applied Nursing 

Research, 5(4), 194–197. https://www.sciencedirect.com/science/article/pii/S0897189705800084 

Demetriou, C., Uzun, B., & Essau, C. A. (2015). Self‐report Questionnaires. In The Encyclopedia of Clinical 

Psychology (1st ed., pp. 1–6). John Wiley & Sons, Inc. 

https://doi.org/10.1002/9781118625392.wbecp507 

Engels, M. C., Phalet, K., Gremmen, M. C., Kornelis, J., & Verschueren, K. (2020). Journal of Applied 

Developmental Psychology Adolescents ’ engagement trajectories in multicultural classrooms : 

The role of the classroom context. Journal of Applied Developmental Psychology, 69(May), 1–14. 

https://doi.org/https://doi.org/10.1016/j.appdev.2020.101156 

Eun-ju, C., & Kyung-hwa, L. (2021). Analysis of Longitudinal Relationship among Elementary and 

Middle School Students ’ Multicultural Acceptance , Self-concept , and Community 

Consciousness using the Latent Growth Model. International Electronic Journal of Elementary 

Education, 13(4), 565–575. https://www.iejee.com/index.php/IEJEE/article/view/1430 

Fihayati, E., Hasyim, A., & Adha, M. (2014). Analisis Pemahaman dan Sikap Siswa terhadap Hubungan 

Sosial Siswa Berbeda Budaya. Jurnal Kultur Demokrasi, 2(6), 1–14. 

http://jurnal.fkip.unila.ac.id/index.php/JKD/article/view/5566/3478 

Gall, M. D., Gall, J. P., & Borg, W. R. (2003). Educational Research_ An Introduction (7th Edition) ( PDFDrive 

).pdf (7th ed.). Pearson Education, Inc. 

Gillibrand, R., Lam, V., & O’donnell, V. L. (2016). Developmental Psychology (2nd ed.). Pearson. 

Gouëdard, P., Pont, B., & Huang, S. H. P. (2020). Curriculum Reform: A Literatur Review to Supprot Effective 

Implementation (EDU/WKP(2020)27; JT03469580). 

https://one.oecd.org/document/EDU/WKP(2020)27/En/pdf 

Govorova, E., Benítez, I., Muñiz, J., & Valle, A. (2020). How Schools Affect Student Well-Being : A Cross-

Cultural Approach in 35 OECD Countries. Frontiers in Psychology, 11(March), 1–14. 

https://doi.org/10.3389/fpsyg.2020.00431 

Guo, W. (2020). Grade-Level Differences in Teacher Feedback and Students’ Self-Regulated Learning. 

Frontiers in Psychology, 11(783), 1–17. https://doi.org/10.1002/tesq.364 

Henderson, S. J., & White, J. L. (2008). Cultural Trauma: A Critical Backdrop to Building Multicultural 

Competency. In Joseph L. White & S. J. Henderson (Eds.), Building Multicultural Competenci (pp. 

7–16). Rowman & Littlefield Publishers, Inc. 

Henfield, M. S., Washington, A., & Byrd, J. A. (2014). Addressing Academic and Opportunity Gaps 

Impacting Gifted Black Males : Implications for School Counselors. Gifted Child Today, 37(3), 147–

154. https://doi.org/10.1177/1076217514530118 

Heppner, P. P., Kivlighan, D. M., & Wampold, B. E. (2008). Research Design in Counseling. In P. P. 

Heppner, D. M. Kivlighan, & B. E. Wampold (Eds.), Research Design in Counseling (3th ed.). 

Thomson Brooks/Cole. 

Irawan, D. A. (2017). Expatriates perceptions toward Hofstede’s Indonesia. Journal The WINNERS, 

18(2), 83–92. 

Kamaruzzaman. (2016). Analisis Faktor Penghambat Kinerja Guru Bimbingan Dan Konseling Sekolah 

Menengah Atas. SOSIAL HORIZON: Jurnal Pendidikan Sosial, 3(2), 229–242. 

Kamil, D., & Mukminin, A. (2015). Indonesian Students ’ Multicultural Awareness in Homogeneously 

and Heterogeneously Populated Schools and Multicultural Education Policy. Asia-Pacific 

Collaborative Education Journal, 11(1), 1–16. 

https://www.researchgate.net/publication/316556898_Indonesian_Students%27_Multicultural_A

wareness_in_Homogeneously_and_Heterogeneously_Populated_Schools_and_Multicultural_E

ducation_Policy 

Kemdikbud. (2022). Tanya Jawab Kurikulum Merdeka (Kemdikbud (ed.)). Kemdikbud. 

Kinias, Z. (2012). Culture and Gender Inequality: Psychological Consequences of Perceiving Gender 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 3167-3178 3177 of 3178 

 

Yosef et al. / Analysis of Multicultural Behavior of Senior High School Students 

 

Inequality. Group Process & Intergroup Relation, 15, 382–386. 

https://doi.org/10.1177/1368430211408940 

Koenig, A. M. (2018). Comparing Prescriptive and Descriptive Gender Stereotypes About Children, 

Adults, and the Elderly. Frontiers in Psychology, 9(1086), 1–13. 

https://doi.org/10.3389/fpsyg.2018.01086 

Konan, P. N., Chatard, A., Selimbegovi1, L., & Mugny, G. (2010). Cultural Diversity in the Classroom 

and its Effects on Academic Performance A Cross-National Perspective. Social Psychology, 41(4), 

230–237. https://doi.org/10.1027/1864-9335/a000031 

Luo, M., Sun, D., Zhu, L., & Yang, Y. (2021). Evaluating scientific reasoning ability : Student 

performance and the interaction effects between grade level , gender , and academic achievement 

level. Thinking Skills and Creativity, 41(12), 100899. 

https://doi.org/https://doi.org/10.1016/j.tsc.2021.100899 

Mangundjaya, W. L. H. (2013). Is There Cultural Change in the National Cultures of Indonesia? In Y. 

Kasima & E. S. Kashima (Eds.), Steering the Cultural Dynamics (Issue July 2013, pp. 59–68). 

Congress of the International Association for Cross Cultural Psychology. 

Manning, M. L., Baruth, L. G., & Lee, G. L. (2017). Multicultural education of children and adolescents, 

sixth edition. In Multicultural Education of Children and Adolescents, Sixth Edition (2nd ed.). Taylor 

and Francis. https://doi.org/10.4324/9781315186542 

Merlin, C. (2017). School Counselors and Multicultural Education: Applying the Five Dimensions Clare 

Merlin University of North Carolina, Charlotte. Journal of School Counseling, 15(6), 31. 

https://files.eric.ed.gov/fulltext/EJ1144757.pdf 

Michie, S., Stralen, M. M. Van, & West, R. (2011). The Behaviour Change Wheel: A New Method for 

Characterising and Designing Behaviour Change Interventions. Implement Sci., 23(April), 6–42. 

https://doi.org/10.1186/1748-5908-6-42 

Moulita. (2019). Kompetensi Komunikasi Antarbudaya Siswa Sekolah Menengah Atas. Jurnal Simbolika, 

5(1), 23–34. https://doi.org/http://dx.doi.org/10.31289/simbollika.v5i1.2261 

Muthahhari, T. (2017). Intolerance grows in many school and campus. Tirto.Id. https://tirto.id/survei-

uin-jakarta-intoleransi-tumbuh-di-banyak-sekolah-dan-kampus-czQL 

Myrick, R. D. (2011). Developmental guidance and counseling: A practical approach (5th ed.). Educational 

Media Corporation. 

Nakaya, A. (2018). Overcoming ethnic conflict through multicultural education: The case of West 

Kalimantan, Indonesia. International Journal of Multicultural Education, 20(1), 118–137. 

https://www.researchgate.net/publication/316556898_Indonesian_Students%27_Multicultural_A

wareness_in_Homogeneously_and_Heterogeneously_Populated_Schools_and_Multicultural_E

ducation_Policy 

Ningrum, A. R. (2018). Social Interactions between Javanese Ethic Group And Balinese Ethnic Group. 

IOSR Journal of Research & Method in Education, 8(2), 87–93. https://doi.org/10.9790/7388-

0802058793 

Pica-Smith, C., & Poynton, T. (2014). The Role of the School Counselor. Professional School Counseling, 

18(1), 82–89. https://doi.org/10.1177/2156759X0001800115 

Polit, D. F., & Beck, C. T. (2006). The Content Validity Index : Are You Sure You Know What ’ s Being 

Reported ? Critique and Recommendations. Research in Nursing & Health, 29, 489–497. 

https://doi.org/10.1002/nur 

Puspa, N., & Larasati, A. (2021). Gender Inequality in Indonesia: Facts and Legal Analysis. Law Research 

Review Quaterly, 7(4), 445–458. 

Raikhan, S., Moldakhmet, M., & Ryskeldy, M. (2014). The Interaction of Globalization and Culture in 

the Modern World. 2nd World Conference on Design, Arts and Education DAE-2013, 122, 8–12. 

https://doi.org/10.1016/j.sbspro.2014.01.1294 

Ratts, M. J., Singh, A. A., Nassar-mcmillan, S., Butler, S. K., & Mccullough, J. R. (2016). Multicultural 

and Social Justice Counseling Competencies: Guidelines for the Counseling Profession. Journal of 

Multicultural Counseling and Development, 44(1), 28–48. https://doi.org/10.1002/jmcd.12035 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 3 (September 2023): 3167-3178 3178 of 3178 

 

Yosef et al. / Analysis of Multicultural Behavior of Senior High School Students 

 

Reimers, A. K., Jekauc, D., Mess, F., Mewes, N., & Woll, A. (2012). Validity and Reliability of A Self-

report Instrument to Assess Social Support and Physical Environmental Correlates of Physical 

Activity in Adolescents. BMC Public Health, 12(1), 1. https://doi.org/10.1186/1471-2458-12-705 

Rowley, W. J., Stroh, H. R., & Sink, C. A. (2005). Comprehensive Guidance and Counseling Programs’ 

Use of Guidance Curricula Materials: A Survey of National Trends. Professional School Counseling, 

January 2005. 

Schachner, M. K., Schwarzenthal, M., Moffitt, U., Civitillo, S., & Juang, L. (2021). Capturing a nuanced 

picture of classroom cultural diversity climate : Multigroup and multilevel analyses among 

secondary school students in Germany. Contemporary Educational Psychology, 65(March), 1–14. 

https://doi.org/https://doi.org/10.1016/j.cedpsych.2021.101971 

Sufyadi, S., Yani, T. H., Adiprima, P., Satria, M. R., Andiarti, A., & Herutami, I. (2021). Profil Pelajar 

Pancasila. Kemdibudristek. 

Suharnomo, S., & Syahruramdhan, F. N. (2018). JGBA-2018. J. Global Business Advancement, 11(1), 6–21. 

https://doi.org/10.1504/JGBA.2018.093168 

Tirtosudarmo, R. (2022). Managing Multicultural Society in Indonesia, with Jakarta as Show Case 

National Research and Innovation Agency. Journal for the Study of Islamic History and Culture, 3(2), 

27–44. https://journal.unusia.ac.id/index.php/ISLAMNUSANTARA/article/view/311/289 

Usher, E. L., & Pajares, F. (2009). Review of Educational and Future Directions. Review of Educational 

Research, 78(4), 751–796. https://doi.org/10.3102/0034654308321456 

Wood, H. (2019). Gender Inequality: The Problem of Harmful , Patriarchal, Traditional and Cultural 

Gender Practices in the Church. HTS Teologiese Studies/Theological Studies, 75(1), 1–8. 

https://doi.org/10.4102/hts.v75i1.5177 

Yosef. (2022). A Comparative Study Between Islamic and Public High Schools on Multicultural Self-

Efficacy. Islamic Guidance and Counseling Journal, 5(2), 56–70. 

https://doi.org/https://doi.org/10.25217/igcj.v5i1.2591 

Yosef, Harlina, Rahmi, & Muslifar, R. (2022). Designing a Scale for Measuring Multicultural Self-

Efficacy of High School Students. Education Quarterly Reviews, 5(3), 207–217. 

https://doi.org/10.31014/aior.1993.05.03.539 

Zamroni, Astuti Dwiningrum, S. I., Hope, J., Kartowagiran, B., Sudartinah, T., Siteine, A., & Yao, Z. 

(2021). Cross-cultural Competence in Multicultural Education in Indonesian and New Zealand 

High Schools. International Journal of Instruction, 14(3), 597–612. 

https://doi.org/10.29333/iji.2021.14335a 

Zarbaliyev, H. (2017). Multiculturalism in Globalization Era: History and Challenge for Indonesia. 

Journal of Social Studies (JSS), 13(1), 1–16. https://doi.org/10.21831/JSS.V13I1.16966.G9971 

Zucker, R. A., Gonzalez, R., Ewing, W. F., Paulus, M. P., & Arroyo, J. (2018). Assessment of Culture and 

Environment in the Adolescent Brain and Cognitive Development Study: Rationale, Description 

of Measures, and Early Data. Developmenta Cognitive Neuroscience, 32, 107–120. 

https://doi.org/10.1016/j.dcn.2018.03.004 

 

 

 

 

 

 

 

 

 

 

 

 

 


