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This study was carried out in perception to the demand that in 

this 4.0 era, Indonesian students should be proficient in English. 

Hence, in Indonesia, English has been taught and learnt since 

elementary school level up to tertiary level of education. This 

study aims to examine non EFL students' English learning 

strategies in ESP learning; especially regarding the types of 

strategies used most often and the tendency of non EFL 

students to use these strategies. This study used a qualitative 

approach with a descriptive case study method involving 37 

Medical Laboratory Technician students. They were selected by 

stratified random sampling. The instrument used is a 

questionnaire adapted from Oxford (1990). The results of study 

showed that non EFL students were not very aware of the use 

of language learning strategies in learning English as a foreign 

language because they rarely used them. However, non EFL 

students had priority affective strategy (24.3%), social strategy 

(22.3%), followed by compensation strategies (19.3%), cognitive 

(11.4%), metacognitive (14.3%), and memory strategies (8.4%). 

Based on the research results, it is expected that non EFL 

students can recognize and learn foreign language learning 

strategies comprehensively, which must be applied 

continuously to achieve success. 
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1. INTRODUCTION 

English as an international language and as a foreign language is very important in the 21st century, 

especially in international communication (Sujarwo, et al, 2022). Because of the significance in mastering 

English, educational practitioners in universities have provided adequate space for the teaching and 

learning process of English. The importance of English is not seen from how many people speak English 

but what it is used for. In addition, English is in some ways designated as an international language in 
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various fields such as science, information technology, business, and international communication 

(Kusuma, 2018). Especially in the era of the industrial revolution 4.0 which puts forward digital 

technology (Sujarwo, et al, 2020; Nurhikmah, et al, 2020, 2021; Muhayyang, et al, 2021; Sukmawati, et al, 

2022), English is one of the languages needed in the operation of the technology (Wahyuningsih, et al, 

2021). 

Moreover, in the Era of Society 5.0, teachers act as facilitators, motivators, and creators for students 

to become independent learners. There is a paradigm shift that is prepared seriously to face the era of 

society 5.0. Educators are required to minimize their role as learning material providers, and must turn 

into inspiration for the growth of students' creativity (Oktaputriviant, N. R., 2022). Educators must also 

appear as facilitators, inspirations and learners who are able to become motivators for students to learn 

independently. 

In facing the era of globalization that is increasingly developing and wants to create reliable human 

resources, especially in mastering English. “This is where the mastery of English must be in line with the 

mastery of technology which has developed very significantly recently. Mastery of technology through 

mastered coding knowledge, supported by English language skills, will certainly produce creative ideas 

to advance technology and communication in Indonesia in general. 

Language teaching can be successful if there is sufficient knowledge about the characteristics and 

behavior of students (Syahputra, 2014). In a teaching and learning process, there are always students who 

succeed well and students who are less successful. This is caused by various factors, one of which is 

methods or learning strategies for people who learn. For this reason, designing fun learning strategies is 

a mandatory task for teachers or teachers that leads to learning (Akhiruddin, et al, 2019; Rezeki, et al, 2022; 

Sasabone, et al, 2022). 

 Before discussing further about the meaning of language learning strategies, it would be first 

understand the term "strategy". The origin of the word strategy comes from the word of Strategia, from 

ancient Greek which means expertise in the military field or the art of war (Oxford, 1990, p. 8). 

Furthermore, Oxford says that “tactics” is another word related to strategy; is a tool to achieve the success 

of a strategy. These two terms are interrelated and are used together with several words that have the 

following basic characteristics: planning, competition, manipulation, and movement to achieve a goal. 

Over time, this term has an impact on non-military circles, such as in the world of education which has 

turned into a learning strategy. This term is applied to formulate plans, steps, or conscious actions to 

achieve learning objectives. So that this basic term can be interpreted as an act of learning that is used to 

acquire, store, seek and use knowledge. 

According to O’malley et al in Mitits (2015:59) strategies are divided into 3 types, namely: cognitive, 

metacognitive and socio-affective. Process information by translating it, taking notes, repeating, etc. 

achieved by direct connection to cognitive strategies. Metacognitive strategies such as planning, 

monitoring, self-evaluation and others help the implementation of the learning itself. Collaboration and 

clarification are examples of socio-affective strategies that connect with others in the learning process. 

Direct strategies consist of memory strategies, cognitive strategies, and compensation strategies. As 

Oxford defines memory strategies as those “helping students store and retrieve new information”, 

cognitive strategies as “enabling learners to understand and produce new language by many different 

means”, and compensation strategies as “allowing learners to use the language despite their often large 

gaps in knowledge (Oxford as cited in Liu, 2011) 

Learning strategy is a method or step that an educator wants to choose in delivering subject matter, 

which can make it easier for students to understand learning material, which can later produce the desired 

learning objectives (Ibrahim, Muliaty, 2017; Rahmawati, & Shofiyani, 2020). Learning strategies refer to a 

set of tactics that people use in order to gain control over their own learning process. Nowadays, 

enhancing strategies in second or foreign language classrooms is one of the teachers’ roles, since their 

mission is to facilitate the learning among their students and make their thinking process visible 

(Montaño-González, 2017).  
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The description above is very relevant to this research which is intended to analyze the strategy of 

learning English as a foreign language. It can be assumed that the term strategy turns into a general term 

to achieve a goal in all fields, including in the field of English language education as a foreign language, 

describing two classifications of language learning strategies: direct strategies and indirect strategies. 

Direct strategies involve the acquisition of mental language supported by three groups of strategies: 

memory, cognitive, and compensatory (Oxford, 1990, p. 37). Memory strategies assist learners in 

generating, understanding, storing, and acquiring new knowledge.  

The most important strategy in learning a second or foreign language is a cognitive strategy because 

it really helps students in controlling and processing the target language. While the compensation strategy 

allows learners to use the target language (second language and foreign language) comprehensively and 

productively. So that students can go through various situations, even difficult situations when 

communicating in the target language they have just learned. 

Learning English is a complex and long-term process, the right strategy is needed in order to master 

the target language in the most effective way and in the shortest possible time. We believe around 80% of 

our success in learning English is determined by strategy. Learning strategies are very important in 

learning English because having the right strategy will help increase the effectiveness of the learning 

process and reduce the time needed to achieve a learning target (Nguyen, H., & Terry, D. R. (2017). 

Language learning strategies and success in language learning itself, in this case it is stated that 

language learning is carried out in several conditions that affect the selection of learning strategies, such 

as student character (Park 2011, Mahdavi & Mehrabi 2013). There are several studies related to this 

research, including those conducted by Rohayati (2014) which revealed that students majoring in English 

tend to use metacognitive strategies (57.50%), followed by compensation strategies (46.30%), affective 

(45.00%), social (16.30%), cognitive (7.50%), and memory (6.30%). Metacognition is more in demand by 

students for planning, monitoring, and evaluation. In line with A study conducted by Soapcuoğl (2013) 

revealed that language learning strategies are a very effective way to learn second and foreign languages. 

Furthermore, the results showed that the metacognitive strategies that students were most interested in 

were used to organize, plan, and evaluate their own learning. This allows them to set learning goals, 

monitor and evaluate their progress.  

Some students complain about what is the sufficient of English learning strategies because they have 

difficulty understanding material especially English material.  Moreover, in this study, the researchers are 

interested to know the perceptions of the non EFL students on English learning strategies in the digital 

era. Perception, as according to Cambridge Online Dictionary, is as belief or opinion, which is often held 

by many people and based on how things seem. That perception is a process that preceded by sensing, 

which is a stimulus received by the individual through a receptor, namely the senses. Studies show that 

student perception is an important factor of student behavior, and may be the basis for designing teaching 

models that optimize training outcomes. Student perceptions reflect how, why, and what students learn 

(Limbong, 2019; Sujarwo, et al, 2020).  

This study tries to analyze students' language learning strategies in learning English as a foreign 

language, especially regarding (1) the language learning strategies that are most often used by students, 

and (2) their tendency towards learning strategies. Based on the statement, it has any urgency in 

conducting research of non EFL students’ perceptions of English learning strategies in ESP materials. So 

that the results of this study can be used as information to develop and improve the quality of learning in 

this digital era. The purpose of this study was to examine the non EFL students’ perceptions on English 

learning strategies in the digital era.  

2. METHODS  

This study used quantitative research in descriptive case study because it involves numerical data 

and case analysis (Crowe, et al, 2011; Creswell, et al, 2017). In carrying out this research, a quantitative 

approach is also used in the form of simple statistical descriptions to describe the frequency data of the 

types of strategies used by students (Creswell, J. W, 2014). This study aims to analyze the types of 
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language learning strategies most often used by students and their tendencies towards these strategies. 

To answer the research questions, 37 non EFL students were selected by stratified random sampling.  

To collect data, a set of questionnaires were distributed to Medical Laboratory Technician students 

of Megarezky University. The questionnaire contains 12 questions selected from the Oxford Language 

Learning Strategy Inventory List (SILL) (1990). In order to be understood by students, the questionnaire 

using English version. The questionnaire was divided into 6 categories: memory, cognitive, compensatory, 

metacognitive, affective, and social. This is done to find out what types of learning strategies are most 

used by students. In addition, this questionnaire also contains in-depth information about their strategy. 

To find out the tendency of each gender towards the use of language learning strategies, only 20 

questionnaires were selected consisting of 10 male students and 10 female students. This was done 

because of the limited number of male students. In addition, this is done to prove the opinion of Maccoby 

& Jacklin as cited in Zeynali (2012), that gender can affect the use of language learning strategies. 

Moreover, to make clearer, the researchers draw the research framework as follow: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. FINDINGS AND DISCUSSION 

It was stated before that questionnaire was administered for identify different types of strategies 

used by non EFL students and tendencies them in using learning strategies in foreign language/English 

of Medical Laboratory Technician students of Megarezky University.  

Table below described the percentage of answers to the questionnaire of students on English 

language learning strategies: 

 

No Kinds of Learning Strategies Percentage 

1 Affective 24,3 

2 Social 22,3 

3 Compensation 19,3 

4 Cognitive 11,4 

5 Metacognitive 14,3 

6 Memory 8,4 

Total 100% 

 

Analyze the types of 

language learning strategies 

strategies 

Quantitative research in 

descriptive case study 
Data Collection 

37 non EFL students Questionnaires were 

distributed to Medical 

Laboratory Technician students 

Distributing 

questionnaires through 

google form 

to find out what types of 

learning strategies are most 

used by students 

Figure: Research framework 
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The results of questionnaire analysis in table above describe the order of the types of strategies used 

by students starting from affective strategies (24.3%), social strategies (22.3%), followed by compensation 

strategies (19.3%), cognitive (11.4%), metacognitive (14.3%), and memory strategies (8.4%).  

Furthermore, the results of non EFL students’ perception of language learning strategies in English 

in the digital era was shown as follows: 

 

 

 

 

 

 

 

 

 

 

Figure 1.1 Memory strategy 

From data above, it shown that there were 4 respondents (10,8%) said never or almost never true, 5 

(14,5%) respondents who said usually not true, 8 (21,6%) respondents said Somewhat true, 11 respondents 

(29,7%) said Usually true was  and 9 respondents (24,3%) said always or almost always true in memory 

strategy.  

 

Figure 1.2 Cognitive strategy 

From data above, it shown that there were 6 respondents (16,2%) said never or almost never true, 6 

(16,2%) respondents who said usually not true, 4 (10,8%) respondents said Somewhat true, 15 respondents 

(40,5%) said usually true, and 10 respondents (27%) said always or almost always true in cognitive 

strategy.  

 

 

 

 

 

 

 

 

 

Figure 1.3 Compensation strategy 
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From data above, it shown that there was 1 (2,7) respondent who said never or almost never true, 

and 4 (10,8) respondents who said usually not true, 6 (16,2%) respondents said Somewhat true, 11 

respondents (29,7%) who said usually true, and 15 respondents (40,5%) who said always or almost always 

true in compensation strategy.  

Figure 1.4 Metacognitive strategy 

From data above, it shown that there were 4 respondents (13,5%) said never or almost never true, 12 

(32,4%) respondents who said usually not true, 5 (13,5%) respondents said Somewhat true, 12 respondents 

(32,4%) said usually true, and 14 respondents (37,8%) said always or almost always true in metacognitive 

strategy.  

Figure 1.5 Affective strategy 

From data above, it shown that there were 2 respondents (5,4%) said never or almost never true, 3 

(8,1%) respondents who said usually not true, 6 (16,2%) respondents said Somewhat true, 19 respondents 

(51,4%) said usually true, and 7 respondents (18,9%) said always or almost always true in affective 

strategy.  

Figure 1.4 Figure 1.6 Social strategy 
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From data above, it shown that there were 4 respondents (10,8%) said never or almost never true, 3 

(8,1%) respondents who said usually not true, 6 (16,2%) respondents said Somewhat true, 12 respondents 

(32,4%) said usually true, and 12 respondents (32,4%) said always or almost always true in social strategy.  

The findings of table above shows the use of various strategies applied by students so that this 

finding is related to what is claimed by Oxford (2014) which says that the use of learning strategies is one 

of the factors that contribute to learning success in foreign language. In addition, it was found that most 

students liked affective strategies which were in line with Ling's (2015) findings. This finding shows that 

students are successful in controlling their emotions and attitudes towards learning foreign languages. 

This is also related to what Oxford said about affective strategies which refer to emotions, attitudes, 

motivations, and values; thus, they may be considered as good language learners. 

However, it must also be remembered that English lecturers must trigger and encourage an 

emotional atmosphere in such a way as to produce optimal language learning outcomes. The second 

strategy used by students is metacognitive strategy. This strategy helps students to organize, plan and 

evaluate learning so as to enable them to set learning goals, monitor and evaluate progress. This shows 

that before learning English, they think in advance to plan the learning process; and during the learning 

process, they will monitor their understanding and knowledge. This allows the learner to make a self-

evaluation.   

This study is relevance with the other study shows that most students use affective strategies in 

learning their language. This explains that a good attitude and motivation to participate in use of language 

leads them to understand the use of English to daily conversation (Lismay, L., & Zubaidah, Z, 2019). In 

line with the other study stated that need to move forward in language learning strategies that promotes 

student’s ability to find what works for them, to overcome or drop old strategies and be flexible in trying 

new and unfamiliar strategies. It is also vital for teachers to be open to other strategies that have been 

found to work or developed by students themselves (Nguyen, H., & Terry, 2017).   

Moreover, Language is something that is acquired, there are internal and external factors that affect 

language learning, for that it takes effort to get the language, it is good to learn alone with various 

strategies or practice it with other people or learn more from the experts. Though Medical Laboratory 

Technician students of Megarezky University is less active in practicing language then they must have a 

strategy separately to learn English.  

4. CONCLUSION  

From the results of this study, it can be concluded that there are two important things regarding 

the use of language learning strategies in Medical Laboratory Technician students of Megarezky 

University. First, of the six types of language learning strategies, the most frequently used by students 

is affective strategy, followed by social strategy and compensatory strategies. These three types of 

language learning strategies must be explored and received great attention, and must be implemented 

optimally by students.  

But the memory strategy is still rarely used by the average in Medical Laboratory Technician 

students of Megarezky University. This strategy is closely related to the process of storing and 

processing information new they got in connection with learning English alone. The factors that 

encourage implementation of English learning includes internal and external factors. Namely: internal 

factors related to students' ability to motivate themselves and set a schedule for learning English. While 

internal factors such as the obligation to memorize vocabulary, every week has been going well, but 

only limited to memorization, not yet to its use in conversation daily. 

Therefore, the role of English lecturers is very important to assist students in implementing various 

types of language learning strategies. The more varied the language learning strategies, the greater the 

chance of success in learning English.  

 

 



Al-Ishlah: Jurnal Pendidikan,Vol. 15, 1 (March 2023): 587-596 594 of 596 

 

Muliaty Ibrahim, Dewi Nidia Soepriadi, Sunarlia Limbong, Sujarwo, Luana Sasabone / Non EFL Students' Perception in English Language 

Learning Strategies (LLS) in the Digital Era 

REFERENCES 

Akhiruddin, Sujarwo., Atmowardoyo, H., & Nurhikmah, H. (2019). Belajar dan Pembelajaran. Gowa: 

Cahaya Bintang Cemerlang. 

Creswell, J. W. (2014). Qualitative, quantitative and mixed methods approaches. 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods 

approaches. Sage publications. 

Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A., & Sheikh, A. (2011). The case study 

approach. BMC medical research methodology, 11(1), 1-9. 

Dian Rahmawati, R., & Shofiyani, A. (2020). Strategi Pembelajaran Menulis Bahasa Arab untuk 

Mahasiswa Program Studi Bahasa Inggris. Jurnal Education and Development, 8(3), 298-298) 

Gunning, P., & Oxford, R. L. (2014). Children's learning strategy use and the effects of strategy 

instruction on success in learning ESL in Canada. System, 43, 82-100. 

Gupta, B. N., & Gupta, N. (2022). Research methodology. SBPD Publications. 

IBRAHIM, Muliaty. (2017). English Learning Strategies Used by Senior High School Students in 

Indonesian Context (Doctoral dissertation, Pascasarjana). 

Kusuma, C. S. D. (2018). Integrasi Bahasa Inggris Dalam Proses Pembelajaran. Jurnal Efisiensi: Kajian 

Ilmu Administrasi, XV(2), 43- 50. https://doi.org/10.21831/efisiensi.v15i2.24493 

Limbong, S. (2021). Cadets' Perception in English Online Learning during Covid-19 Pandemic. AL-

ISHLAH: Jurnal Pendidikan, 13(3), 2159-2167. 

Lismay, L., & Zubaidah, Z. (2019). Strategi Pembelajaran Bahasa Inggris Mahasiswa Mahad IAIN 

Bukittinggi. Journal Educative: Journal of Educational Studies, 4(1), 45. 

 

Liu, Z. L. (2011). A study on English vocabulary learning strategies for non-English majors in 

independent college. Cross-cultural communication, 6(4), 152-164. 

Mahdavi & Mehrabi. (2013). An Overview of Language Learners Strategies. Asian Journal of 

Management Sciences & Education. Vol. 2 (4) 2013 

Mitits, Lydia. (2015). Language Learning Strategies and Multilingualism. Greek: Zaita Publishing 

Montaño-González, J. X. (2017). Learning strategies in second language acquisition. US-China Foreign 

Language, 15(8), 479-492. https://www.researchgate.net/profile/Jenny 

Montano/publication/321214935_Learning_Strategies_in_Second_Language_Acquisition/links/5b870c

0e299bf1d5a73114d1/Learning-Strategies-in-Second-Language-Acquisition.pdf 

Muhayyang, M., Limbong, S., & Ariyani, A. (2021). Students' Attitudes on Blended Learning-Based 

Instruction in Indonesian EFL Classroom. GNOSI: An Interdisciplinary Journal of Human Theory and 

Praxis, 4(2), 146-162. 

Nguyen, H., & Terry, D. R. (2017). English Learning Strategies among EFL Learners: A Narrative 

Approach. IAFOR Journal of Language Learning, 3(1), 4-19. 

Oktaputriviant, N. R. (2022, January). Interactive Mind Map: A Medium of Language Learning in the 

Online Learning Era. In Prosiding Seminar (pp. 185-192). 

 

Oxford, R. L., Rubin, J., Chamot, A. U., Schramm, K., Lavine, R., Gunning, P., & Nel, C. (2014). The 

learning strategy prism: Perspectives of learning strategy experts. System, 43, 30-49. 

Oxford, R. L. (2016). Teaching and researching language learning strategies: Self-regulation in context. 

Routledge. 

Park, G. 2011. The Validation Process of the SILL: a confirmatory factor analysis. English Language 

Teaching 4 (4): 21-27 

Pawlak, M., & Oxford, R. L. (2018). Conclusion: The future of research into language learning strategies. 

Studies in Second Language Learning and Teaching, 8(2), 525-535. 

Rezeki, R., Sujarwo, & Ibrahim, M. (2022). The Teacher’s Strategies in Overcoming Students’ Speaking 

Problems at SMAN 1 Selayar. EDULEC: EDUCATION, LANGUAGE AND CULTURE JOURNAL, 2(1), 

67-79. 

https://doi.org/10.21831/efisiensi.v15i2.24493
https://www.researchgate.net/profile/Jenny


Al-Ishlah: Jurnal Pendidikan,Vol. 15, 1 (March 2023): 587-596 595 of 596 

 

Muliaty Ibrahim, Dewi Nidia Soepriadi, Sunarlia Limbong, Sujarwo, Luana Sasabone / Non EFL Students' Perception in English Language 

Learning Strategies (LLS) in the Digital Era 

Rohayati, D. (2018). Analisis Strategi Pembelajaran Bahasa dalam Pembelajaran Bahasa Inggris sebagai 

Bahasa Asing. Mimbar Agribisnis: Jurnal Pemikiran Masyarakat Ilmiah Berwawasan Agribisnis, 1(3), 

269-280. 

Sabuncuoğlu, O, Dr. 2013. Effects of Learning Strategies on Students Studying Languages. Retrieved 

from: http://fsmsem.fatihsultan.edu.tr/fsmsem /effects-of-learning-strategies-on- students-studying-

languages-makale- 29.html, date of access: 20th August 2022 

Samad, F., & Tidore, N. (2015). Strategi pembelajaran Bahasa Inggris yang menyenangkan untuk anak 

usia dini. JURNAL ILMIAH CAHAYA PAUD, 1(2). 

Sasabone, L., Limbong, S., Pongpalilu, F., Soepriadi, D. N., & Jubhari, Y. (2022). Utilizing WhatsApp As 

An Educational Technology Tool In Improving Students’ Speaking For ESP Instruction. EDULEC: 

EDUCATION, LANGUAGE AND CULTURE JOURNAL, 2(2), 170-179. 

Sujarwo, S., Sukmawati, S., Asdar, A., Siradjuddin, S., & Ariani, N. (2020). University Students' 

Perception on the Verbal Interaction through WhatsApp Chat Group. Al-Ta Lim Journal, 27(3), 250-

257. 

Sujarwo, S., & Akhiruddin, A. (2020). Pendampingan Pembelajaran Ekstrakurikuler Bahasa Inggris 

Siswa Dalam Menghadapi Revolusi Industri 4.0 Pada Sekolah Dasar Inpres Gowa. Jurnal Pengabdian 

Pada Masyarakat MEMBANGUN NEGERI, 4(2), 55-65. 

Sujarwo, Ananda Astrini Muhammad, Sitti Sahraeny, M. Amir P, Herawaty Abbas, & Hasnani. (2022). 

Representative of Hedonism Ideology In A Novel Of The Great Gatsby By F. Scott Fitzgerald. 

International Journal of Education and Humanities (IJOLEH), 1(1), 30–38. 

https://doi.org/10.56314/ijoleh.v1i1.37 

Sukmawati, S., Sujarwo, S., Soepriadi, D. N., & Amaliah, N. (2022). Online English Language Teaching 

in the Midst of Covid-19 Pandemic: Non EFL Students' Feedback and Response. Al-Ta lim Journal, 

29(1), 62-69. 

Syahputra, I. (2014). Strategi pembelajaran bahasa Inggris sebagai bahasa asing dalam meningkatkan 

kemampuan berbahasa siswa. Kutubkhanah, 17(1), 127-145. 

Wahyuningsih, R., Kusuma, H. A., & Listyanti, H. (2021). Analisis Persepsi Mahasiswa Non Bahasa 

Inggris Terhadap Kebutuhan Bahasa Inggris Di Dunia Kerja. Literasi: Jurnal Kajian Keislaman Multi-

Perspektif, 1(2), 319-346. 

Yuniarti, Y., Limbong, S., & Tohamba, C. P. P. (2022, June). Students’ Perceptions of the Fairness in EFL 

Classroom Assessment. In English Language and Literature International Conference (ELLiC) 

Proceedings (Vol. 5, pp. 477-501). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.56314/ijoleh.v1i1.37


Al-Ishlah: Jurnal Pendidikan,Vol. 15, 1 (March 2023): 587-596 596 of 596 

 

Muliaty Ibrahim, Dewi Nidia Soepriadi, Sunarlia Limbong, Sujarwo, Luana Sasabone / Non EFL Students' Perception in English Language 

Learning Strategies (LLS) in the Digital Era 

 

 

 

 

 

 

 

 

 

 

 

 


