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The Covid-19 epidemic has also had an impact on the work 

environment for teachers who used to teach in schools but 

now work from home (WFH) at home. To succeed in these 

shifting situations, teacher preparation must be improved. 

Personal preparedness (self-efficacy) is strongly linked to 

change readiness, which is useful for increasing student 

learning outcomes. This study intends to investigate the 

relationship between elementary school teachers' readiness 

for change and their self-efficacy during the Covid-19 

pandemic in Cibitung Regency, as well as the readiness for 

change in self-efficacy in Cibitung Regency during the 

Covid-19 pandemic. The study gathered data from 135 

people using probability sampling and cluster random 

sampling procedures, and then analyzed it using SmartPLS 

3.0 software and Structural Equation Modeling - Partial Least 

Squares (SEM PLS). The results revealed that changing 

intentions had a 60.5 percent effect on teacher performance, 

self-efficacy had a 22.4 percent influence on teacher 

performance, and changing intentions had a 60.6 percent 

effect on self-efficacy. Many schools have stopped receiving 

quota help from the Ministry of Education and Culture, 

which has hampered online learning and potentially harmed 

teacher effectiveness. It is expected that stakeholders, 

particularly school principals, the Education Office, and the 

Ministry of Education and Culture, will continue to offer 

data internet in order to improve education in Cibitung 

Regency's public elementary schools. single space. 
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1. INTRODUCTION 

The coronavirus (Covid-19) pandemic is a global tragedy that has wreaked havoc on all aspects of 

life. In dealing with and breaking the COVID-19 transmission chain, the government has decided to 

pursue social distancing policies that significantly impact the economy, society, education, and other 

areas. The Covid-19 pandemic has also affected teachers' work environments. For example, the term 

Work From Home (WFH) refers to work done from home, which was first used to describe activities 

taught in schools and is now being used to describe activities conducted at home. Electronic learning (e-

learning) or online learning (online) is a learning system in which WFH does not meet face-to-face but 

instead uses a platform to aid the teaching and learning process despite the distance (Anugrahana, 

2020; Rokhani, 2020). Performance can be determined by an individual's behavior while performing 

their duties, not least in the field of education, where instructors act as teachers. As a result, the 

effectiveness of instructors as educators determines the success of the learning process (Hakim, 2015; 

Mincu, 2015; Strong et al., 2011) 

WFH introduces a new working method, and teachers must be prepared to implement it. For 

success in change, teachers' change readiness must be increased. Differences can lead to the 

establishment of rejection and acceptance attitudes. One of the elements that affect teachers'/educators' 

performance is their conduct and attitudes in schools. A teacher's self-efficacy (efficacy) towards his 

primary task is one of the aspects that affect their performance. Teachers' behavior in carrying out their 

essential tasks, such as planning, implementing, and assessing learning activities, can be used to 

measure teacher performance. Enhanced student learning outcomes are supported by high teacher 

efficacy (Gacs et al., 2020; Hartiwi et al., 2020; Iglesias-Pradas et al., 2021; Rapanta et al., 2020). 

Teachers with solid self-efficacy have high confidence in their ability to do the work, which affects 

their mental attitude and overall behavior at work. As a result of their increased self-efficacy, teachers' 

confidence in their abilities to direct and implement will grow. Teachers will feel compelled to offer 

information since they are engaged in intellectual activities and solving issues. For example, the Covid-

19 pandemic has driven several groups to employ technology as a means of communication. Learning 

with electronics frequently has challenges, especially when the network is poor there is no internet. 

Teachers frequently have problems employing technologies that promote learning even when capable 

teachers. This condition is inextricably linked to instructors' limited ability to utilize information 

technology fully. 

Due to the inefficiency of online learning, students, teachers, and parents encounter numerous 

difficulties and challenges in the distance learning process. In the green and yellow zones, the 

administration has restored schools. Minister of Education Nadiem Makarim decided based on public 

feedback on distance education challenges and issues. Schools must also follow strict health protocols to 

safeguard pupils from exposure to Covid-19 (Fauzan et al., 2022). The intention to reintroduce face-to-

face schooling has caused debate among parents and educators, who are concerned that reopening 

schools may transform them into new Covid-19 transmission clusters as the number of Covid-19 

(Firdaus & Susilowati, 2020). 

One study claim that the first concern with such an online learning system is the internet network's 

fragility. Second, teachers are technologically illiterate (technological stuttering), and their ability to use 

technology will significantly impact the quality of their instruction. Third, there is a lack of access to 

technology such as the internet and amenities such as laptops, computers, and cellphones. Fourth, not 

all teachers and students, especially those who prepare digital learning materials, can operate online 

learning systems rapidly (Cindy et al., 2022) 

According to one findings, teacher performance during the COVID-19 epidemic was classified as 

less effective. The quality of teacher work is described as less efficient because of the numerous hurdles 

in carrying out learning during the COVID-19 epidemic. As a result, the teacher's punctuality has gotten 

worse. During the pandemic, teacher initiatives have been largely ineffectual. Due to restricted 

infrastructure, internet quotas, and unstable networks that do not enable online learning activities, 

including technology, instructors' capability is less efficient during the COVID-19 epidemic. 



Al-Ishlah: Jurnal Pendidikan,Vol. 14, 2 (June 2022): 1271-1282 1273 of 1282 

 

Mega Alawiyah Maksum, Joko Purwono, Furqon Syarief Hidayatulloh / The Influences of Change Readiness and Self-Efficacy on Teacher 

Performance during the COVID-19 Pandemic 

Communication during the COVID-19 epidemic is classed as inefficient because numerous hurdles 

obstruct the learning process, resulting in ineffective communication  (Nasution & Ramadan, 2021) 

However, several studies have demonstrated that using technology to keep distant employees in 

the network with their bosses and other coworkers is critical (Lippe & Lippényi, 2020; Molino et al., 

2020). Another study shows that institutions with more mature technology can retain good employee 

performance in times of crisis, such as the present pandemic crisis. This study aims to find empirical 

evidence about the association between high and low teacher performance during the pandemic and 

willingness to change, using self-efficacy as an intervention variable, based on the description above of 

change during the present epidemic. All primary schools in Cibitung District that match the research 

subject's criteria are considered (Shoaib et al., 2022) 

Readiness for change, according to Hanpachern (Meria & Tamzil, 2021) is the degree to which 

teachers are cognitively, psychologically, or physically prepared to participate in organizational 

development activities, and it has a beneficial impact on performance even in the Industry 4.0 

evaluation (Yuwono et al., 2020). Teachers play a critical role in modifying school structures in 

education. The teacher determines the success or failure of transformation. Teacher competencies are 

also crucial in responding to changes that arise due to the change. Teacher acceptance of change will 

influence individual and organizational acceptance of teacher performance. Similarly, resistance to 

change impacts individual faculty and organizational performance. There is a considerable need to 

prepare for adjustments in reaction to employment changes, especially during a pandemic (Kamar et 

al., 2020; Zhang et al., 2020). 

The association between teacher performance and readiness for change will be linked to higher 

teacher performance with greater readiness for change. Individuals and organizations will benefit 

immensely from teachers who are willing to change. Based on this research, it is evident that there is a 

consistent pattern of association between employee performance and desire to change, indicating that 

the willingness to change requires special attention for teacher performance to improve. Anticipation 

and preparedness, compliance, leadership support, effectiveness, and personal valence will all be used 

to assess change readiness. The first hypothesis based on the preceding explanation is: 

Readiness for change is defined by organizational members' beliefs, attitudes, and intentions about 

the extent to which the organization requires change and the organization's ability to implement the 

change successfully, according to Armenakis (Holt et al., 2007). Readiness to change is the degree to 

which teachers are cognitively, psychologically, or physically prepared to participate in organizational 

development activities. Individuals must be ready to face change based on this perspective. Teacher 

self-efficacy influences teacher preparation to deal with changes in the classroom. Therefore, individual 

readiness to change is critical. Change is easier to accept when an individual has a high level of self-

preparation and vice versa. During the pandemic, changes in attitudes and views about administrative 

assistance have linked teacher resilience and burnout (Kustini, 2018; Sokal et al., 2020)The three 

dimensions of teacher self-efficacy will be examined: task complexity, behavioral range, stability, and 

confidence. The second hypothesis based on the preceding explanation is: 

Self-efficacy has three effects on teacher confidence in the classroom. The first is the 

magnitude/level, which refers to a person's confidence in the acts made. This level demonstrates a 

classroom teacher's confidence in acting to help pupils become brilliant students and achieve 

academic and non-academic success, including dealing with tardy students. The second variable is 

intensity, which pertains to the number of students in each class—the consistency of a person's self-

perceptions or beliefs (Putri & Fakhruddiana, 2019). For example, when a teacher wants to make his 

students into good students, he must meet his goals. Stable teachers are more likely to be prepared to 

deal with any problem that arises, especially those involving their children. The third consideration is 

the scope or range of behavior's generality. This consideration has to do with the teacher's 

background. For example, a teacher who enjoys experimenting with new ideas will have more 

experience, mainly dealing with various issues. It is clear from this explanation that a teacher's self-

confidence influences their performance. 
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The framework for this study is as follows, based on the previous explanation of the hypothetical 

relationship pattern:  

 

 
 

Figure 1. Conceptual Framework 

2. METHODS  

The study took place at a Cibitung DISTRICT public elementary school. The research was carried 

out from June 2021 until December 2021. The data used in this study is a combination of primary and 

secondary data. The original data were gathered directly from sources, mainly elementary school 

teachers, by conducting interviews with elementary school teachers. Researchers obtained the data by 

distributing questionnaires to elementary schools in the Cibitung district. Respondents were school 

teachers. The questionnaire was given via WhatsApp using a Google Form link with closed questions 

answered using a Likert scale. The Likert scale is used to quantify each questionnaire answer related to 

a person's statement with interval data. A scale of 1-5 was utilized in this study, with statements ranging 

from strongly disagree to agree strongly. This study focuses on teachers who work in primary schools in 

the Cibitung district. Probability sampling with random cluster sampling was utilized as the sampling 

approach. Calculate the number of samples from the sloven formula, which is: 

 

𝑛 =
𝑁

1 + 𝑁𝑒2
 

n = sum of example 

N = sum of population 

e = critical valued 

According to the attached statistics, there are 37 public elementary schools and 11 private 

elementary schools in Cibitung District. All schools in the Cibitung district continue to use a hybrid 

system, in which students meet in person at school for part of the day and complete the remainder of 

their coursework at home. In addition, elementary school teachers make up the majority of the 

workforce. As a result, some educators work on-site at the school, while others do so remotely. Results 

from calculating samples from 616 teachers registered with the Ministry of Education and Culture using 

the Slovin formula resulted in 87 teachers being studied. This research use SEM (Structural Equation 

Modeling) method using SmartPLS 3.0 software with two test models, namely the backfill model and 

the structural model. 

 

Hypotheses 

 

Based on background of the research, it can be concluded that these hypothesis, which is: 

H1: Readiness for change  has a significant effect on the performance of elementary school teachers in 

Cibitung District. 

H2: Change readiness has a significant effect on the self-efficacy of elementary school teachers in 

Cibitung District. 

Self-Efficacy (Y1) 

Change Readiness (X) 

Teacher Performance (Y2) 
H1 

H2 

H3 
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H3: Self-efficacy has a significant effect on the performance of elementary school teachers in Cibitung 

District 

3. FINDINGS AND DISCUSSION 

3.1. Analysis of the Measurement Model (Outer Model) 

Convergent Validity Test —The study of the measurement model begins with the measurement 

of the latent variable on the validity and reliability test findings for each indicator using convergent 

validity, discriminant validity, and composite reliability tests. The value of the loading factor and the 

value of the AVE can be used to determine convergent validity (average variance extracted). 

According to Hair et al. (2019), a loading factor value of greater than 0.7 indicates that the 

construction can explain more than 50% of the indicator variance, indicating that the indicator's 

dependability can be accepted (reliable). The loading factor value for each indication is as follows: 

 
Table 1. Loading Factor Value 

No Variable Indicator Loading Factor 

 

 

1 

 

 

Change Readiness 

KP1 0.842 

KP2 0.799 

KP3 0.807 

KP4 0.764 

KP5 0.798 

 

2 

 

Self-Efficacy 

SE1 0.896 

SE2 0.838 

SE3 0.885 

 

 

3 

 

 

Teacher Performance 

KG1 0.754 

KG2 0.721 

KG3 0.759 

KG4 0.716 

KG5 0.787 

 

The all loading factor from the results of the convergent validity test of the initial PLS-SEM 

model chart is above 0.7, indicating that it has met and fulfilled the convergent validity test 

requirements. 

 
Figure 1. SEM 

Furthermore, the AVE value on reliability and construct validity must be addressed during the 

convergent validity stage. The variable's AVE value in the reliability and construct validity results 
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must be greater than 0.5 (>0.5). Based on the reliability and construct validity results, the AVE value is 

as follows: 

Table 2. AVE Value on Reliability and Construct Validity 

No Variabel AVE 

1 Change Readiness 0.644 

2 Teacher Performance 0.559 

3 Self Efficacy 0.763 

 

All variables have an AVE value above 0.5 based on the reliability and construct validity AVE value 

data, hence the validity has been met at the convergent stage. 

Validity Discriminant Test — The one which comes next is what's known as discriminant 

validity, which is determined by looking at the correlation between two variables or by looking at 

how one variable correlates with other variables. It is necessary that the correlation between a 

variable and its own be stronger than the correlation between a variable and any other variables in 

order for the Fornell Lacker to be valid: 

 

Table 3.  Result of Fornell Lacker SEM PLS 

No Variabel Change 

Readiness 

Teacher 

Performance 

Self Efficacy 

1 Change Readiness 0.803   

2 Teacher Performance 0.741 0.748  

3 Self Efficacy 0.606 0.591 0.874 

 

The comparison value of the variable with the variable itself (in green) is more significant than 

one variable with other variables, as seen in the findings above. This value means that the Fornell 

Lacker results in the study met the standards. However, there is discriminant validity if the Fornell 

lacker criteria value on each variable is more significant than other variables and if the AVE value is 

greater than 0.5 and the Fornell lacker criterion value is more significant than other variables 

(Pratama, 2018). 

Construct Reliability Test — The third step is to construct reliability, which can be assessed in 

two ways: by looking at the value of Cronbach Alpha or by looking at the value of Composite 

Reliability (CR). When the Cronbach Alpha value is greater than 0.6, the indicator is considered 

credible; nevertheless, it is preferable if the Cronbach Alpha value is greater than 0.7. The following is 

the result of calculating the Cronbach Alpha value: 

 

Table 4.  Result of Cronbach Alpha SEM PLS 

No Variabel Cronbach alpha 

1 Change Readiness 0.862 

2 Teacher Performance 0.803 

3 Self Efficacy 0.845 

 

The table above shows that the Cronbach alpha value for all variables in this study is already 

greater than 0.7. Because the data was split as much as the number of items, Alpha Cronbach was 

used in this investigation. The lower the measurement error, the higher the dependability coefficient 

attained, and the more dependable the measuring instrument to be utilized. 
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Structural Equation Modeling — The structural model explains the connections between latent 

variables through mathematical equations. To assess the structural model's predictive power, R-

squared values (R2) for each endogenous latent variable must be examined, among other things. 

Exogenous latent variables can impact endogenous latent variables by changing the value of R2. The 

following are the results of the calculation of R2 obtained: 

 

Table 5.  R-Square Value in Inner Model 

No Variabel Laten Endogen R-Square 

1 Teacher Performance 0.574 

2 Self-Efficacy 0.363 

 

Based on the information in the table above, the R2 value of the teacher's performance is 0.574, 

which indicates that it is moderate. The value of R2 on teacher performance explains 57.4 per cent of 

the variance in variables, with the remaining 42.6 per cent explained by other factors not included in 

this model. The R2 Self-Efficacy value is 0.363, which is considered moderate. This number explains 

36.3 per cent of the variability of factors that may be explained, with the remaining 63.7 per cent 

explained by other variables not included in this model. 

The structural model's next step is to look at the Q2 predictive relevance, which validates the model. 

Q2 > 0 implies that the model is predictive is a good sign. The formula for computing Q2 is as follows: 

𝑄2 = 1 − (1 − 𝑅1
2)(1 − 𝑅2

2) … . (1 − 𝑅𝑛
2) 

The model has predictive relevance, which means that the exogenous variable has predictive 

significance to the impacted endogenous variable, according to the Q2 value derived using the above 

method of 0.74. The model can explain 74% of the information in the data, whereas other variables not 

included in the model can explain the remaining 26%. The model's fit is the next stage to consider. 

The fit model in this study had a value of 80.4 per cent, indicating that the model was 80.4 per cent fit. 

 

3.2. Hypothesis Testing 

Hypothesis testing is the final stage of the SEM analysis, and it is done by looking at the 

significance test value, which is equal to 5% or 0.05. When the path analysis value or path coefficient 

is > 0.1, the P-values are 0.05, and the T-statistical value is larger than the T-table value at a level of 

=5%, which is 1.96, the hypothesis is accepted. The following is a description of the hypothesis testing 

that was obtained in this study: 

 

Path Analysis 

The path coefficients obtained in this study are as follows: 

 

Table 6. Value of Path Analysis 

No Path Koefisien Jalur 

1 Change Readiness -> Teacher Performance 0.605 

2 Change Readiness -> Self-Efficacy 0.606 

3 Self-Efficacy-> Teacher Performance 0.224 

 

In this study, all path coefficient results have a value greater than 0.1. The initial requirement of 

hypothesis testing on all paths has been met. The parameter coefficient is visible to the path 

coefficient (original sample). For a positive or unidirectional link between exogenous and endogenous 

variables to exist, the initial sample value must be positive, whereas a negative value indicates the 

opposite. In this study, all of the original sample values were positive. 
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P-Values Statistical Test 

The P-Value values obtained in this study are as follows: 

 

Table 7. P-Values Statistical Test 

No Path P-Values 

1 Change Readiness -> Teacher Performance 0.000 

2 Change Readiness -> Self-Efficacy 0.000 

3 Self-Efficacy-> Teacher Performance 0.001 

Source: Data Processed 2021 

 

The p-value statistical test results in this study were all less than 0.05, indicating that the second 

criteria for testing the hypothesis in all paths had been met. 

 

T-test 

The final requirement for evaluating the hypothesis is that the T-statistical value must be bigger 

than the T-table with a level of =5%, which is 1.96. (The T-statistic is greater than 1.96) 

 

Table 8. T-statictical Value 

No Path T-statistics 

1 Change Readiness -> Teacher Performance 16.715 

2 Change Readiness -> Self-Efficacy 9.572 

3 Self-Efficacy-> Teacher Performance 3.199 

Source: Data Processed 2021 

 

When the T-statistics produced by all pathways are greater than 1.96, the hypothesis' third 

condition is met. According to the three requirements of hypothesis testing, all pathways have 

significant hypotheses. The hypothesis derived from the SEM calculation is that readiness for change 

has a significant effect on teacher performance, self-efficacy has a significant effect on teacher 

performance, readiness for change has a significant effect on self-efficacy, and readiness for change 

has a significant effect on self-efficacy. Meanwhile, the original sample can be used to determine the 

direction of the exogenous variable's influence on the endogenous variable. 

 

Readiness for Changes Effect on Teachers Performance 

The T-statistic value for the relationship between readiness for change and performance is 

16,715, where the value is more significant than 1.96, with a P-value of 0.000, indicating that the 

readiness for change has a significant effect with the original sample value of 0.605, according to the 

explanation of the hypothesis test results above. According to this, the variable readiness for change 

might boost teacher performance by 60.5 percent. This remark is consistent with research, which 

found that teacher readiness to change significantly impacted teacher performance (Novitasari et al., 

2020). 

During the pandemic, teachers' performance can be enhanced by introducing adjustments, the 

most visible of which is a shift in the method they educate, which used to be done face-to-face but 

now requires technology. Similarly, as developments occur, school principals teach socialization 

about the use of technology. Teachers better understand what is needed for learning, and the 

Principal gives encouragement and ensures that the changes are beneficial to individual teachers. 
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Readiness for Changes Effect on Self-Efficacy 

The T-statistic value for the link between change readiness and individual beliefs was 9.572, 

which was more than 1.96, based on the findings of the hypothesis test above. The P-Values in this 

variable connection is 0.000, indicating that teachers' self-efficacy can improve if they are willing to 

change, based on the original sample value of 0.606. This value suggests that change readiness and 

self-efficacy are positive/unidirectional. The change readiness variable can boost individual 

preparedness by 60.6 percent who claims that readiness to change has a significant impact on self-

confidence (Emsza et al., 2016). Teachers' beliefs were influenced by changes that occurred during the 

pandemic, as evidenced by Scherer et al., (2021) finding that teachers must believe in their capacity to 

teach online. As a result, teachers must be confident in their ability to continue working and teaching 

effectively during a pandemic. Teachers must also be able to adopt successful pandemic tactics. 

Stakeholders must support and socialize technology to support teaching and add teachers' 

experience, making it easier for them to gain confidence in themselves. 

 

Self-Efficacy Effect on Teachers Performance 

With a T-statistical test result of 3,199, more significant than 1.9, and a P-value of 0.001, the 

individual readiness variable is significant to teacher performance with the original sample value of 

0.224. The individual variable's association with the teacher's performance variable is positive in this 

direction, indicating that the self-efficacy variable can raise the teacher's performance variable by 22.4 

percent. This finding is in line with who argue that as the industrial era 4.0 unfolds, changes in work 

will occur, and employees will need to prepare themselves to deal with these changes, mainly 

because they are presently dealing with a pandemic caused by the covid-19 virus (Novitasari & 

Asbari, 2020). In addition, employees and teachers must persuade themselves that working from 

home or WFH is a viable option. It is critical to build self-confidence to multitask and boost 

performance during a pandemic. Teachers must not only supply information and instruction, but 

they must also be skilled in the use of educational technology. Meanwhile, Teacher effectiveness is 

determined by how teachers behave, their perspectives, and beliefs. As a result, during a pandemic, 

teachers must prepare themselves both physically and psychologically to avoid a loss of resistance 

and the onset of tiredness that takes them (Sokal et al., 2020).  

4. CONCLUSION  

Teachers must modify the way they work and educate due to the work-from-home policy; 

formerly, teachers directed learning, but now it must be done remotely. During the pandemic, 

teachers must maintain their performance. Their readiness influences the performance of SDN 

teachers in the Cibitung District. In addition, change readiness, and individual readiness element 

(self-efficacy) significantly impacts elementary teacher performance in Cibitung District. Also, 

Change readiness significantly impacts the self-efficacy of teachers in Cibitung District. This study 

demonstrates that raising the change readiness and self-efficacy variables makes it possible to 

maintain or increase teacher performance during a pandemic. It is hoped that stakeholders will 

continue to give Kemendikbud quota help to all public elementary schools in Cibitung District while 

implementing remote learning. Leaders' support is also critical, motivating teachers and providing 

them with training. This training can be tailored to the usage of learning techniques such as Zoom, 

Google Classroom, and Google Forms so that teachers can use these tools in the future rather than 

relying solely on the What's App app. Furthermore, this study has limitations, such as that no 

questions with a weighting scale relating to teachers' efforts and challenges during the epidemic are 

currently accessible. As a result, future researchers should include questions using a scale relevant to 

teachers' efforts and challenges to obtain more general results when employing quantitative 

questions. 
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