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	One of the efforts to maximize the achievement of learning objectives and learning outcomes can be done through evaluation activities. Knowing student achievement as a basis for the development of the potential of students. This research is related to the implementation of the evaluation of PAI learning outcomes in SDN 012 Kuaro which includes the planning process, objectives, types and implementation techniques, as well as constraints and solutions carried out by educators in their implementation. This study used a qualitative method in which information was collected using interview techniques as the main or primary data and literature study as supporting or secondary data. In field research, events that are heard and felt, expressed through narratives or descriptions are analyzed in detail so that they are natural and describe phenomena according to what happened in the field. Planning for evaluation of PAI learning outcomes at SDN 012 Kuaro, namely making clear and directed goals for evaluating PAI learning outcomes, identifying components, selecting techniques, collecting data, verifying data, and developing assessment measuring instruments. Types of evaluation, namely formative and summative evaluation. Evaluation techniques, namely tests and non-tests. Evaluation constraints, few hours of study and inadequate infrastructure. Based on the research above, the implementation of the evaluation of PAI learning outcomes at SDN 012 Kuaro is based on prior evaluation planning in order to achieve efficiency and effectiveness towards the purpose of conducting the evaluation. In its implementation, the evaluation of PAI learning outcomes at SDN 012 Kuaro includes cognitive assessment carried out using test techniques and affective and psychomotor assessment carried out using non-test techniques.

ABSTRAK
Salah satu upaya untuk memaksimalkan ketercapaian tujuan pembelajaran dan hasil belajar dapat dilakukan melalui kegiatan evaluasi. Mengetahui ketercapaian siswa sebagai dasar terhadap perkembangan potensi yang dimiliki peserta didik. Penelitian ini berkaitan dengan implementasi evaluasi hasil belajar PAI di SDN 012 Kuaro yang meliputi proses perencanaan, tujuan, jenis dan teknik pelaksanaan, serta kendala dan solusi yang dilakukan pendidik dalam pelaksanaanya. Penelitian ini menggunakan metode kualitatif yang dalam pengumpulan informasinya dilakukan dengan teknik wawanacara sebagai data utama atau primer dan studi pustaka sebagai data pendukung atau sekunder. Dalam penelitian lapangan, kejadian yang didengar dan dirasakan, diungkapkan melalui narasi atau deskripsi dianalisis secara detail sehingga memiliki sifat yang alamiah dan menggambarkan fenomena sesuai yang terjadi di lapangan. Perencanaan evaluasi hasil belajar PAI di SDN 012 Kuaro, yaitu membuat tujuan evaluasi hasil belajar PAI yang jelas dan terarah, mengidentifikasi komponen-komponen, memilih teknik, menghimpun data, verifikasi data, dan menyusun alat ukur penilaian. Jenis evaluasi, yaitu evaluasi formatif dan sumatif. Teknik evaluasi, yaitu tes dan non tes. Kendala evaluasi, jam pelajaran yang sedikit dan sarana prasarana yang kurang memadai. Berdasarkan penelitian di atas, pelaksanaan evaluasi hasil belajar PAI di SDN 012 Kuaro didasarkan pada perencanaan evaluasi terlebih dahulu guna mencapai efisiensi dan efektivitas terhadap tujuan diadakannya evaluasi. Dalam pelaksanaannya, evaluasi hasil belajar PAI di SDN 012 Kuaro meliputi penilaian kognitif yang dilaksanakan dengan teknik tes dan penilaian afektif dan psikomotorik yang dilaksanakan dengan teknik non tes.
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1.INTRODUCTION
Islamic religious education in educational institutions plays an important role in strengthening the faith of students and forming a solid foundation in understanding and carrying out Islamic religious teachings. In its implementation, Islamic Religious Education learning is not only limited to delivering material, but with appreciation which is then shown through behavior as Islamic peopleand good citizens also need to be instilled (PAI, 2018). Because religious education has great significance, UUSPN (Law of the Republic of Indonesia No. 20 of 2003) recognises Islamic Religious Education as an integral part of the national education system, so that Islamic Religious Education is one of the compulsory subjects in public and private schools. To strengthen its validity, the government also issued Government Regulation No. 19 of 2005, especially Article 6 paragraph (1), which expressly ensures that Islamic Religious Education must be taught as a compulsory subject in every school (Warsah & Habibullah, 2022).
The implementation of teaching and learning activities is the responsibility of educators to develop students optimally (Sawaluddin, 2018). As part of improving the quality of education, one of the efforts to maximise the achievement of learning objectives and learning outcomes can be done through a good and correct evaluation system (Putra, 2022). While the terms "testing," "measurement," "assessment," and "evaluation" are often used interchangeably, there are actually differences in meaning between the four. There is an evaluation and assessment is more comprehensive and includes measurements, and tests are the measuring tools. Measurement is more limited to quantitative (number) student learning achievement, while assessment and evaluation are more qualitative (Ismanto, 2014). As an educator, there are several competencies that must be met, one of which is the mastery of pedagogic competencies. In this competency, learning evaluation is also included (Hidayat & Asyafah, 2019).
In the implementation of the learning process, it is important to know the achievement of students in learning as a basis for educators to see how influential the learning process is on the development of students' potential. Through evaluation, the quality of education can be known and educators can find weak points then easily find solutions to be better in the future (Saragih & dkk, 2022). Evaluation can also encourage students to be more active in continuous learning which has an impact on improving the quality of student learning (Mahirah, 2017). In the realm of PAI, evaluation is defined as a technique or way to assess the behaviour of students based on comprehensive standards of religious psychology, psychology in general, and their daily spiritual lives. Islamic religious education is expected to strengthen faith in religion. In addition, knowledge, values and skills are also instilled in carrying it out, carrying out God's commands, and benefiting the surrounding community (Warsah & Habibullah, 2022). In the implementation of the evaluation, educators need to carry out several stages or procedures so that the evaluation can be meaningful and run according to the goals that have been set (Putranto, 2020).
Based on the explanation above, the author is interested in knowing more about the implementation of PAI learning evaluation by conducting research at SD Negeri 012 Kuaro which includes the planning process, objectives, implementation techniques, as well as obstacles and solutions carried out by educators in the implementation of learning outcomes evaluation.

2.METHODS 
This research uses qualitative methods in collecting information carried out with interview techniques as primary or primary data and literature studies as supporting or secondary data. Thus, it is expected that the data obtained will be more detailed and in-depth (Adiyono A. I., 2022). Qualitative research focuses on understanding and interpretation through processes that are not rigorously tested or measured with precision through descriptive data collection. In this type of research, events heard, felt, and expressed through narratives or descriptions are analysed in detail. This qualitative research has a natural nature, describes phenomena as they exist in the field, and emphasises the disclosure of the qualities and meanings involved (Strauss & Corbin, 2003).
The interview technique is carried out with systematic questions that have been designed in advance. Through interviews, researchers get data in the form of speech about objects or events that happened in the past, present, and future (Pujaastawa, 2016). Then the data obtained through interviews is developed with literature study techniques, which involve theoretical analysis and the use of various references that are inseparable from scientific literature (Putri, 2019), for example, reading materials such as books, journals, and scientific articles relevant to the topic that has been chosen (Marini & Maksum, 2021).
This research was conducted on March 15 to March 29, 2023. Data collection is the first step that must be taken in a study, as for the data collection techniques that the authors use in this study are: Questions and answers conducted by researchers with the PAI Teacher at SDN 012 Kuaro. It is hoped that a lot of information can be obtained directly from the source of information through this interview activity. This observation method is used to obtain the information that researchers need about the role of PAI teachers in evaluating PAI learning outcomes in the application of concepts, steps and solutions in SDN 012 Kuaro, activities in schools. While the observation sheet is used to record events during the action.
3.FINDINGS AND DISCUSSION
		Based on the data obtained in the field through observations, interviews and documentation, it can be analyzed about the findings of the application of PAI learning outcomes evaluation through techniques, steps and solutions at Kuaro 012 State Elementary School which includes cognitive assessment, affective assessment and psychomotor assessment.
1. Planning for the Evaluation of Islamic Religious Education Learning Outcomes at SDN 012 Kuaro
	Planning is an important prerequisite that needs to be done before carrying out learning evaluations (Bararah, 2017). With planning, evaluation of PAI learning can be carried out effectively and efficiently (Hidayat & Asyafah, 2019). PAI teachers should be evaluators who are capable and skilled in planning and implementing assessments (Halimah & Adiyono, 2022). The planning for evaluating PAI learning outcomes at SDN 012 Kuaro is excellent.
a. Making clear and directed learning outcome evaluation (PAI) objectives (Sawaluddin & Muhammad, 2020), the aim is to assess the extent to which students succeed in understanding and internalising Islamic Religious Education learning (Saputra, 2022). 
b. Identify the components to be assessed in the evaluation (Sawaluddin & Muhammad, 2020). Evaluation of PAI learning outcomes must cover all aspects of learning, including cognitive (knowledge), affective (attitude), and psychomotor (skills) aspects of students equally (Nurhayati, 2023).
c. Choose and regulate the method or technique to be used in carrying out the evaluation (Sawaluddin & Muhammad, 2020). For example, with oral or written test techniques, or with non-test techniques to assess performance, portfolios, projects, and attitude scales (Nurhayati, 2023).
d. Collecting data, namely determining which chapters are included for making questions (Nurhayati, 2023).
e. Data verification, which determines the level of difficulty of the material to be used as a problem, ranging from easy, medium, to severe (Nurhayati, 2023).
f. Prepare assessment measuring instruments, namely test question items (Sawaluddin & Muhammad, 2020) and non-test assessment instrument sheets. Assessment measurement tools must include core competencies and basic competencies (Nurhayati, 2023).
g. After the evaluation is complete, the teacher interprets and draws conclusions from the results. Whether students achieve learning objectives or not, namely by looking at the results of the grades obtained. If it exceeds the KKM, which is 75, it is said to be complete, if it is below it, remedial action will be held (Nurhayati, 2023).
2. Types and Techniques of Evaluation Implementation at SDN 012 Kuaro
	There are two types of evaluations based on the time of implementation: formative evaluation and summative evaluation (Nurhayati, 2023).
a. Formative evaluation is carried out per chapter or per scope of material. For example, in one chapter, learning is carried out for 4 meetings, and then in the next meeting, the teacher evaluates the material from the 4 meetings (Nurhayati, 2023). In school settings, the term "daily test" is often used to refer to formative tests. Daily tests are usually carried out regularly in the learning period to monitor the development of student understanding and achievement on an ongoing basis. Formative evaluation also serves to determine the success or failure of the use of learning methods by teachers (Madeanto, 2017).
b. Summative evaluation is carried out in the middle and end of the semester, namely after several formative tests (Madeanto, 2017). The terms used in summative evaluation are STS (midsemester ummative) and SAS (end-of-semester summative) (Nurhayati, 2023). Summative evaluation has the aim of evaluating the overall success rate of the teaching program, which includes learning objectives, learning materials, and learning methods in one semester. This evaluation provides an overview of the extent to which students achieve the learning objectives that have been set and helps in the final assessment of the effectiveness of the teaching programme (Fitrianti, 2018).
	At SDN 012 Kuaro, the evaluation of PAI learning outcomes is carried out using two techniques, namely test techniques and non-test techniques (Nurhayati, 2023).
a. In test techniques, instruments are used in the form of questions to measure the knowledge, intelligence, interests, and talents of students. There are two types of tests in evaluation: objective tests and subjective tests. Examples of objective tests include multiple choice, completing sentences, choosing true or false, and matchmaking. While examples of subjective tests include long description tests (essays), short questions, and oral questions (Fitrianti, 2018).
b. Non-test techniques, namely assessing student learning outcomes directly by educators by conducting systematic observations (observations), conducting interviews (interviews), and distributing questionnaires (questionnaires) (Rizqiyah, 2018). Non-test techniques are used to measure the affective and psychomotor domains of learners (Shobariyah, 2018). In its implementation, teachers observe students' attitudes and behaviours directly in class, whether their behaviour is good, ordinary, or bad. Teachers also provide questionnaires to students in two forms, namely to assess themselves and assess between friends, usually carried out every 6 months (Nurhayati, 2023).
3.  Objectives and Functions of Islamic Religious Education Learning Outcomes Evaluation
a. Purpose
	Islamic Religious Education (PAI) is a continuous process of instilling something (education) between teachers and students with the ultimate goal of akhlakul karimah. Instilling Islamic values, harmony, and balance of soul, taste, and reason are its main characteristics. The assessment of PAI learning outcomes aims to see more clearly the characteristics of learning outcomes that have been achieved, provide information about the achievement of learning objectives, provide feedback for learning improvement, identify learning difficulties, and provide consideration in choosing future learning experiences (Subando, 2022).
b. Functions
	There are at least two potential results of evaluation activities, namely: first, evaluation results that trigger excitement and provide relief because the goals set are successfully achieved in accordance with the previously planned plan. Second, there is the possibility of evaluation results that are not proud or even alarming, where deficiencies or obstacles are found based on the evaluation results. This requires teachers to remain vigilant and take the necessary action to address the identified problems. He needs to think about and review the plans that have been made, or change and improve the way the plans are implemented. Based on the assessment data, other methods are sought that are considered more appropriate and more in accordance with the situation and needs. (Subando, 2022). The evaluation function is specifically:
1) Psychological aspect
a) For learners
	Provide more knowledge about the ability or capacity of each group or other students. By conducting an evaluation, students will find out which category their abilities belong to, whether they are high, average, or low. That way, students will know their position among other friends, including the upper (smart), middle (medium), or lower (stupid) student groups (Rahmat, 2019). 
b) For educators
	Educators will know students are weak in any area and also know why. That way, psychologically, educators will be easy to overcome the problem (Iqra, 2018). Evaluation can also improve the learning process in the hope of improving the quality of output from certain schools (Magdalena & dkk, 2020). Educators can also find out about students' abilities in learning from cognitive, affective, and psychomotor aspects. Cognitive, namely knowledge, whether students have been able and mastered what the teacher has given, as well as psychomotor and affective, whether students have really applied in everyday life what they have learnes in school (Nurhayati, 2023). Especially in PAI subjects in the affective aspect, it is students' behaviour in responding and accepting everything that is communicated to them that is expected to change attitudes in daily life for the better (Inanna, Rahmatullah, & Hasan, 2021). Psychomotor is a skill possessed by students, so this depends on the material that the teacher teaches, for example performance in PAI subjects such as memorization, prayer practice, etc. (Nurhayati, 2023).
2) Didactic aspect
a) For Students
	Learning evaluation for students can provide motivation for them (Achadah, 2019) either in the form of encouragement for improvement or improvement of learning outcomes (Hidayat & Asyafah, 2019). Both for students whose learning outcomes have not reached the target learning goals or for students who have achieved them. For students who have not reached it, is expected to be motivated to study harder to cover their shortcomings, for students who have achieved it, is expected to be motivated to continue to maintain or even study harder so that in the future their learning results will increase (Achadah, 2019).
b) For Educators
	To provide benchmarks for students for the learning outcomes they have achieved (Nugraha, 2016), it can help teachers to find out the abilities and abilities of each student, then teachers can place students in appropriate groups, and it can help teachers to improve the learning process (Nindy, 2021), provide consideration and determine the status of students (Basyah, 2019), provide solutions for students who need them (Wulan & Rusdiana, 2015), and provide assistance to teachers to show how far teaching programmes have been achieved (Subando, 2022). 
3) Administrative aspect
	Provide information about the development of students after participating in KBM. With this information, it can provide an overview of their learning outcomes regarding the results of the efforts that students have carried out through the learning process (Ariyana, 2022), provide reports related to the development of learning outcomes to parents, teachers, and students themselves, become important data for students when this will be needed, be used to determine student status in the classroom, and provide information about all efforts made by an institution to individual students (Phafiandita, Nadia, & et al, 2022).
4. Obstacles and Solutions in the Implementation of SDN 012 Learning Outcomes Evaluation
a. Limited Hours of Islamic Education in Schools
	The allocation of Islamic Religious Education learning time in the independent curriculum is only 3 hours of lessons. Where per lesson hour is 35 minutes (Dewi & Hartoyo, 2022). With this limited time, children find it difficult to master learning optimally if it is not balanced with parental guidance at home. In the realm of affective education, one aspect of which is attitude assessment (Kusumawati, 2015), the formation of a good attitude cannot only rely entirely on the school. The family as an informal educational institution also plays an important role in shaping an Islamic environment (Nurhayati, 2023). Because it is in the family environment that children are first instilled with civilization and the basics of religious understanding. A good education in the family will affect most children's behaviour. If parents and all family members can work well together, then good habits will also be embedded in children (Adi, 2022).
	So affective education in schools is a supporting education of what parents have instilled at home. That way, the formation of good character in children can run optimally. For example, in the case of children's ability to read the Qur'an, there are some students who have not been able to, so it will be very difficult if this problem is charged to the maximum teacher at school. If it is not accompanied by learning at home, it will have an impact on the value of children's learning evaluations, which are lacking. However, as educators, they must also have empathy, for example, by setting aside a little time outside of class hours to improve the abilities of students who are left behind (Nurhayati, 2023).
b. Inadequate facilities and infrastructure
	Schools that have adequate educational facilities will have a strong effect on the quality of existing education and facilitate the achievement of learning objectives. This will certainly also affect the quality of learning outcomes or the evaluation of student learning (Yustikia, 2017). But unfortunately, at SD Negeri 012 Kuaro, the educational facilities that support the learning process and evaluation, especially Islamic Religious Education, are still inadequate. It does not yet have its own place of worship, so activities that require a mosque as a place as worship are transferred to the Jami' Keluang Paser Jaya Village mosque, which happens to be located adjacent to the school. Every time before using the mosque for student activities, of course, coordination with the mosque management is needed. For example, if you want to hold ablution and prayer practises, you must always give permission to the mosque administrator. In this case, teacher sensitivity is also important to give voluntary money to mosque administrators in exchange for ablution water costs (Nurhayati, 2023).
c. Lack of Literature in Schools
	In the world of education, literacy culture is important, in addition to supporting the quality of learning, school literacy also plays a role in maximising the ability of students to get used to reading and wisely manage the information they get. Habits like this will make learning more enjoyable(Akbar, 2017). Schools should create an interesting atmosphere starting with basic learning skills, such as reading, observing, and listening activities (Suryani, 2017). Of course, the procurement of literacy support requires costs, such as various books.
	The distribution of BOS funds now has a different system than before. In the past, BOS funds were directly distributed to schools, and then the school could adjust existing funds to meet its needs. Now, which governs from the Education Office, schools register needs and then spend from the Education Office. So if there is a sudden need, the school cannot spend. Even when literacy materials are needed for students to support knowledge about a material in Islamic Religious Education, it is difficult to fulfil them. Of course, this has an impact on the results of student learning evaluations. Another example is when schools want to hold Islamic holiday celebrations and invite speakers from outside. The cost of inviting speakers cannot be budgeted. To overcome these shortcomings, educators must always try to develop teaching skills in order to improve their professionalism as teachers. For example, by attending training, workshops, or seminars to increase knowledge, they can minimise shortcomings or obstacles that occur in the classroom (Nurhayati, 2023).
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4.CONCLUSION 
	Based on the research above, the implementation of the evaluation of PAI learning outcomes at SDN 012 Kuaro is based on evaluation planning beforehand in order to achieve efficiency and effectiveness for the purpose of conducting the evaluation, namely to obtain information about the achievement of the Islamic Religious Education teaching programme. In its implementation, the evaluation of PAI learning outcomes at SDN 012 Kuaro includes cognitive assessment carried out using test techniques and affective and psychomotor assessment carried out using non-test techniques.
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