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	At the beginning of the 20th century, the GTM method using with the aim of helping students to be able to read and appreciate foreign language literature. This method requires students to translate entire texts word for word, memorize many grammar rules and exceptions, as well as huge vocabulary lists. With GTM, students will seem identical to the grammatical characteristics of their mother tongue and the foreign language studied. By learning the grammar of the target language, students will become more familiar with the grammar of their mother tongue. This familiarity will help them speak and write their mother tongue better. Finally, foreign language learning will help students grow intellectually. It acknowledged that students may never use the target language, but the mental practice of learning will be beneficial. This article uses the research method about literature review, because this article there is no participants. In this article explains the steps in applying the GTM method for teachers in teaching foreign languages to their students. in this article there are several techniques that have been explained that teachers can use when learning foreign languages. This article also describes the advantages and disadvantages of the GTM method, making it easier for teachers to apply it.
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INTRODUCTION
Teaching and learning activities need to carry out effectively so that appropriate learning methods needed in accordance with the needs of children and graduates' competencies and the character of the material presented. According to (Brown, 2001), there are various methods that can be applied in the teaching and learning process, including foreign languages, one of which is the grammar and translation-based method or the Grammar Translation Method (GTM).
GTM sometimes referred to as the classical method since it was first used in learning Latin and Greek (Chastain, 1988). At the beginning of the 20th century, the GTM method using with the aim of helping students to be able to read and appreciate foreign language literature. This method requires students to translate entire texts word for word, memorize many grammar rules and exceptions, as well as huge vocabulary lists. With GTM, students will seem identical to the grammatical characteristics of their mother tongue and the foreign language studied. By learning the grammar of the target language, students will become more familiar with the grammar of their mother tongue. This familiarity will help them speak and write their mother tongue better. Finally, foreign language learning will help students grow intellectually. It acknowledged that students may never use the target language, but the mental practice of learning will be beneficial.
To date, many new methods have introduced, but GTM remains the standard method of teaching foreign languages for some teachers. This is in line with the statement (Harmer, 2007: 48-49) that GTM still has relevance, even though it practiced in the same way. However, most learners have translated sentences in their head at some stage and can learn a lot about a foreign language by comparing parts of it with parts of their mother tongue.
According to (Prator & Murcia, 1979) there are several characteristics of the GTM method, including:
a. Classroom learning still uses the mother tongue and uses the target language a little;
b. Much is taught about vocabulary separately from the context in which it is used and in the form of memorization;
c. The teacher gives a long and wide explanation about the ins and outs of the grammar system;
d. Grammar provides rules for putting words together, commands and activities often focus on process, as well as word forms and changes;
e. Reading difficult classical and complex texts has been started since the beginning of learning;
f. Little attention was paid to the content of the text, which was seen as an exercise in grammatical analysis;
g. Often translates separate sentences as a practice exercise;
h. Little or no attention to pronunciation
i. The focus of learning is more on the accuracy of structure and translation, not fluency.
This is only a brief introduction to grammar and translation-based methods, but it may be true that these methods are not new to many teachers.
METHODS 
This research uses literature research because researchers’ study about Grammar Translation Method (GTM). According to Zeid (2004)” Library research is research used library sources to get the data”. On the other hand, library research uses the library sources for collecting and analyzing data. Researchers also draw and integrate his ideas to make conclusions synthesize. In this research, para researchers use several sources and articles as references. It is also limited library research because the data does not come from the field and data from research was collected from various references.
According to George (2008:1) states as follows: Library research is not a mystery or a lucky dodge, but an investigation you control from start to finish, even though you cannot usually tell what sources you will discover. On other side, library research is a form of structured inquiry with specific tools, rules, and techniques”. The researcher used qualitative approach which the form of data is result from the article.
FINDINGS AND DISCUSSION
1.1. Example of GTM Learning Steps and Principles
Common steps of grammar and translation-based methods. The steps will list in the right column. Sequential observations, following the lesson plan in class (Diane Larsen-Freeman & Anderson, 2011).
Table 1.1 General Steps of Grammar and Translation Based Methods
	Teacher and Student Activities
	Learning Principles

	Students write down answers to text reading comprehension questions
	The main skills to be developed are reading and writing. Little attention paid to speaking and listening, and almost no attention to pronunciation.

	The teacher decides whether the answer is correct or not.
	If the answer is wrong, the teacher chooses another student to give the correct answer or the teacher himself gives the correct answer. The teacher is the authority in the classroom. It is very important for students to get the right answer.

	Students translate new words from a foreign language into their mother tongue.
	It is possible to find comparable native languages for all target languages.

	Students study the English affix system '-ty' according to the affix in Indonesian.
	Learning is facilitated through attention to similarities between
target language and mother tongue or cognate

	Students are given grammar rules for the use of direct and indirect objects with two-word verbs.
	It is important for students to learn grammar or the target form of the language.

	Students apply the rules to the examples given to them.
	The explicit deductive application of grammatical rules is a pedagogical technique

	Students memorize vocabulary.
	Language learning provides good cognition training related to the formation of meaning in his mind

	The teacher asks the students to state the grammar rules
	Students must be aware of the grammar rules of the target language.

	Students memorize the present tense, past tense, and past participle forms of a set of irregular verbs.
	If possible, verb conjugations and other grammatical paradigms should enter into memory.


1.2. Ten Principles of Using Grammar and Translation-Based Methods (GTM)
Table 1.2 Principles of Using Grammar-Based Methods and
Translation (Diane Larsen-Freeman & Anderson, 2011)
	The teacher's goal is to use the Translation and Grammar Method.
	The use of grammar and translation-based methods aims to enable students to be able to read literature written in the target language. To do this, students need to learn about the grammar rules and vocabulary of the target language. In addition, learning another language believed to provide a good cognitive process for students in exercises that help develop their minds.

	The role of teacher and student
	The role is very traditional. The teacher is the authority in the classroom. The students do what the teacher says so they can learn what he knows.

	Characteristics of the teaching and learning process
	Students are taught to translate from one language to another. Often what they translate is reading in the target language about some cultural aspects of the target language community. Students learn grammar deductively that is, they are given grammar rules and examples, asked to memorize them, and then asked to apply these rules to other examples. They also study grammatical dogmas such as verb conjugation. They memorize the native language equivalent for the target language vocabulary.

	The nature of teacher-student interaction
	Most interaction in the classroom is from teacher to students. There is little student initiation and little student interaction.

	Treatment of students' feelings and emotions
	There are no specific principles in this method that relate to the affective field of the student.

	Views on language and culture
	Literary language considered superior to spoken language and therefore the written language students learn. Culture seen to consist of literature and fine arts

	Emphasis field and language skills
	Vocabulary and grammar heavily emphasized. Reading and writing are the main skills students work on. Much less, attention paid to speaking and listening. Pronunciation receives little, if any, little attention.

	The role of the student's mother tongue
	The meaning of the target language clarified is by translating it into the student's mother tongue. The language used in class is mostly mother tongue.

	Learning outcomes evaluation strategy
	A written test in which students are asked to translate from their native language to the target language or vice versa. Questions about the target culture or questions to ask students to applying grammar rules are also common.

	Teacher's treatment of student mistakes
	Getting students to get the right answer considered very important. If students make mistakes or do not know an answer, the teacher supplies them with the correct answer.


1.3. Techniques Used in GTM
By looking at the steps and principles of learning above, one can choose to try several grammar and translation-based method techniques. On the other hand, there may be differences of opinion regarding the above steps and principles, but there are still some techniques from grammar and translation based methods that can be adapted to effective use. Below is an expanded description of some of the GTM techniques.
1.3.1. Literary Text Translation Techniques
In the grammar and translation-based method or GTM, translation is one of the easiest techniques to implement. Armed with a dictionary and translation skills, anyone can do it.
An expert, (Catford, 1965: 20-21), defines the word translation 'translation' as the placement (replacement) of the source language text with the equivalent text in the target language. Equivalence has the meaning that each word is translated in other languages have the same meaning (can be exchanged right). In the sense that translation is an attempt intended to restate what has stated or written by someone in one language into another. Munday, (2001: 5) states, that translation is a transition from the source language into the target language in the form of written text
By translating, someone will better understand a text in the form of a language that understood. To translate a literary work, it takes thoroughness and a deep understanding of everything written in it, because the meaning of a literary work not always expressed implicitly. When reading a passage, the reading provides a focus on which is more emphasized, whether on vocabulary or grammatical structure. However, in translating a story, students cannot translate proverbs (idioms), but students more emphasized to understand them.
Using this translation technique, there are several procedures that can carried out, including:
1) The teacher provides reading materials for students to translate;
2) Students translate the text given by the teacher.
[bookmark: _GoBack]Of these procedures, translating is the easiest thing to implement. However, this technique has a weakness, namely it takes a lot of time or it can say that this technique is not efficient for learning, because it requires certain skills from students to be able to understand the meaning being translated. An example of the application of this translation technique can see in The Translating of 'The Gospel' According to Matthew into an Indonesian Language Text. The written by Bena Yusuf Pelawi from the Faculty of Literatures at Indonesian Christian University, in Jakarta. Students translate readings from the target language into their mother tongue. The reading sections provide a focus for some classes. The vocabulary and grammatical structures in the passages studied in later lessons. The sections it can quote from some work from the target language literature, or a teacher can write a passage that carefully designed to include specific grammar rules and vocabulary.
1.3.2. Reading Comprehension
Reading comprehension Reading comprehension or what defined as reading comprehension is one of the techniques in teaching the grammar translation method (GTM). According to (Cooper, 1986:11) reading comprehension is the process by which the reader can construct meaning by interacting with the text. In this case, the reader must have knowledge of what read, so that in carrying out reading comprehension or reading comprehension it carried out by people who have a high level of learning to understand the topic reading because it relates to several contexts of knowledge. In understanding a reading topic, there are two types of ways reading, namely: skimming and scanning.
1.3.3. Skimming
According to (Kustaryo, 1988: 5) skimming is a technique used to find the essence of what the writer wrote without going into much detail. This reading technique used when the reader wants to get a general impression of an essay, book, article, and to see a table of contents for a book. Skimming is also known as skimming. According to (Yorkey, 1982) skimming has two purposes: to find certain words, facts, or ideas quickly and to get a quick general impression about the material. Meanwhile (Azies & Alwasilah, 1996: 114) says that reading comprehension is a process of reading quickly when reading. So, in skimming or reading fast text, readers need to practice so they can learn key words and phrases that can cover all the material read. To do skimming, the reader must read the passage quickly by skipping sections to get an overview of what read.
1.3.4. Scanning 
Scanning defined as reading scanning. Scan reading used to find specific information. According to Brown (2001:308), scanning quickly searches for certain parts or pieces of information in the text. Nuttal (1982) says, "By scanning, the reader means glancing quickly through the text, either text to find certain information (e.g. name, date) or to get an initial impression of whether the text read is in accordance with the purpose the reader is looking for".
When scanning, readers find out in the text what, where, why, who, how, and possibly other contexts. In order for the reader to read effectively, the reader should know in advance about the type of information the reader needs from the text.
In teaching translation methods and grammar (GTM), reading comprehension questions or reading comprehension questions themselves have procedures, namely:
· The teacher provides reading texts for students, which then ask questions about the reading
· Students read and understand the questions given after reading the text in the target language being studied (foreign language);
Usually, the questions available from a reading will provide sequential questions starting from questions whose answers are contained in the story, questions whose answers must be inference by the students themselves, to questions whose answers come from the students' own thoughts.
An example of the application of the reading comprehension technique of a literary passage is: Improving Reading Comprehension Ability Using Authentic Materials for Grade Eight Students of MTs N Ngemplak, Yogyakarta. Written by (Pustika, 2015) from the Faculty of Arts and Languages, Yogyakarta State University, Yogyakarta. Students answer questions in the target language based on their understanding of the reading. Often the questions sequenced so that the first group of questions asks for information contained in the reading. To answer the second group of questions, students must make a conclusion based on their understanding of the passage.
This means they have to answer questions about the passage even if the answers are not contained in the passage itself. The third group of questions requires students to relate the passage to their own experiences.
3. Antonyms and Synonyms
Through antonym and synonym, techniques can help students increase vocabulary in learning the target language (foreign language). An antonym is a word that is the opposite or opposite of a word. While synonyms are words that have the closest or the same meaning as a word in the target language. Experts provide several definitions of synonyms, including:
a. The word synonyms comes from Ancient Greek, namely sýn (with) and ónoma (name);
b. Martins, Oliveira, & Popovic (2014), synonyms are the same words, or have meanings related to other words;
c. Tetsuya (1987: 173) argues that synonyms are not absolutely the same in meaning and there is nothing wrong if they said to have almost the same meaning. Synonyms divided into two, namely synonyms in general and synonyms in context.
While, the definition of antonyms according to expert Tetsuya (1987: 1732) that antonyms are a relationship of conflicting structures that occur at the same time; In teaching and learning activities with this technique, it can be done by. The teacher gives a reading for students; the teacher gives a set of words to students, and students are asked to look for antonyms or synonyms of these words in a reading, or the teacher can also ask students to define the words that have been given with their own understanding and language as they understand from the stories read, or the teacher can also ask students to show new vocabulary for students. An example of the application of the antonym/synonym technique can see in Investigating and Analysing ESP College Students' Errors in Using Synonyms.
The research Written by (Khazaal, 2019) from the Faculty of Political Science, Al-Nahrain University, Iraq, in the international journal English Linguistics, Volume 9 No. 5. Published by the Canadian Center of Science and Education, with steps; Students are given a set of words and asked to find antonyms in the reading passage. A similar exercise could done by asking students to find synonyms for a particular set of words or students might be asked to define a set of words based on their understanding of a particular word as it appears in a reading passage. Other exercises that ask students to work with the vocabulary from the passage are also possible.
3. Cognates
Based on the Cambridge dictionary, 'cognate' means a word that has the same origin as another word, or related in a way to another word. Cognate are words in two languages that have the same meaning, spelling and pronunciation. For example, in English, the word 'television' expressed by television, while in the mother tongue it is known as television.
Learning with this technique, students taught to recognize cognate words by recognizing the pronunciation and sound structure of languages that are almost similar. Students also asked to remember words that sound like the same family even though they have a meaning in the target language that is different from the meaning of the mother tongue. Learning with this technique requires attention from students so they are willing to follow the teacher's orders. For example, when students find the pronunciation of words in the same target language with the mother tongue, then it called cognate. Then students asked to remember the word. Implementation example Cognate technique on Cognate Frequency and Assessment of Second Language Lexical Knowledge. Written by (Allen, 2018) in the first research article published on June 22 2018 Students are taught to recognize cognate languages with learn spelling patterns or sounds that fit across languages.
Students also asked to memorize words that look the same but have different meanings in the target language than those in the mother tongue. This technique, of course, will only be useful in languages with which it shares common ground.
3.  Application of Deductive Grammar
Deductive application of rules is a technique of the GTM teaching method, which places more emphasis on understanding grammar rules and exceptions, and applying them through examples. This technique is included in the teacher-centred approach in presenting learning material. The procedure in the deductive application of rules technique:
· The teacher gives rules related to grammar; 
· The teacher asks students to make examples of the use of the grammar;
· Students make as many examples as practice.
An example of the application of the deductive application of rules in The Use of Deductive and Inductive Approaches in Teaching Grammar for Afghan University Students of English and Literature Studies. Written by (Ahmadzai, Katawazai, & Sandara, 2019) in the International Journal of Engineer and Advanced Technology, 8, 5C. Grammar rules presented with examples. Exceptions to each rule are also noted. Once students understand a rule, they asked to apply it to several different examples.
3.  Complete the Blank Sentences
Fill in the blanks or Sentence Completion or what interpreted as filling in words is a student activity to fill in the blank space (dots) available in an incomplete sentence, where students given incomplete sentences, which can consist of one word or more missing words and are asked to fill in the blanks. Fill it in, usually there are several choices of words available but usually students also asked to fill it out based on their own understanding.
Fill in the blank’s technique steps:
· The teacher gives readings or sentences that contain sentences with gaps;
· Students should first read the readings or gap sentences given. By reading first, students are expected to be able to mark existing keywords or understand the context of sentences;
· Students try to fill in the missing words without looking at the available options. Students are expected to be able to determine the sound of the missing word, whether it is negative/positive, fact, phrase, or proverb. Students can find the characteristics of the words needed;
· Select the best answer or choice from the available options
Re-read the sentences that have filled with the fields that have been selected if the sentences read show grammatical sensitivity and proper logic, then the answer will be correct, if not, then try another option. In this case, the number of vocabularies understood also determines in choosing the right answer. In the fill in the blank’s activity, several questions might use to test students' abilities in vocabulary, grammar, proverbs, phrases, synonyms, or antonyms. An example of applying the fill in the blank technique to The Effect of Triple Blank Filling and Summary Writing Exercises on Learning L2 Vocabulary Meaning, Form, and Use. Written by (Shafiee & Dehkordi, 2016) from Azad Islamic University, Iran, in the Journal of Applied Linguistics and Language Research, Volume 3 No. 5. Students are given a series of sentences with missing words. They fill in the blanks with new vocabulary items or items with a certain type of grammar, such as prepositions or verbs with different tenses.
3.  Memorization 
Memorization or remembering is an activity or process of learning something so that students can remember something correctly (Cambridge Dictionary). Basically, remembering is the ability of each individual. One person will have a different ability to remember with another person. The ability to remember can train by practicing it at least once a week; this was stated by one of the inventors, Martin Dresler. Memorization or remembering techniques carried out by the procedure. The teacher gives a vocabulary list to students in the target language; Students asked to remember the vocabulary and students must remember the rules and grammatical paradigms, such as connecting verbs. An example of applying the memorization technique in A Study of Applying Memorization Method to Enhance Primary School Students' English Oral Ability. Written by (Chen, Yang, & Lin, 2016) from the Journal of Economy, Business, and Management, Volume 4 No.11, November 2016. Students are given a list of target language vocabulary and their native language equivalents and asked to memorize them. Students are also required to memorize grammatical rules and grammatical paradigms such as verb conjugation.
3.  Practice Using Words
Vocabulary practice or what interpreted as practicing vocabulary, namely student activities in making sentences with new words based on grammar types. This activity aims to enable students to remember the vocabulary they have acquired and write it down using the grammar they have learned. In addition to remembering memorized vocabulary, multiplying and practicing vocabulary can make students know more about many things and expand their areas of communication, such as in writing, speaking, and reading comprehension.
Vocabulary practice activities can carry out in the following steps:
· The teacher has taught grammar material that students must have mastered;
· The teacher provides several vocabs for students;
Students asked to make sentences with the vocabulary provided and the grammar that has taught. An example of applying vocabulary practice can see in Enhancing Students' Vocabulary Knowledge Using the Facebook Environment. Written by (Kabilan & Zahar, 2016) from the University of Science Malaysia, in the Indonesian Journal of Applied Linguistics, Volume 5 No. 2. To show that students understand the meaning and usage of the new vocabulary items, they make sentences in which they use the new words.
3.  Composing 
The teacher gives students topics to write about in the target language. The topics based on several aspects of the lesson reading. The teacher looks at the results of students' essays, especially on their mastery of grammar and vocabulary, messages are not so important but will see the use and restoration of correct grammar and vocabulary.
1. The advantages of Grammar Translation Method
1) Today's crowded classrooms are suitable for GTM practice, as it is an aspect of language communication that will only consume a great deal of the teacher's time and energy.
2) In teaching contexts where student-cantered language teaching is not possible, GTM is proving to be a successful methodology used for teacher-cantered teaching. Overcrowded classrooms cannot easily implement a student-centered approach. So, GTM is more effective;
3) Because the first language used freely, the possibility of misunderstanding or misinterpretation of the content minimized. With other methodologies, there is always the fear of students not being able to receive all the information targeted to them;
4) In some situations, where teachers refuse to use the first language, they spend a lot of time explaining the simplest concepts in the target/second language;
5) Due to direct translation into the first language, GTM can save a lot of time on explanations. With some methodologies such as “Direct Method”, we are not allowed to use the first language and in some cases it may take a lot of time to explain some concepts, which will be very easy if we use the translation of the first language;
6) Teachers do not have to be fluent in the target language to be able to teach with GTM. It does not require teachers to have special skills to be able to teach with this methodology;
7) The GTM method reduces teacher pressure/stress, because students translate texts from the target language into their native language, so teacher involvement is rarely needed, and teachers who are not fluent in the target language, especially English can teach using this method
8) It focuses on grammar, sentence structure and word meaning, can help students to learn to read and write in the target language.
1. Weaknesses of the Grammar Translation Method
1) Lack of motivation to learn and participate in the learning process, because GTM is not an interactive method students will not be motivated and the lack of student participation in the learning process can also be caused because the relationship between students and teachers is only limited to learning using textbooks;
2) The GTM learning method is more likely to be boring, because in delivering material there is only one direction, namely the teacher to the students;
3) There is a strong dependence on using the first language while, the use of a second language is very limited. In fact, to gain higher language skills requires more use of a second language;
4) There are very few opportunities for students to learn and practice their skills in the speaking and listening categories, because the GTM method focuses more on reading and translating exercises. In most of the lesson time in their class, more is spent on studying grammar and vocabulary.
5) As a result of the failure of students to understand the complicated and difficult grammar rules in the second/target language, it causes boredom in the classroom;
6) In GTM there is no child's creativity, because the learning pattern used by the teacher is the same;
7) Communication and interaction between students and teacher-students is not emphasized in this method;
8) Lack of attention to learning content, they are more likely to pay attention to translations that are sometimes wrong,
9) Unnatural and inaccurate pronunciation by students, because they only learn about grammar and word meanings from textbooks, it makes them not know how to pronounce words naturally and accurately;
10)  Students not emphasized to be active in the learning process. Language learning turns into silent cognitive learning practices;
11)  Spoken language neglected in GTM because speaking and listening not prioritized as language skills. Students only learn so much about the language, but their practice is still very limited;
12)  The GTM method requires students to analyze language instead of using language;
13)  GTM does not really respond to the needs and demands of a globalized world, as globalization requires the use of English in both written and spoken communications
14)  Use and translation in the first language cannot make for real language development, because thinking in another/second language is a valued/valued language practice.
CONCLUSION
To date, many new methods have introduced, but GTM remains the standard method of teaching foreign languages for some teachers. This is in line with the statement (Harmer, 2007: 48-49) that GTM still has relevance, even though it practiced in the same way. However, most learners have translated sentences in their head at some stage and can learn a lot about a foreign language by comparing parts of it with parts of their mother tongue. 
Example of GTM learning steps and principles common steps of grammar and translation-based methods. The steps will list in the right column. Sequential observations, following the lesson plan in class (Diane Larsen-Freeman & Anderson, 2011).
Below is an expanded description of some of the GTM techniques namely 
1. literary text translation techniques  
2. Reading comprehension understanding a reading topic, there are two types of ways reading, namely: skimming and scanning.
3. Antonyms and Synonyms
4. Cognates
5. Application of Deductive Grammar
6. Complete the Blank Sentences
7. Memorization
8. Practice Using Words
9. Composing
As a starting point for emerging learning methods, the Grammar Translation Method has its own strengths and weaknesses
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